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Abstract: This study examines how accessibility for persons with 

visual impairments is understood and carried out in public 

libraries in Skåne, Sweden. Based on eight semi-structured 

interviews with library staff from seven public libraries, the 

study explores how accessibility is understood in everyday 

library practice. The material was analysed using Reflexive 

Thematic Analysis and interpreted through Aimi Hamraie’s 

concept of access-knowledge. 

The findings show that accessibility work is largely 

centred on adapted media, assistive technologies, and 

services such as Legimus. While these forms of support are 

well established, broader aspects of accessibility, such as 

participation, independent navigation, and inclusion in 

everyday library life, receive less attention. The findings also 

suggest that librarians’ understanding of visual impairment 

is shaped by the users they encounter most frequently, 

particularly older users and users seeking adapted media. As 

a result, accessibility work tends to develop around needs 

that are already visible within existing library services. 

The study concludes that accessibility is shaped not only 

by physical environments and available services, but also by 

how accessibility needs are recognised, understood, and 

prioritised within library organisations. By applying 

Hamraie’s concept of access-knowledge to public library 

settings, the study highlights the role of organisational 

knowledge in shaping accessibility practice. 
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1. Introduction 

The idea for this study emerged during my first year of the master’s program in 

Library and Information Science. When I wanted to send a birthday invitation in 

Braille to a friend, I contacted several print shops and local libraries but could not 

find anyone who could produce it. The experience led me to question how 

accessible everyday information services are for people with visual impairments. I 

had seen how blindness can isolate a person from society, and one of my concerns 

was that something like the lack of a printer meant my friend was excluded from a 

cultural tradition. 

Access is not only about obtaining information, but also about participating in 

social and cultural practices. A printed invitation carries meaning beyond the 

practical details of time and place; it signals inclusion and belonging. If sighted 

people are expected to receive printed invitations, blind recipients should be able 

to receive an equivalent in Braille, a tactile writing system that enables blind 

individuals to read through touch. 

The national association I contacted helped me explore alternatives, and I 

eventually embossed the invitation in Braille by hand using a sewing needle. Seeing 

how moved my friend was by the gesture, the impact of accessibility and inclusion 

became clear to me and confirmed the relevance of studying accessibility within 

LIS. 

In Sweden, approximately 120,000 people live with a visual impairment, 

including around 30,000 with severe visual impairment or blindness (Parasport 

Sverige, 2025). Many within this group rely on digital library services, such as 

talking books, yet relatively few regularly visit public libraries. However, physical 

libraries are not merely sites of information access; they are social and cultural 

environments, where users encounter others, experience belonging, and engage in 

everyday participation. When access to these spaces is limited, opportunities for 

social interaction and cultural engagement are also diminished. 

A growing body of research shows that reduced social participation is closely 

linked to poorer mental health outcomes, including loneliness, emotional distress, 
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and decreased well-being among persons with visual impairments (Heinze & Jones, 

2024; Takesue et al., 2021; Bodaghi et al., 2017). Conversely, participation in social 

and cultural activities has been shown to support psychological resilience, self-

rated health, and quality of life. From this perspective, libraries have the potential 

to function as important social spaces that counteract isolation, rather than simply 

as providers of accessible information (Bodaghi et al., 2017). Consequently, there 

is a strong reason to include vulnerable groups. 

The Swedish Library Act (2013:801, §2) states that libraries shall promote 

education, learning, research, and cultural activities for all. Since 2013, persons 

with disabilities have been identified as a prioritised group (2013:801, §4), which 

makes the focus of this thesis directly relevant to the contemporary library field. 

Public libraries in Sweden operate within a national legal framework defined 

by Bibliotekslagen (Library Act, SFS 2013:801), which states that libraries should 

be accessible to all and give particular attention to priority groups, including 

persons with disabilities (SFS 2013:801). This sets a clear basis for accessibility 

work in public libraries. 

This study focuses on the region of Skåne in southern Sweden. Skåne has a 

population of around 1.4 million people and includes larger cities such as Malmö, 

Helsingborg, and Lund (Statistiska centralbyrån, 2024; Region Skåne, 2023). The 

region includes both urban and rural areas, which means that libraries operate under 

different local conditions, such as differences in population density, transport 

access, and how users reach the library (Region Skåne, 2023). 

 

1.1. Problem statement 

Studies show that people with visual impairments frequently experience reduced 

social participation, which is strongly associated with poorer wellbeing (Takesue 

et al., 2021; Heinze & Jones, 2024). At the same time, some libraries have been 

shown to function as social and communal spaces where visually impaired users 

can experience belonging, support, and reduced isolation (Bodaghi & Zainab, 2013; 

Bodaghi et al., 2017). Cultural participation more broadly has been identified as a 

crucial factor for inclusion and quality of life among people with disabilities (Leahy, 
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2022), and case studies such as the Croatian Library for the Blind demonstrate how 

library environments can actively foster social connectedness and community 

(Tomić-Koludrović, 2023). 

Given the role libraries can play in supporting participation, inclusion, and social 

connectedness, there is value in examining how accessibility for persons with visual 

impairments is understood and addressed in public library contexts. This study 

therefore explores how library professionals understand and work with accessibility 

for persons with visual impairments in public libraries. 

 

1.2. Aim and research questions 

The purpose of this study is to gain knowledge about how accessibility for persons 

with visual impairment is understood by library staff and implemented in public 

libraries in Skåne, Sweden. Furthermore, the aim is to explore accessibility beyond 

access to materials, focusing on how it is shaped through everyday practices, the 

physical environment, available services, and staff perceptions of users and their 

needs. 

The study has one main research question and three subordinate research 

questions: 

Main research question 

How is accessibility for persons with visual impairment understood and carried 

out in public libraries in Skåne, in light of Hamraie’s (2017) Building Access 

framework? 

Subordinate research questions 

1. How is accessibility shaped through the library’s physical environment, 

tools, and services?  

2. How do staff describe their role, knowledge, and everyday work in relation 

to accessibility?  

3. How are users with visual impairment understood, and how are their needs 

recognised in practice? 
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1.3. Delimitation 

The study only concerns itself with persons with visual impairment, and other user 

groups and forms of disability are not included, allowing for a more focused 

examination of this particular group. 

Only the Skåne region was studied in order to keep the scope manageable within 

the available time and resources. According to Libris (Kungliga biblioteket, n.d.), 

the region has 111 public libraries, of which 34 libraries have accessibility contacts 

registered on Region Skåne’s website (Region Skåne, n.d.). 

Another limitation is that only public libraries are included in the study; 

academic or specialised libraries are not included. As these operate under different 

conditions, the findings should be understood within the context of public library 

practice. 

The study focuses on accessibility as it is carried out in everyday library work. 

This includes how staff support users, how spaces are organised, and how services 

are used in practice. It does not seek to understand how buildings are originally 

designed or how accessibility policies and standards are developed at a broader 

level. 

Finally, the study explores how accessibility is understood and described by 

staff, rather than assessing whether specific measures are effective or sufficient. 

 

1.4. Concept 

Below are the definitions of concepts that are key in the thesis. Clarifying how these 

terms are used in this study helps to avoid ambiguity and ensures that the reader 

understands how they are applied in the analysis and discussion. While some of the 

concepts are widely used, they are not always defined in the same way across 

different contexts. The definitions below therefore reflect how they are understood 

and used specifically in this thesis. 

1.4.1. Visual impairment 

Synskadades Riksförbund (SRF), a non-profit organisation run by and for people 

with visual impairments, defines visual impairment as difficulty reading or 
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navigating using one’s vision. Many people can only see colours and objects faintly 

or have a very limited field of vision. Others may struggle to see in low light or 

when exposed to bright sunlight. Some are entirely blind. (Synskadades 

Riksförbund, 2025). 

Visual impairment is not a single, uniform condition, but includes a wide range 

of different experiences and needs. This means that accessibility cannot be 

approached as a one-size-fits-all solution. In the context of this thesis, visual 

impairment is understood as a broad category that includes both partial sight and 

blindness, and the focus is on how different forms of visual limitation interact with 

the library environment. 

1.4.2. Accessibility 

Accessibility can be understood in several complementary ways within disability 

research. The United Nations describes accessibility as a “precondition for an 

inclusive society for all” and emphasises the importance of accommodating 

different needs and preferences (United Nations, 2013). Another, and particularly 

relevant definition is found in Article 9 of the Convention on the Rights of Persons 

with Disabilities (CRPD), where accessibility is understood as ensuring that people 

with disabilities can access and participate in society on equal terms with others. 

This includes access to physical environments, information, communication, public 

services, and technologies, as well as the responsibility of institutions and service 

providers to actively make such access possible (United Nations, 2006). 

Taken together, these definitions position accessibility as more than physical 

entry or technical accommodation. Accessibility concerns whether people can 

meaningfully use, navigate, and participate in environments, services, and social 

life. It is therefore not only about removing obvious physical barriers, but also about 

how information is communicated, how services are organised, whether support is 

available, and whether institutional practices enable participation for people with 

different needs. 

Article 30 of the CRPD adds an important dimension by explicitly connecting 

accessibility to participation in cultural life. It states that people with disabilities 

should have equal access to cultural institutions and the opportunity to participate 
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in cultural activities on the same terms as others, including in spaces such as 

libraries (United Nations, 2006). This is particularly relevant to the present study, 

as public libraries are not only providers of information, but also public cultural 

and social spaces. Accessibility in this context therefore concerns more than access 

to books, assistive technologies, or adapted formats. It also concerns whether users 

with visual impairments can move through the library, access information 

independently, participate in activities, and experience the library as an inclusive 

public space. 

This understanding aligns with the direction of the present thesis, where 

accessibility is not treated as a fixed property of a building or service, but as 

something shaped by how environments are designed, maintained, organised, and 

used in practice. 

1.4.3. Access 

Access refers to the ability to meaningfully use and participate in a space, not only 

to enter it. In this thesis, access goes beyond physical entry and includes the ability 

to navigate the environment, understand available information, and take part in 

activities and services. 

This distinction is important, as a space may be physically accessible while still 

limiting meaningful use and participation for certain groups. For example, a library 

may have step-free entry but still lack clear signage, tactile guidance, or accessible 

communication, which can make independent use difficult. 

In this thesis, access is understood as a broader concept than spatial accessibility, 

which refers specifically to how the physical environment enables or restricts 

independent use of the space. By distinguishing between these concepts, it becomes 

possible to examine not only whether access is provided, but also how it is 

experienced in practice. 

1.4.4. Equity and inclusion 

The American Library Association (ALA) describes equity as an understanding that 

some individuals face barriers to education and employment. Equity focuses on 

improving the conditions of disadvantaged groups in order to create more equal 
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opportunities (Bodaghi & Zainab, 2013). In this sense, equity is not about treating 

everyone the same, rather, recognising differences in starting points and addressing 

them. 

Inclusion can be understood as the outcome of this process, where environments 

are organised in ways that allow people to participate on more equal terms. In the 

context of this thesis, inclusion refers not only to whether users are formally 

welcome in the library, but to whether they can take part in its spaces, services, and 

activities. This includes both practical and social aspects of participation. 

1.4.5. Spatial Inclusion 

Spatial inclusion refers to the independent use of, and meaningful participation in, 

the library space. This includes how the organisation of the environment, staff 

competence regarding visual impairment, and the design and facilitation of library 

activities shape whether a visitor can navigate the library and participate on equal 

terms. 

This concept highlights that inclusion is not only about access to services, but 

also about how space is experienced and used. For example, a visitor may 

technically be able to enter a library, but still face difficulties in navigating the space, 

locating materials, or participating in activities without assistance. Spatial inclusion 

therefore focuses on how different elements of the library environment work 

together to support or limit independent use. 
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2. Previous research 

Research on library services for persons with visual impairment has primarily 

focused on access to materials, assistive technologies, and service provision, while 

fewer studies examine how accessibility is experienced in relation to the physical 

environment and everyday interactions in libraries (Bodaghi et al., 2017; Azizah & 

Rahmi, 2023). 

Bodaghi et al. (2017), conducted in Malaysia, examine how interactions 

between librarians and visually impaired students influence their experiences of the 

library. Their findings show that positive interactions characterised by friendliness, 

support, and respect contribute to feelings of being valued and included, both within 

the library and in the wider community. In contrast, limited support may affect users’ 

willingness to seek help from library staff in the future. This points to a connection 

between staff attitudes and users’ sense of belonging. 

The authors emphasise that social support and positive interactions are 

important for well-being and inclusion, drawing on previous research highlighting 

the role of relationships in shaping users’ experiences (Bodaghi et al., 2017). In this 

context, the Social Model of Disability has also been extended to include a psycho-

emotional dimension, where barriers arise not only through the physical 

environment but also through everyday interactions and social relations. 

At the same time, Bodaghi et al. (2017) note that relatively limited attention has 

been given to librarians’ attitudes, disability awareness, and the context of user–

staff interactions. Earlier research in library and information science has often 

focused on systems and services rather than on these relational aspects (Afzal, 

2006; Bodaghi et al., 2017). 

Several studies highlight the importance of staff competence, including 

disability awareness, communication skills, and training (Bodaghi et al., 2017; 

Selema et al., 2025). These studies suggest that librarians may not always be 

familiar with the specific needs of users with visual impairment, which can affect 

how support is provided in practice. In this context, attitudinal factors are described 

as an important part of accessibility, alongside physical and technical solutions. 
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Research also points to situations where users may hesitate to raise concerns or 

request support, for example due to awareness of staff workload or uncertainty 

about how their needs will be received (Bodaghi et al., 2017). This highlights the 

role of organisational context and policies in shaping how accessibility is 

experienced in practice. 

The physical library environment is another central dimension of accessibility. 

Features such as entrances, elevators, and internal layout can influence whether 

users are able and willing to visit and use the library. Azizah and Rahmi (2023), 

conducted in Indonesia, highlight how physical infrastructure forms part of 

librarians’ understanding of accessibility for visually impaired users. At the same 

time, accessibility is not determined by the physical environment alone. 

Organisational factors, such as policies and collaboration with disability-related 

services, also shape how accessibility is implemented in practice (Azizah & Rahmi, 

2023; Bodaghi et al., 2017). 

Together, these studies indicate that accessibility in libraries involves multiple 

dimensions, including the physical environment, staff practices, and institutional 

conditions. Rather than prioritising one aspect over another, this thesis approaches 

accessibility as shaped through the interaction of these elements. 

Research by Selema et al. (2025), conducted in Tanzania, further examines 

library service provision for visually impaired students, focusing on user needs, 

staff awareness, and professional competencies. Their findings suggest that 

awareness of user needs and staff competence play an important role in the 

provision of accessible services. The study also highlights the importance of 

technical resources, training, and support in enabling users to access library 

materials and services. 

Across the literature, a range of challenges are identified, including barriers 

related to physical environments, access to materials, staff knowledge, and 

organisational structures (Selema et al., 2025). At the same time, studies 

consistently emphasise the importance of support, training, and awareness in 

improving accessibility. 
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Chhabra (2020) examines how disability, identity, and researcher positionality 

shape the production of knowledge in qualitative disability research. Drawing on 

reflections from cross-national interviews with visually impaired participants in 

Norway and India, the study argues that knowledge about disability is not neutral, 

universal, or complete, but shaped by who produces that knowledge, from what 

social position, and in what context. The paper challenges the assumption that 

shared disability automatically creates an authentic insider perspective or full 

understanding of participants’ experiences. Instead, Chhabra argues that knowledge 

emerges through specific social relationships rather than fixed identity categories. 

Shared disability experience may create certain forms of understanding, but 

experience remains partial and shaped by other social positions. 

Additionally, Chhabra (2020) challenges the idea of a single, unified “visually 

impaired perspective.” Chhabra argues that having a visual impairment does not 

erase other social differences that shape how accessibility is experienced. 

Experiences of disability are therefore not uniform, but influenced by intersecting 

factors such as age, class, culture, education, and everyday context. 

Bäckman (2023) examines how visually impaired individuals in Sweden 

experience navigating public space, using the white cane as a point of departure for 

exploring broader questions of accessibility, visibility, and social inclusion. Based 

on ethnographic material from a Swedish low vision and resource centre, including 

both individuals with more recent vision loss and those who had lived with visual 

impairment for longer periods. The study focuses primarily on individuals with 

acquired or progressive visual impairment rather than congenital blindness. The 

study also notes the complexity of visual impairment as a category, as visual ability 

may vary between individuals and even fluctuate over time depending on factors 

such as lighting conditions or physical state. 

The findings show that accessibility cannot be understood solely as a matter of 

physical navigation or practical support. Participants described how public 

environments are shaped by implicit norms regarding how people are expected to 

move, navigate, and participate, which can affect how visually impaired individuals 

experience inclusion within these spaces. The study highlights that accessibility is 
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also shaped by social visibility, interactions with others, and individuals’ sense of 

autonomy and belonging in public space (Bäckman 2023). 

Jenkins et al. (2015) explore how people with visual impairment in the United 

States experience multisensory characteristics in public spaces, with particular 

attention to how embedded sensory cues can either support or hinder accessibility. 

The qualitative study analysed written responses from 48 participants with visual 

impairment, focusing on their experiences of navigating-built environments. 

The findings show that environments designed primarily from a sighted 

perspective can create significant barriers for visually impaired users. Participants 

described how open architectural spaces with high ceilings could distort sound and 

make orientation difficult, how loud background noise could mask important 

auditory cues needed for safe navigation, and how low-hanging signs, uneven 

pavements, poor lighting, and visually oriented design choices could create both 

practical obstacles and safety risks. At the same time, participants described 

actively using a range of sensory cues to navigate public space, including echoes, 

airflow, temperature changes, smells, textured surfaces, and directional sounds. 

These sensory cues were not simply helpful additions, but often essential sources 

of spatial information that enabled independent orientation and movement. The 

study also highlights that accessibility is highly context-dependent, as the same 

environmental feature may function as either a barrier or a support depending on 

the individual’s visual condition, proximity to the cue, and the activity being 

performed (Jenkins et al., 2015). 

The studies included in this review are drawn from different geographical 

contexts, including Sweden, Norway, India, Malaysia, Indonesia, Tanzania, and the 

United States. While the institutional and social contexts of these studies differ, 

they address themes that are relevant to the present study, including physical 

accessibility, staff competence, social interactions, sensory experiences of space, 

and users’ experiences of inclusion. Together, these studies provide relevant points 

of comparison and conceptual perspectives for understanding the findings of the 

present study, while the current study contributes with a context-specific analysis 

of Swedish public libraries. 



   
 

12 
 

3. Theory 

The theoretical framework is based on Aimi Hamraie’s Building Access: 

Universal Design and the Politics of Disability (2017), which critically examines 

how accessibility, disability, and design are understood and produced in practice. 

Rather than treating accessibility as something fixed or built into environments, 

this perspective makes it possible to examine how accessibility is shaped in 

everyday situations, through both material conditions and institutional ways of 

working. 

In Building Access, Hamraie builds on earlier perspectives, particularly the 

Social Model of Disability and Universal Design. These are therefore introduced 

separately in this chapter, as they form the foundation of Hamraie’s work and are 

necessary for understanding how the framework is applied in this study (Hamraie, 

2017). Bringing these perspectives together also allows for a more layered 

understanding of accessibility, where both structural conditions and practical 

implementation can be considered at the same time. 

At its core, this framework understands disability as produced through barriers 

in society, and positions accessibility as something shaped through the design of 

physical environments and institutional practices. This means that accessibility is 

not only about individual solutions or assistive tools, but about how environments 

are organised and how practices are carried out. At the same time, Hamraie 

problematises how access and inclusion are defined, questioning who is included 

when design is described as being “for everyone” (Meynell, 2019). This is 

particularly relevant in a library context, where services are often described as 

universally accessible, while actual use may depend on how spaces and interactions 

are structured. 

 

3.1. Social Model of Disability 

The Social Model of Disability understands disability as something that arises from 

barriers in society, rather than from individual impairments. In this view, disability 

is not located in the body, but in the interaction between individuals and their 
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environment (Hamraie, 2017). This shifts the focus away from individual 

limitations and towards the role of social and material conditions in creating 

exclusion. 

This perspective shifts the focus from the individual to the environment, placing 

responsibility on institutions to remove barriers. In the context of this thesis, it 

provides a basis for examining how library spaces, services, and practices enable 

or restrict access for users with visual impairment. It also opens up for questioning 

how everyday routines, assumptions, and ways of working can unintentionally 

create barriers, even when accessibility is formally recognised as important. 

 

3.2. Universal Design 

Universal Design was coined in 1985 by Ronald Mace to argue that environments 

should be designed to be usable by as many people as possible from the outset. 

Mace maintained that a more accessible built environment benefits everyone, 

whether or not they are disabled. This is often described through the curb-cut effect, 

where accessibility measures designed for disabled users are also used by others. 

For example, curb ramps built for wheelchair users are also used by people with 

strollers, bicycles, or luggage. Similarly, technologies such as audiobooks and 

captions, originally developed for users with visual or hearing impairments, are 

now widely used by the general public (Hamraie, 2017). These examples illustrate 

how accessibility can extend beyond specific needs and become part of everyday 

use. 

Instead of making adjustments after barriers are discovered, Universal Design 

aims to design spaces from the outset so that they are usable for many different 

people without the need for later modifications (Hamraie, 2017). In practice, 

however, this ideal can be difficult to achieve, especially in existing environments 

where changes are made gradually and often in response to specific needs rather 

than as part of a broader design strategy. 

Universal Design gained wider attention in the United States during the 1990s 

alongside disability rights activism and the passage of the Americans with 

Disabilities Act (ADA), a landmark anti-discrimination law aimed at improving 
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accessibility in public life. This context is relevant here because Hamraie’s critique 

emerges from a period in which accessibility became increasingly institutionalised 

through legal standards and design frameworks. 

Hamraie argues, however, that this formal recognition also contributed to 

making the needs of disabled people less visible in public discourse. Once disability 

equality was established in law, it became easier to assume that the problem had 

been solved. As a result, ongoing material inequalities, such as barriers in the built 

environment, were increasingly overlooked (Hamraie, 2017). This highlights how 

legal recognition does not necessarily translate into fully accessible environments 

in practice. 

A similar shift occurred with Universal Design. Although it was originally 

developed to address the exclusion of disabled bodies from public space, it was 

gradually reframed as “good design for everyone.” This broader framing made the 

concept more widely accepted, but it also diluted its original political purpose. 

In both cases, the sense that accessibility had already been achieved reduced 

attention to the work that remained. Instead of focusing on persistent barriers and 

structural inequalities, accessibility became something assumed rather than actively 

addressed (Hamraie, 2017). This is important for understanding why accessibility 

work can appear established while still leaving gaps in practice. 

 

3.3. Building Access: A Critical Perspective 

Hamraie (2017) situates Universal Design within a broader historical and political 

context. Universal Design emerged during the civil rights movements in the United 

States, alongside struggles for racial, economic, gender, and disability rights. These 

movements shared a demand for what Hamraie describes as spatial citizenship; the 

right to access and occupy spaces such as homes, workplaces, institutions, and 

public environments. This concept highlights that access is not only a practical issue, 

but also a political one, connected to who is allowed to participate in society and 

under what conditions. 

Within this context, accessibility was originally tied to disability rights and the 

removal of barriers. However, Hamraie argues that Universal Design has gradually 
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shifted towards a more general idea of “good design for everyone.” This shift, 

described as disability-neutral Universal Design, risks obscuring the specific needs 

of disabled users. When accessibility is framed in general terms, it can become less 

clear who it is actually for and what kinds of barriers it is meant to address. 

Hamraie problematises the concept of “everyone,” arguing that it is ambiguous 

in a society where certain bodies are historically devalued. Designing for “everyone” 

does not automatically mean designing for people with specific needs. Instead, it 

can result in environments that appear inclusive on the surface, while still excluding 

certain groups in practice. This is particularly relevant in institutional settings, 

where accessibility may be formally recognised, but not consistently reflected in 

how spaces and services are organised. 

A key concept in this critique is the normate template, which refers to the 

implicit assumption that environments are designed for a standard, able-bodied user. 

Accessibility is then added as an adjustment, rather than being part of the original 

design. This helps explain why accessibility often appears as something additional 

or secondary, rather than something integrated into the core design of a space. 

In Building Access (2017), Hamraie develops the idea of access-knowledge, 

describing how knowledge about accessibility is produced through standards, 

guidelines, and institutional practices. These forms of knowledge may appear 

neutral, but they are shaped by assumptions about users, environments, and needs. 

This affects what is made visible, understandable, and recognised, and what 

remains less defined or overlooked. Over time, this can create a reinforcing pattern, 

where existing understandings of accessibility shape how new knowledge is 

developed and applied. 

Hamraie also emphasises that people with disabilities are not only users of 

accessible design, but also important sources of knowledge about accessibility. 

Their experiences make visible barriers that may not be recognised within 

institutional or professional frameworks. This highlights a gap between formal 

knowledge and lived experience, where certain types of knowledge are prioritised 

over others. 
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Drawing on a variety of material, including personal papers from the founders 

of Universal Design, Hamraie argues that “designers do not design with disability 

in mind.” They maintain that “the emergence of access cannot be reduced to 

common sense, good will, or the affordance of the state. Nor is access simply a 

matter of keeping disabled users ‘in mind’” (Hamraie, 2017). This reinforces the 

idea that accessibility must be actively produced and maintained, rather than 

assumed to be present. 

 

3.4. Application in this study 

In this thesis, Hamraie’s (2017) framework is used to examine how accessibility is 

understood and carried out in public libraries. Rather than treating accessibility as 

a fixed outcome, the framework makes it possible to explore how it is shaped 

through everyday practices, organisational conditions, and material environments. 

This framework is applied across the themes in the study. It is used to analyse 

how accessibility is shaped through collaboration and outreach, how it is carried 

out in everyday interactions between staff and users, and how it is embedded in the 

physical environment and technical solutions of the library. This includes 

examining how staff respond to specific situations, how they make decisions in 

practice, and how accessibility is handled when there are no clear guidelines to 

follow. 

The framework also makes it possible to examine how users with visual 

impairment are categorised, understood, and made present, or remain absent, in 

library work. This includes looking at how users are described, how their needs are 

recognised, and how accessibility is framed in relation to different user groups. In 

this way, the analysis moves beyond what is formally stated about accessibility and 

instead focuses on how it takes shape in practice. 

At the same time, the framework helps to identify differences between more 

established and less developed aspects of accessibility. For example, access to 

materials and services may be well structured and supported by existing systems, 

while other aspects, such as participation in activities or independent navigation in 

the physical space, may be less consistently addressed. This makes it possible to 
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examine accessibility as uneven, rather than as something that is either present or 

absent. 

Using this framework also allows for a closer examination of how knowledge 

about accessibility is produced and applied within the library. This includes how 

staff learn about accessibility, how knowledge is shared within the organisation, 

and how certain ways of understanding accessibility become more dominant than 

others. In this sense, the analysis is not only concerned with what libraries do, but 

also with how accessibility is understood and how that understanding shapes 

practice. 

Together, this allows accessibility to be understood not only as access to 

materials, but as something shaped through practices, structures, and assumptions 

within the library. It also makes it possible to consider how accessibility develops 

over time, and how certain aspects become established while others remain 

dependent on individual initiative. 
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4. Method 

This study uses a qualitative research strategy, as the aim is to understand how 

accessibility is described and carried out in practice. A qualitative approach makes 

it possible to explore how staff interpret situations, make decisions, and adapt their 

work to support accessibility for users with visual impairment. It also allows these 

aspects to be explored in depth, rather than through predefined variables. The study 

takes an inductive approach, using reflexive thematic analysis to develop themes 

grounded in the material. The focus is therefore on participants’ accounts and how 

accessibility is understood in practice. 

 

4.1. Sample 

The sample was based on two criteria: the library’s location, and the role staff have. 

I interviewed library staff who work at public libraries located in the Skåne region 

and have a role related to accessibility. Library staff listed as “responsible for 

talking books, special services, and accessibility” on www.skane.se were contacted 

and invited to participate in an interview. Focusing on these roles aligns with the 

purpose of the study, which is to examine how accessibility is understood and 

carried out by those assigned responsibility for it. 

The sample entails several limitations, but these are also shaped by the aims 

and practical conditions of the study. The process of selecting participants was 

carried out by compiling a list of 34 public libraries in the Skåne region, found on 

the Skåne region’s official website. The website listed contact details for 34 

libraries where they had a role for inclusion. These libraries were contacted in 

randomised order, and invitations were sent in batches of ten libraries at a time. 

After contacting 20 libraries, seven responses were received, at which point 

recruitment was concluded. This approach was pragmatic but does not ensure 

variation between libraries, and the resulting sample may therefore be uneven. 

Participation was based on voluntary response, which may introduce a degree 

of self-selection. However, this was also intentional, as the study specifically aimed 

to interview staff with responsibility for accessibility work (including users with 

http://www.skane.se/
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visual impairment), rather than representing library staff in general. One response 

also resulted in two participants from the same library, which further affects the 

distribution of the sample. 

Finally, the study does not include the perspectives of users with visual 

impairment due to ethical constraints. According to Swedish research ethics 

regulations, disability is considered sensitive personal data, and conducting 

research involving this group would require formal ethical approval. Therefore, the 

design was limited to interviews with library staff. This means that the findings 

reflect staff perspectives on users’ needs, rather than the lived experiences of the 

users themselves. 

 

4.2. Interviews 

Eight participants responsible for talking books, special services and accessibility 

at seven libraries in Skåne were interviewed. Apart from P2 and P3, who work at 

the same library and were interviewed together, one person from each library was 

interviewed separately. Four of the interviews were conducted in person at the 

library, and three were conducted via video calls. All interviews were conducted in 

Swedish. For anonymity, participants have been coded as P1-P8. 

Each interview lasted approximately one hour and was recorded to ensure that 

no important information was lost. Transcriptions were made using Microsoft 

Word’s built-in transcription tool to ensure secure handling of the data. However, 

due to the complexity of the Skåne dialect, the transcriptions required careful 

review. 

The interview questions focused on three main themes, aligning with Hamraie’s 

(2017) Building Access framework, which emphasises how accessibility is shaped 

through the interaction between environments, practices, and institutional 

structures. The interview questions focused on three main themes: 

• Material (Assistive technologies, accessible workstations, layout and 

guidance features) 

• Everyday practice (Helping visitors, adapted activities, practical support) 
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• Institutional competence (Staff training, collaboration, outreach work) 

The interview material is analysed inductively using Reflexive Thematic Analysis. 

The full list of questions can be found in attachment 2. 

 

4.3. Reflexive Thematic Analysis 

Thematic Analysis (TA) is a method of analysing themes that are inductively 

generated from qualitative data. TA stresses that themes do not emerge from the 

data, as they wish to distance themselves from the idea that themes already exist 

and need to be discovered. Instead, TA believes that analysis is an interactive 

process where researchers, the data and context are active co-producers (The 

University of Auckland, n.d.-a).  

There are different approaches to thematic analysis. They are used in different 

contexts and vary to some extent, but they share the same basic foundation (The 

University of Auckland, n.d.-b). This study uses Reflexive Thematic Analysis, 

which was developed by Braun and Clarke. RTA builds on a six step-by-step 

process to generate themes through data familiarisation, data coding, and theme 

development and revision (Caulfield, 2019; The University of Auckland, n.d.-b). 

Step 1, familiarising oneself with the data. 

Familiarisation is done by immersing oneself in the data, for example through 

repeated reading and active reading while searching for meanings and patterns. 

Braun & Clarke urge that one reads all the data, rather than being selective; at this 

phase is the foundation for the analysis. They suggest that one starts taking notes 

and considering ideas for codes at this stage (Braun & Clarke, 2006). 

Step 2, generating initial codes.  

After familiarising with the data, one can begin coding, and the notes of ideas from 

the familiarisation step are an asset here. Sections of the text are highlighted, and 

codes are created to describe their content (Caulfield, 2019). 

Step 3, searching for themes.  

Once one has created codes, it’s possible to start generating themes. These can be 

seen as boxes that contain multiple codes. For example, codes like leave it to the 
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experts and alternative explanations, can be themes as uncertainty (Caulfield, 

2019). Braun and Clarke (2006) suggest creating visual representations of codes 

and themes through tables, thematic maps or pieces of paper, while “playing around 

with organising them” argue that this becomes naturally contributes to the analysis. 

This is essentially a first draft of themes; they may be messy, including possible 

candidates which may later be removed, and one should not be concerned about 

finalising them yet. 

Step 4, Rewriting themes.  

At this step the themes are re-evaluated and rewritten; some may not have enough 

data to support them, while others may need to be merged or broken down. The 

step involves two levels of review: first, reviewing the codes by reading all the data 

within each theme and reworking them if needed; and second, reviewing the entire 

dataset in relation to the themes. This includes considering what counts as an 

accurate representation and whether additional data needs to be coded (Braun & 

Clarke, 2006). There is no formula for how many themes in a study, but as a 

guideline, Braun and Clarke suggest up to six themes is often appropriate for a 

study of this scale, such as a master’s thesis (The University of Auckland, n.d.-c). 

Step 5, defining and naming themes. 

At this step, themes are defined and refined, identifying the ‘essence’ of each theme 

and what aspect of data they are capturing. A detailed analysis is written and the 

story each theme carries, within the overall story the data creates. The themes need 

to be considered in relation to themselves and other themes, as well as what each 

theme is and isn’t. 

Step 6, producing the report 

This is the final step; the thematic analysis. The report (in this case thesis) 

methodology describes how the data was collected, and how the thematic analysis 

was conducted. The results section presents each theme separately, explaining how 

they were created and what they mean (Caulfield, 2019). Braun and Clarke (2006) 

write particularly to use “vivid examples, or extracts which capture the essence of 

the point you are demonstrating, without unnecessary complexity”. Finally, the 
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conclusion describes key takeaways and how the analysis answered the research 

question (Caulfield, 2019). 

 

4.4. Approach 

The analysis follows an inductive and reflexive approach, where themes were 

developed through close engagement with the interview material rather than being 

defined in advance. While the interview guide was structured around broad areas 

such as material access, everyday practice, and institutional competence. 

In line with Reflexive Thematic Analysis, the themes were developed through 

an iterative process that began during transcription. As the interviews were 

transcribed, initial notes and codes were recorded, focusing on concrete situations, 

descriptions, and recurring topics in the material. This early stage formed the 

starting point for structuring the material. 

The material was then revisited multiple times, moving back and forth between 

transcripts, notes, and emerging codes. Through this process, patterns were 

gradually identified and grouped into broader themes. Rather than following a 

strictly linear coding phase, coding and theme development took place in parallel, 

with codes being revised, expanded, and reorganised as the themes were developed. 

Initially, 19 themes were identified based on the codes. Through continued 

iteration between transcripts, codes, and themes, overlapping themes were merged 

and refined. This resulted in six final themes: Collaborations, Outreach, Staff 

competence and adaptation, Structural conditions, Physical and technical access, 

and Users (categorisation, visibility, and needs). 

The analysis also involved a critical focus on how participants describe users 

with visual impairment, including moments of uncertainty, assumptions, and 

shifting interpretations during the interviews. This made it possible to identify not 

only what participants say about accessibility, but also how understanding of the 

user group is formed, limited, or negotiated in practice. 

Overall, the approach aims to produce themes that are closely tied to the 

empirical material, while also allowing for analytical interpretation of patterns 

across interviews. The themes presented in the results section should therefore be 
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understood as constructed through this interaction between the researcher, the data, 

and the research context. 

 

4.5. Research ethics 

Research ethics constitute an important part of this study and are closely connected 

to the methodological choices described above. The study follows the principles of 

God forskningssed (2024), including responsibility, transparency, respect for 

human dignity, and careful handling of research material. These principles guide 

all stages of the research process, from planning and data collection to analysis and 

reporting. 

Although the study concerns accessibility and inclusion for visually impaired 

users, data are collected only from librarians in their professional role. No 

individuals with disabilities participate in the study, and no sensitive personal data 

related to health or disability are processed. This design reduces ethical risks related 

to vulnerability and ensures compliance with both institutional guidelines and the 

General Data Protection Regulation (GDPR). 

Participants have received written information about the purpose of the study, 

what participation involves, and how the collected data is used. Consent forms were 

signed prior to the interviews, and participants were informed of their right to 

withdraw without explanation or negative consequences. These practices align with 

fundamental research-ethical principles related to voluntary participation and 

informed consent as outlined in God forskningssed, which emphasise that research 

participants must be adequately informed and that their participation must be 

voluntary (Vetenskapsrådet, 2024). 

Only necessary personal data were collected from participants: name (for 

consent documentation purposes only), their professional role, and the name and 

location of the library. Participants were coded P1-P8, and no identifying 

information about specific libraries, workplaces, or geographical locations is 

included in the thesis. Quotations are selected and presented carefully to ensure that 

individuals cannot be recognised through contextual details. 
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All collected data is used exclusively for the purposes of this study. The 

material was only accessible to the student conducting the research and their 

supervisor. Interview recordings and transcripts were stored in an encrypted cloud 

storage service protected by two-factor authentication (2FA). The material will be 

permanently deleted after the thesis has been graded. These procedures follow 

principles of data minimisation, confidentiality, and purpose limitation in 

accordance with GDPR and good research practice. Scientific integrity is a central 

ethical principle guiding the study. According to good research practice, research 

should be conducted with honesty, transparency, and responsibility, and results 

should be presented accurately and without distortion. This includes being open 

about the study’s limitations, avoiding misleading interpretations, and 

acknowledging relevant sources. The analysis is conducted in a transparent manner, 

and methodological choices are clearly described to allow readers to assess the 

credibility of the findings. 

By reflecting on ethical challenges at each stage of the project, the study seeks 

to contribute knowledge in a responsible and ethically sound manner, in line with 

good research practice. 
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5. Result and analysis 

This chapter presents the findings from the interviews, structured into six themes 

developed through the analysis. The themes reflect how accessibility for persons 

with visual impairment is described and carried out in public libraries, and cover 

different aspects of library work, including collaboration, outreach, everyday 

practices, organisational conditions, physical and technical access, and how users 

and their needs are understood.  

 

5.1. Themes. 

This section presents the themes in detail. 

Following the process of reflexive thematic analysis, initial codes were 

identified and used to develop broader themes. In the first stage of the analysis, 19 

preliminary themes were created based on the coded material (see Table 1). 

Table 1  

Preliminary codes and themes 

Codes Themes 

• SRF (P1, P2, P7) 

• ABF (P6) 

• schools (P5) 

• elderly care (P5, P8) 

• LSS / group homes (P2, P7) 

Collaboration with external actors 

• external actors using library space (P6) 

• collaboration in projects (P1, P2) 

• annual meetings with associations (P1) 

External actors using library space / 

projects 

• regional cooperation (P6) 

• shared catalogues (P6) 

• shared transport (P6) 

Inter-library collaboration 

• asking external experts for guidance (P1, P7) 

• organisation's knowledge sharing (P1) 

• user group knowledge sharing (P1, P7) 

• difficulty contacting external services (P8) 

• dependence on intermediaries (P5, P7) 

External dependence / knowledge reliance 

• collaboration with colleagues (P4, P7) 

• support from colleagues (P4) 

• lack of support from colleagues 

• working together within the library (P4, P5) 

• internal coordination (P4) 

• uneven engagement among staff (P4) 

• training / knowledge sharing with colleagues 

Internal collaboration 
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• lack of guidelines (P1) 

• unclear responsibility (P1, P4, P7) 

• starting from scratch (P1) 

• slow organisational processes (P2, P4) 

• decisions made elsewhere (P1, P7) 

• things not implemented yet (P4) 

• fragmented organisation (P7) 

Structure / organisation 

• work driven by individuals (P1, P4) 

• personal initiative (P1, P4, P8) 

• creating own methods (P1) 

• informal responsibility (P4) 

Individual responsibility 

• helping users find materials (P2, P3) 

• guiding users physically (P2) 

• reading aloud (P3) 

• assisting with technology (P5, P8) 

• explaining services (P5, P8) 

• answering questions on the spot (P5, P8) 

Everyday work / practice 

• case-by-case solutions (P4, P5, P8) 

• adjusting activities if needed (P4)  

• no pre-planned solution (P4) 

Situational adaptations 

• lack of training (P4) 

• uncertainty in interaction (P2, P4) 

• learning by experience (P1, P4) 

• not knowing how to guide (P2) 

• reliance on colleagues (P4) 

• need for more knowledge (P1, P4) 

Competence 

• grouping as “elderly” (P2, P5, P8) 

• grouping as “disability” (P2) 

• unclear target group definition (P2, P4, P7) 

Target group / categorisation 

• difficulty reaching users (P4, P7) 

• outreach to elderly homes (P5, P8) 

• outreach through organisation (P2, P5) 

• reliance on staff in other services (P5) 

• indirect communication (P5, P7) 

• information via others (P5, P7) 

Outreach 

• navigation difficulties (P1) 

• layout changes affecting access (P1, P2) 

• unclear spatial organisation (P1) 

• obstacles in the space (P7) 

Physical environment 

• poor signage (P4) 

• lack of contrast (P7) 

• unclear visual guidance (P4) 

• tactile guidance not working (P2) 

Signage and orientation 

• Legimus (P2, P5) 

• Daisy players (P5, P7, P8) 

• magnifiers (P7) 

• lack of use of tools (P7) 

• need for technical support (P5, P8) 

• outdated/missing tools (P8) 

Assistive tools and technology 

• focus on books / audiobooks (P2, P5, P8) 

• services as primary support (P2, P5) 

• limited consideration of activities (P2, P6) 

• don’t see the need (P6) 

• not knowing what could be done (P2, P6) 

• not having examples (P2) 

• inclusion = access to materials (P2, P5) 

Service-focused understanding 

• lack of adapted activities (P2, P6) 

• participation in events (P4, P5) 

• uncertainty about inclusion in activities (P4) 

• focus on information over participation (P2) 

Activities and inclusion 
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• plans not realised (P4) 

• delays in changes (P2, P4) 

• lack of follow-through (P4) 

• dependency on other departments (P1, P7) 

Planning and implementation 

• low presence of visually impaired users (P4, P7) 

• needs not expressed (P1) 

• lack of feedback (P1) 

• assumptions about needs (P1, P4) 

• invisibility of the group (P2, P6) 

Visibility of needs 

 

In the next stage of the analysis, these themes were reviewed and consolidated by 

grouping conceptually similar themes together, resulting in six final themes (see 

Table 2). At the same time, overlapping or closely related codes were consolidated 

to create a clearer analytical structure. As some of the final themes contained 

multiple related dimensions, sub-themes were created to provide a clearer structure 

for the presentation of the findings. These include Outreach (proactive outreach, 

on-site and informational outreach), Staff competence and adaptation (situational 

adaptations, competence and learning), Structural conditions (organisational 

structure and constraints, individual-driven work), Physical and technical access 

(physical environment and orientation, assistive tools and technology), and Users 

and their needs (categorisation, visibility of needs, activities and participation). 

Table 2  

Final codes and themes 

Codes Themes 

• collaboration with external actors (SRF, ABF, schools, elderly 

care, LSS / group homes) (P1, P2, P5, P6, P7, P8) 

• external actors using library space (P6) 

• annual meetings with associations (P1 ) 

• regional cooperation and knowledge sharing (P1, P6, P7) 

• user group knowledge sharing (P1, P7) 

• difficulty contacting external services (P8) 

• dependence on intermediaries (P5, P7) 

• collaboration with colleagues (P4, P7) 

• uneven engagement among staff (P4) 

• training / knowledge sharing with colleagues (P1, P7) 

Collaborations 

• reaching users (P4, P7) 

• outreach to elderly homes (P5, P8) 

• outreach through organisation (P2, P5) 

• reliance on staff in other services (P5) 

• indirect communication (P5, P7) 

• information via others (P5, P7) 

Outreach 
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• adapting to users in the moment (P4, P5, P8) 

• adjusting activities if needed (P4) 

• no pre-planned solution (P4) 

• lack of training (P4) 

• uncertainty in interaction (P2, P4) 

• learning by experience (P1, P4) 

• creating own methods (P1) 

• reliance on colleagues (P4) 

• work driven by individuals (P1, P4) 

• personal initiative (P1, P4, P8) 

• helping users find materials (P2, P3) 

• guiding users physically (P2) 

• reading aloud (P3) 

• assisting with technology (P5, P8) 

Staff competence and adaptation 

• unclear responsibility (P1, P4, P7) 

• no established routines (P1) 

• slow organisational processes and changes (P2, P4) 

• lack of mandate (P1, P7) 

• things not implemented yet (P4) 

• plans not realised (P4) 

• dependency on other departments (P1, P7) 

Structural conditions 

• layout changes affecting access (P1, P2) 

• unclear spatial organisation (P1) 

• obstacles in the space (P7) 

• lack of contrast (P7) 

• unclear visual guidance and signage (P4) 

• tactile guidance not working (P2) 

• missing markings (P7) 

• Legimus (P2, P5) 

• Daisy players (P5, P7, P8) 

• magnifiers (P7) 

• need for technical support (P5, P8) 

• outdated / missing tools (P8) 

Physical and technical access 

• grouping as elderly/disabled (P2, P4, P5, P7, P8) 

• low presence of visually impaired users (P2, P4, P6, P7) 

• needs not expressed (P1) 

• lack of feedback (P1) 

• assumptions about needs (P1, P4) 

• focus on books / audiobooks (P2, P5, P8) 

• lack of adapted activities (P2, P5, P6) 

• few or no adapted activities (P2, P6) 

• don’t see the need (P6) 

• not knowing what is possible (P2, P6) 

• not having examples (P2) 

• uncertainty about inclusion in activities (P4) 

• focus on information over participation (P2) 

• inclusion = access to materials (P2, P5) 

Users (categorisation, visibility, and needs) 

 

5.1.1. Collaborations 

This theme captures how library accessibility work is shaped through relationships 

with actors inside and outside the library, including organisations, associations, 

care services, colleagues, and other libraries. 

Several participants describe working with organisations connected to visual 

impairment and access to adapted media. Synskadades Riksförbund is mentioned 
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by P1, P2, and P7, primarily in relation to feedback on the physical environment 

and accessibility needs. P7 describes inviting members to the library to review the 

space, where they walk through the environment and provide feedback on aspects 

such as lighting, colours, and how different areas function in practice. P1 also 

describes maintaining contact with SRF as a way of gaining input on accessibility 

issues. 

Myndigheten för tillgängliga medier (MTM) is described by P1 and P8 in 

relation to access to adapted media and services such as Legimus. P8 describes 

contacting MTM directly when trying to resolve a specific issue related to audio 

newspapers, showing how the organisation is used as a point of support when local 

knowledge is not sufficient. 

Participants also refer to MTM in relation to physical materials and information. 

Some participants describe having brochures available from MTM, for example 

materials presenting the Braille alphabet or information about available services. In 

addition, P3 shows tactile books purchased from MTM during the visit. This 

example was not part of the recorded interview but observed in connection with it. 

Other forms of collaboration are described in relation to activities and use of 

library space. P2 mentions contact with Författarcentrum Syd in connection with 

author visits and literary events, where external actors contribute to programming 

taking place at the library. Similarly, P6 describes how external actors use the 

library space for their own activities, showing that the library functions as a shared 

venue for local organisations. In these cases, collaboration is tied to programming 

and the use of space, rather than specifically to accessibility work. 

Participants also mention actors such as Arbetarnas Bildningsförbund (ABF), 

associations, and cultural services within the municipality. These are described as 

part of the broader network involved in organising activities and programmes, 

although participants do not provide detailed examples of how accessibility is 

addressed within these collaborations. The role of these actors is therefore 

described in general terms, as part of the local cultural and organisational context 

rather than as clearly defined accessibility work. 
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Collaboration also takes place within the municipality. Participants mention 

contact with funktionsstödsförvaltning (P1), socialförvaltning (P5), elderly care, 

and other care settings (P3, P4, P5, P8), as well as schools (P5). These 

collaborations are described in more concrete terms. P3 describes reading agents 

connected to care services, where staff working in close contact with users carry 

out reading activities. P3 and P5 also describe how staff in care settings support 

access to users, for example by facilitating home visits, distributing materials, and 

enabling users to take part in library-related activities. 

P8 also describes ongoing contact with a nearby activity center for older users, 

where staff regularly visit the library and request practical adjustments, such as 

enlarging printed text so that residents can read it. 

Two participants describe collaboration with other libraries. When P1 started in 

the role, they found that there were no established processes for accessibility work. 

They reached out to other libraries in Sweden but did not find any existing models. 

In response, P1 developed an accessibility guide, which has since been shared with 

libraries outside the region. P6 describes collaboration between several nearby 

municipalities, where libraries share a catalogue and are working towards a more 

integrated system with shared collections and coordinated transport between 

libraries. In this setup, materials can be moved between locations, allowing users 

to access items that are not available at their local library. The collaboration is 

described as ongoing, with work being done to align systems and routines across 

the municipalities. P6 also describes regular meetings between the libraries, where 

staff discuss how the collaboration functions in practice and how it can be 

developed further. 

P7 describes a recurring way of working where people with visual impairment 

are invited to the library to review the physical environment and give feedback. 

These accessibility rounds are carried out more than once and are connected to 

specific changes in the library, such as renovations or new layouts. The same group 

is invited back to evaluate the changes and contribute to future adjustments, 

including feedback on colours, lighting, and how different parts of the space 

function in practice. 
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Internal collaboration within the library is not described in detail by participants. 

While some participants refer to working in teams (P2, P3, P4, P7), they do not 

elaborate on how accessibility work is organised internally or how responsibilities 

are shared. 

From a Building Access perspective, these collaborations can be understood as 

part of how access-knowledge is produced (Hamraie, 2017). Participants such as 

P1 and P7 do not rely solely on internal assumptions about accessibility, but 

actively bring in knowledge from users, organisations, and other institutions. In 

these cases, accessibility is shaped through direct engagement with people who 

have lived experience of visual impairment, which Hamraie (2017) identifies as a 

central source of access-knowledge. 

The practices described by P1 and P7 also align with Bäckman (2023) and 

Chhabra (2020), both of which emphasise the importance of lived experience in 

understanding accessibility. Chhabra (2020) argues that knowledge about disability 

is always partial and shaped by perspective, while Bäckman (2023) shows how 

accessibility barriers can remain invisible to those who do not share that lived 

experience. Together, these perspectives strengthen the interpretation that 

collaboration with visually impaired users brings critical accessibility knowledge 

into library practice that might otherwise remain absent. 

At the same time, the interviews show that this knowledge is unevenly 

distributed. Structured collaboration with users or organisations is described clearly 

by some participants, especially P1 and P7, but is less visible in other interviews. 

Summary 

Collaboration emerges as an important way of shaping accessibility work, 

particularly where libraries draw on knowledge from users, organisations, and 

external institutions. The findings show that some participants, especially P1 and 

P7, work actively with visually impaired users and organisations such as 

Synskadades Riksförbund to identify barriers and evaluate the physical 

environment, while others describe collaboration primarily through care services, 

access to adapted media, or broader municipal networks. These differences suggest 

that collaboration serves different functions, ranging from practical service delivery 
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to the development of accessibility knowledge. At the same time, structured 

collaboration specifically focused on visual impairment appears uneven across the 

material, indicating that access to lived experience and disability-specific 

knowledge is not consistently built into library practice. 

5.1.2. Outreach 

This theme captures the different ways libraries attempt to reach visually impaired 

users, both inside and outside the library, through direct contact, visits, information-

sharing, and mediated routes via other actors. 

Outreach in the data is mainly described in terms of providing access to 

literature and adapted media. This reflects a narrower understanding of accessibility, 

where access is centred on materials rather than broader forms of participation in 

the library as a social and cultural space.  

A) Proactive outreach (meeting users outside the library) 

Proactive outreach is described by several participants as a main way of reaching 

users who do not visit the library themselves (P3, P4, P5, P8). Rather than waiting 

for users to come to the library, staff describe going to places where users already 

are, especially retirement homes and other care settings. 

Several participants describe visits to retirement homes and other care settings 

as a recurring part of their work (P3, P5, P8). These visits are used to provide access 

to literature, deliver or exchange materials, and maintain contact with users who 

are unable to come to the library on their own. P3 describes outreach in connection 

with the library services boken kommer (home-delivery of books), bokbussen 

(library bus), and work with care services, where access to books is supported 

through direct contact outside the library. P5 similarly describes going out to older 

users and care homes to help them get started with talking books, inform them about 

services and support, and support both users and staff when questions arise. P8 also 

describes outreach to users outside the library, especially for older users and those 

who rely on ongoing support for adapted media. 

Some participants also describe the library bus as part of this outreach work (P3, 

P4). P4 describes targeted visits through the library bus to day services and other 
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organised groups, where the library carries out reading promotion activities on site. 

In these cases, outreach is not limited to lending materials but also includes 

activities such as book circles and other forms of organised contact with users 

outside the library. P3 also describes library bus and related outreach work as part 

of a wider effort to meet users where they are, especially when access to the 

physical library is limited. 

These visits are described as important not only for distributing materials, but 

also for maintaining contact and making services available to users who might 

otherwise have little direct connection to the library. Outreach outside the library is 

therefore described as a practical way of reaching users whose needs would be less 

visible in the library space itself. 

B) On-site and informational outreach 

On-site and informational outreach is an occasional form of contact with the user 

group within the library, as many users receive materials through other services 

rather than visiting the library regularly (P1, P4, P8). 

Participants describe that some users come to the library from time to time, 

often in specific situations. This includes visiting the library to pick up media that 

has been prepared in advance, such as audiobooks selected by staff, or returning 

materials before receiving a new set (P1, P4, P8). In other cases, users come to 

browse what is available on site, although this is described as more difficult without 

support due to how materials are organised and presented (P8). 

When users are present in the library, staff describe providing support directly 

on the floor. This includes helping users locate materials, reading aloud information 

on book covers or labels, assisting with searches in the catalogue, and explaining 

what different items are about when visual access is limited (P1, P8). In some cases, 

this also involves helping users understand what is written on packaging or labels, 

for example when text is too small to read independently (P8). 

These encounters are also described as moments where staff introduce and 

explain available services. P1 and P8 describe informing users about services such 

as Legimus and DAISY players, often in response to a specific situation where a 

user is struggling to access printed text or locate suitable materials. Rather than 
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being part of a planned outreach strategy, this type of contact develops through 

interaction, where support and information are provided based on the needs that 

become visible in the moment (P1, P8). 

In these cases, contact with users is shaped by specific visits and situations 

rather than ongoing presence, and outreach takes place through direct interaction 

when users come into the library. 

From a Building Access perspective, the outreach described by participants is 

mainly a response to existing contact, rather than an exploration of new ways to 

reach the group. Participants such as P3, P5, and P8 describe maintaining contact 

with users who are already known through care services, home delivery, or adapted-

media routines, but they do not describe outreach as a way of identifying new 

groups or mapping needs that are not already visible within these structures. 

This shapes how accessibility is understood. Because visually impaired users 

are mainly encountered through specific groups, especially older users in care 

settings, knowledge about their needs is formed within these contexts. As a result, 

needs are linked to adapted media like audiobooks. 

Hamraie (2017) argues that institutional knowledge about accessibility is 

shaped by what is made visible within practice. The outreach described here reflects 

that process. Users who do not appear through existing services, collaborations, or 

care structures are barely present in the material, and their needs might not become 

part of the library’s working knowledge. 

Summary 

Outreach is primarily described as a way of maintaining access to literature and 

adapted media for users who do not regularly visit the library, particularly older 

users in care settings or those connected to existing support structures. Participants 

describe home visits, care collaborations, library bus activities, and practical 

support around services such as talking books and Legimus, showing that outreach 

plays an important role in maintaining contact with users who might otherwise have 

limited access to library services. At the same time, outreach is largely directed 

towards users who are already visible through existing systems, rather than as a 

way of identifying unmet needs or reaching groups not already connected to the 
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library. This suggests that outreach not only shapes access to services, but also 

shapes which users and needs become visible within the library’s understanding of 

accessibility. 

5.1.3. Staff competence and adaptation 

This theme captures how accessibility work is carried out in practice, focusing on 

how staff adapt to situations as they arise and how competence is expressed and 

applied in everyday library work. 

Participants describe different ways of working with accessibility in their daily 

interactions with users, as well as how they learn and apply knowledge over time 

(P3, P4, P5, P7, P8). These aspects are explored in more detail in the following 

sections. 

A) Situational adaptations 

Situational adaptations are described as part of how accessibility is handled in 

everyday contact with users. 

Participants describe adapting their support based on the needs of the individual 

user and the specific situation. This includes changing how information is 

communicated, for example by describing the media instead of showing, or 

adjusting routine ways of helping when a user cannot rely on visual information 

(P4). 

Adaptations also take place in relation to finding and using media. Participants 

describe helping users by reading out information, assisting with searches, or 

offering alternative formats depending on what the person is able and willing to use 

(P1, P5). 

P3 shares an experience where they had to rethink how they interact with 

persons with visual impairment: “We have a lady in a residential home who is 

completely blind. Out of habit, it's easy for me to say 'here are your talking books'. 

She replies, 'I don't see anything'. After a few times, I've learned to say 'I'll put the 

talking books you want in front of you here." (P3, authors translation) 
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In these cases, accessibility work is described as something that often happens 

in the moment, through small adjustments in how staff respond to the person in 

front of them. 

B) Competence and learning 

Competence and learning are described by several participants as developing 

through a combination of experience and formal learning opportunities such as 

courses, workshops, and events (P3, P4, P7, P8). Participants describe attending 

training that often focuses on broader topics, such as disability or general 

approaches to user interaction, rather than being specific to visual impairment (P4, 

P7). While these opportunities are seen as valuable, they provide limited guidance 

on how to meet and support persons with visual impairment in practice. Similar 

challenges are identified by Bodaghi et al. (2017) and Selema et al. (2025), who 

emphasise staff competence, disability awareness, and practical knowledge as 

important aspects of accessible library services. This aligns with the interview 

material, where participants describe uncertainty around how to apply broader 

knowledge in concrete situations involving visually impaired users. Across 

interviews, participants also reflect on this during the conversation itself, describing 

how the questions raise new thoughts and bring attention to aspects of their work 

that had not previously been in focus. 

At the same time, participants describe learning through practical experience. 

P3 says that knowledge develops through repeated interactions with users and 

adjustments made in everyday work. P8 describes a situation where a user contacted 

the library regarding talking magazines, after a newspaper she relied on had stopped 

being delivered. The participant had not encountered this type of request before and 

describes how she tried to find a solution by contacting MTM and the newspaper 

publisher, looking into whether the newspaper could be reproduced through older 

services, and considering producing the material manually using braille. The 

situation required extensive effort to locate information and possible solutions, as 

there were no clear guidelines or established procedures to follow. 

P4 also describes a gap between attending training and applying that knowledge 

in practice, noting that it can be difficult to implement what has been learned once 
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back in the library. P4 wishes there was a closer connection between training and 

support to implement the new knowledge and methods at the library before the new 

knowledge is lost. 

Seen through Hamraie’s (2017) framework, these accounts show that 

accessibility knowledge isn’t something staff first learn and then apply. It is built 

in practice, through trying things out, repeating, and figuring out what works in 

specific situations. Participants like P3 and P8 describe how they learn through 

contact with users and by working through problems that existing structures don’t 

really cover. 

At the same time, the interviews show that this knowledge is quite fragile when 

it isn’t supported by the organisation. Because competence is often developed 

informally and carried out by individual staff members, it tends to stay personal 

rather than becoming shared access-knowledge within the library. This helps 

explain why accessibility work can be thoughtful and responsive in individual 

encounters, while still lacking continuity at the organisational level. 

Summary 

Staff competence in accessibility work is primarily described as developing through 

practical experience, situational problem-solving, and individual adaptation rather 

than through established organisational structures. Participants describe thoughtful 

adjustments in direct encounters with users, such as changing communication styles, 

adapting support around media use, or working through unfamiliar accessibility 

problems on a case-by-case basis. At the same time, participants also describe 

uncertainty, particularly in relation to visual impairment-specific needs and how 

broader training can be translated into practice. Together, these findings suggest 

that accessibility competence is often responsive and experience-based, but heavily 

dependent on individual staff members, making it difficult for knowledge to 

become stable, shared, and systematically embedded within library practice. 
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5.1.4. Structural conditions 

This theme focuses on the organisational conditions that shape accessibility work, 

including structure, responsibility, and how much the work depends on individual 

initiative. 

Participants describe challenges related to responsibility, decision-making, and 

the ability to carry out changes in practice (P1, P2, P4, P7). These issues come up 

in different ways across the interviews and are explored in more detail below. 

A) Organisational structure and constraints 

Organisational structure is described by several participants as limiting how 

accessibility work can be carried out in practice (P1, P2, P4, P7). Participants 

describe unclear responsibility, slow processes, and limited influence over 

decisions, which makes it difficult to carry out changes even when needs are known. 

P1 describes starting the role without guidelines, routines, or a clear framework 

for how the work should be organised. The work is described as having to be built 

up from scratch, while decisions about spaces and changes are often made 

elsewhere. P1 also describes lacking mandate in relation to renovations and 

planning processes, despite being expected to contribute knowledge about 

accessibility. 

Similar issues appear in other interviews. P7 describes how decisions about 

larger changes are handled above the library level, and that some changes can only 

be passed on rather than acted on directly. P4 also describes a gap between 

identified needs and actual implementation, where plans and requests do not always 

lead to changes in practice. P2 and P4 both describe organisational processes as 

slow, especially in relation to physical changes in the library environment. 

Across these accounts, participants describe accessibility work as dependent on 

structures outside their direct control. This affects the implementation of measures 

such as tactile tools, signage, and spatial adaptations, and creates frustration around 

not being able to act on needs that have already been identified. 
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B) Individual-driven work 

Individual-driven work is described by several participants as a way in which 

accessibility efforts are maintained over time, where specific tasks, users, or areas 

of responsibility become tied to individual staff members rather than to shared 

structures (P5, P6, P8). 

P5 and P6 describe taking ongoing responsibility for preparing and managing 

media for individual users. This includes selecting and providing audiobooks based 

on known preferences, ensuring that users receive new content without needing to 

request it each time, handling recurring technical issues, and maintaining access to 

services such as Legimus and DAISY players. In P5’s case, this extends beyond 

the library through visits to retirement homes, where support is provided both to 

users and to staff. 

A similar pattern appears in how materials are adapted and maintained locally. 

P5, P6, and P8 describe how changes in packaging, from larger CD cases to thin 

plastic sleeves, have required staff to develop their own ways of organising and 

presenting information. In response, P6 and P8 describe printing descriptions from 

Legimus, formatting them manually, and inserting them into sleeves so that users 

can identify the materials. This includes decisions about what information to 

include and how to present it, for example prioritising larger text over longer 

descriptions. The work is carried out without shared routines and varies between 

staff members. P8 describes how labels are created in Word, printed, cut, and 

inserted by hand, while P6 describes a similar approach developed locally. P5 also 

describes how the transition to new packaging has required staff to adjust how 

materials are handled, including assisting users in accessing information that was 

previously available directly on the cases. 

P8 also describes maintaining knowledge of services and tools independently, 

for example by following regional training calendars and seeking out information 

about available courses and conferences. This is described as a way of staying 

updated in the absence of structured competence development, and reflects a 

reliance on individual initiative to access relevant knowledge. 
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In these cases, accessibility work depends on individual staff members who take 

ownership of specific tasks and find ways to keep them going over time. This 

includes ongoing responsibility for users, materials, and knowledge, where 

continuity relies more on personal initiative than on organisational support (P5, P6, 

P8). 

Hamraie (2017) emphasises that access is shaped by institutional structures and 

relations of power, not only by good intentions. That perspective helps make sense 

of the material here. Participants often know what the barriers are, but they do not 

necessarily have control over the conditions needed to address them (P1, P2, P4, 

P7). Accessibility is therefore carried forward through local effort and individual 

commitment. 

The distinction between organisational support and individual initiative is 

especially clear in this theme. The interviews do not point to a lack of care. Instead, 

they show how accessibility work is often kept going by staff who compensate for 

missing routines, unclear mandates, or slow processes (P4, P6, P7). This shows that 

accessibility can be present in practice, but not consistently in the organisation. 

Summary 

Structural conditions shape what accessibility work can become in practice. 

Participants describe situations where accessibility needs are recognised, but where 

unclear responsibility, limited mandate, and slow organisational processes make it 

difficult to act on them, particularly in relation to physical changes and larger 

decisions. At the same time, accessibility work is often sustained through individual 

initiative, with staff developing local solutions, maintaining continuity for specific 

users, and taking personal responsibility for knowledge and adaptations that are not 

formally structured. Together, these findings suggest that accessibility work is often 

carried out by committed individuals rather than embedded in stable organisational 

systems, creating uneven continuity and making accessibility dependent on who 

happens to take responsibility. 
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5.1.5. Physical and technical access 

This theme captures how access is shaped by the physical library environment and 

by assistive tools and technologies, including navigation, signage, and the 

availability and use of physical and digital accessibility solutions. 

Participants describe different aspects of the physical environment and the 

tools available in the library, including how users navigate the space and access 

information and materials (P1, P5, P7, P8). These aspects are explored in more 

detail in the following sections. 

A) Physical environment and orientation 

The physical environment is described in uneven ways across interviews; some 

participants explicitly reflect on how the space affects users with visual impairment, 

while others are unsure whether and how the space meets their needs. 

P1 describes working actively with how the space is organised, including 

identifying barriers related to layout and movement. This includes considering how 

users navigate between areas, how furniture and equipment are placed, and how 

open or obstructed different pathways are. P1 also describes how elements such as 

glare from windows and lighting conditions affect usability, and how placement of 

workstations needs to take both visibility and surrounding movement into account 

(P1). 

Some participants refer to situations where orientation in space can be 

challenging, for example when trying to find specific sections or understand how 

the library is organised. P5 describes that all the media at their library is located on 

the ground floor, and that talking books are placed straight ahead from the desk. P7 

describes large print and easy-to-read books, and talking books as placed directly 

by the information desk near the entrance, while P8 describes relevant media as 

placed close to the desk but not always easy to spot from where staff are standing. 

P1 describes talking books and large print books as being placed beside an 

information desk on another floor from the entrance, which means that users often 

need staff help to reach them. P3 and P8 also describe how users may have difficulty 

locating materials when collections are spread across different areas or when the 

layout changes. 
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Signage and visual guidance are described through situations where users need 

to rely on written information in the space to orient themselves. P7 describes how 

signage was examined during accessibility walkthroughs, where users were asked 

to assess elements such as braille on signs, including whether it was correctly 

written and usable in practice. This highlights how signage is not only present, but 

needs to function correctly to support orientation. 

P7 also refers to issues with readability in the environment, including text size, 

contrast, and placement of signs, which affect how easily information can be 

accessed when moving through the space. In these situations, visual guidance alone 

is not always sufficient, and users may need staff support to interpret signs or locate 

different areas of the library. This is also reflected in requests described by P8, 

where staff from a nearby activity center for elderly users ask the library to enlarge 

printed information and signage so that it can be read by residents. These requests 

concern materials used in the space, such as information boards and signs, and show 

how text size affects access to environmental information. 

In response to missing or insufficient signage, P1 describes producing braille 

labels independently and placing them in the space, for example on stair railings to 

indicate floor levels. This work was carried out after requests for additional signage 

were not implemented. P1 also describes a wish to develop more comprehensive 

braille information boards that would provide spatial descriptions of the 

environment, such as orientation points and descriptions of key features in the space. 

P7 describes structured accessibility walkthroughs where users with visual 

impairment are invited to evaluate the space. These walkthroughs include both 

guided evaluation and open feedback, where participants are asked to comment on 

what they encounter when entering the library and moving through it. As P7 

explains: 

“When I carried out the accessibility walkthrough based on 

Digiteket’s checklist, they were both guided through it and allowed 

to speak freely about what they noticed. For example, when entering 

the library: what is here? How does the braille on that sign work, is 
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it spelled correctly? Things like that. Some of the issues that came 

up were quite simple to address.” (P7) 

Participants also describe the presence or absence of tactile guidance in the space. 

P7 describes that the library does not have a tactile guiding path, as this has not 

been approved, and instead relies on a ‘natural’ guiding path created through walls, 

furniture, and carpeted areas that lead from the entrance towards the information 

desk. P8 describes how their suggestion to install a tactile guiding path was raised 

with a colleague but dismissed, with concerns that it would make cleaning more 

difficult. In other cases, tactile guiding paths are described as incomplete or not 

functioning as intended, making independent navigation more difficult (P5, P7). 

 

Figure 1 

Example of tactile guiding path 

 

Note. Photograph by the author, May 18, 2026. Tactile ground surface indicators at a pedestrian 

crossing, including raised warning dots and linear directional guidance strips embedded in the 

pavement. The textured surfaces contrast with the surrounding paving and are designed to support 

orientation and navigation for people with visual impairments. 
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Figure 2 

Example of visual contrast marking on stairs 

 

Note. Photograph by the author, May 18, 2026. Visual contrast markings applied to the front edge 

of stair steps. White circular dots are evenly spaced along black stair nosing, creating strong visual 

contrast against the surrounding light grey and dark flooring surfaces. These markings increase the 

visibility of step edges for people with visual impairments. 
 

Figure 3 

Example of visual contrast marking on glass and contrasted doorframe 

 

Note. Author-created AI illustration of automatic glass doors with horizontal rows of black and 

white contrast dots on the glass. The dots are evenly spaced and clearly visible against the grey 

interior background seen through the transparent doors. The doorframe is black and contrasts with 

the surrounding white wall. 

 

Lighting and acoustics are also described as relevant factors. P1 describes how 

lighting conditions, including glare and uneven lighting, can affect usability for 

users with visual impairment. P7 similarly describes how lighting and acoustics 

have become part of accessibility work in practice, including adjustments to 

lighting in specific areas such as the newspaper section, where users had identified 
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problems with the existing conditions. Acoustics are also described as an ongoing 

issue in large, open spaces, where high noise levels can make orientation and 

concentration more difficult. In response, P7 describes sound-dampening measures 

that have already been introduced, with further improvements planned based on 

continued feedback from users and organisations such as Synskadades Riksförbund.  

These findings align closely with Jenkins et al. (2015), who show how 

embedded sensory characteristics in built environments can either support or hinder 

accessibility for visually impaired users. Their study found that environments 

designed primarily from a sighted perspective can create significant barriers, 

including poor lighting, background noise, and other design features that make 

orientation more difficult or increase safety risks. This reinforces the importance of 

involving visually impaired users in evaluating and shaping the library environment. 

Participants also describe how accessibility barriers in the physical environment 

become visible through everyday interactions with users and care staff. P8 

describes frequent requests from elderly care staff to enlarge printed materials such 

as information sheets and signage so that residents can access them, highlighting 

how something as basic as text size can function as a barrier within the library space. 

P1 and P7 similarly describe environmental features such as quieter or more clearly 

defined areas for reading and working, although these are not always developed 

specifically with visual impairment in mind. Together, these examples show how 

accessibility needs often become visible through practical encounters, rather than 

through proactive design or established planning. 

Viewed through Hamraie’s concept of the normate template, these accounts 

show that the library environment is often organised around sighted use unless 

specific barriers are pointed out by users or staff (Hamraie, 2017). Participants such 

as P1 and P7 describe more deliberate work with spatial accessibility, while others 

describe environments where tactile guidance, readable signage, and support for 

independent orientation are missing or only partly developed. This unevenness 

aligns with Azizah and Rahmi (2023), who similarly identify the physical 

environment as an important dimension of accessibility, while showing that 
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accessibility measures depend on how these needs are recognised and addressed in 

practice. 

In these cases, access to the physical space often depends on assistance, prior 

knowledge, or local adjustments (P5, P7, P8). Independent use becomes more 

difficult when guidance is incomplete, signs are hard to read, or important 

information is only available visually. Overall, accessibility in the built 

environment appears uneven, with some measures in place, but still dependent on 

whether the needs of visually impaired users have been recognised. 

B) Assistive tools and technology 

Audio tools and technologies are described by several participants as central to how 

users with visual impairment access library materials, especially through Legimus, 

DAISY players, CDs, memory cards, and USB-based formats (P2, P3, P5, P6, P8). 

P5 describes working extensively with DAISY players and Legimus, where a 

large part of the interaction with users involves technical support. This includes 

helping users get started with devices, troubleshooting when players stop working 

or cables fail, and supporting users when they get stuck in Legimus. P5 also 

describes working with several formats in parallel, including CDs, memory cards, 

and USB, depending on what the user can manage and what device they use. A 

similar pattern appears in P8, who describes routine work such as burning CDs with 

new audiobooks for users with DAISY players, and in P3, who describes that staff 

are expected to be able to create Legimus accounts and burn discs directly at the 

desk when needed (P3, P8). P6 also describes DAISY players and Legimus as the 

main available tools in the library, and notes that users are often informed about 

these services through staff. 

Several participants also describe that audio access is not self-sufficient, but 

depends on continued staff support. P5 explains that users may rely on repeated 

help to keep devices working and to continue accessing their books, while P8 

describes similar support in relation to CD-based audiobooks and less familiar 

services such as audio newspapers. In both cases, access depends not only on the 

existence of the tool, but on staff being able to help users use it in practice (P5, P8). 
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Participants also describe differences in what technical equipment is actually 

available in the library. P1 describes a dedicated adapted computer for users with 

visual impairment, equipped with a braille printer, screen reader, enlargement 

software, and keyboards adapted for touch and larger lettering. At the same time, 

P1 describes this workstation as difficult to place properly in the library, as it needs 

to be near staff support, protected from glare, and positioned so the user is not 

disturbed by movement behind them (P1). P2 and P3 describe that their library 

previously had a public computer with extra software such as speech synthesis and 

enlargement, although this computer was no longer in place at the time of the 

interview. By contrast, P6 says that their library has almost no technical support 

beyond Legimus and DAISY players, and specifically states that there is no adapted 

computer or similar equipment. P4 likewise describes ordinary computers and 

printers, and is unsure whether any adapted functions exist for users beyond the 

website’s read-aloud function. P7 also states that the library does not have an 

adapted computer or braille printer, while P8 says there is a braille typewriter in 

their office but that it is not something visitors use directly. 

Figure 4 

Example of a braille keyboard 

 

Note. Author-created AI illustration of a conceptual braille keyboard interface showing tactile 

input keys and a refreshable braille display. 
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Other smaller tools are also mentioned. P7 and P8 describe magnifying glasses as 

available in the library, although P8 notes that they are kept behind the desk and 

are therefore not visible unless someone asks for them. P7 also mentions an extra 

lamp that can be used if stronger lighting is needed. P7 further describes brochures 

from MTM, including braille alphabet and information about Legimus, as openly 

available in different parts of the library. 

 

Figure 6 

Brochure from Synskadades Riksförbund of the Swedish Braille alphabet 

 

Note. Photograph by the author, April 18, 2026. Brochure from Synskadades Riksförbund 

displaying the Swedish Braille alphabet. The brochure presents raised Braille characters alongside 

printed letters of the alphabet and numbers, showing the relationship between tactile Braille 

symbols and their corresponding written characters. A short example of Braille text is included at 

the bottom of the brochure, reading “bra jobbat, öva vidare” (author’s translation: “well done, 

continue practicing”). 
 

Two participants describe problems with self-service machines. P1 explains that 

the library identified weak contrast on the borrowing and return screens and worked 

with internal IT staff to adjust the colours on the interface, so that the buttons 

became easier to distinguish visually. P7 describes the same type of machine as a 

problem that has not yet been solved, noting that the return and borrowing functions 

use similar colours and that there is no audio guidance or tactile button that would 

allow users with visual impairment to operate the machine independently. In this 

way, the same technology appears in the material both as something one library has 

worked to improve and as an unresolved barrier in another. 
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Ongoing changes in audio technology are also described as a source of 

uncertainty and concern. P6 describes an upcoming shift from CD-based DAISY 

players to a new format using memory-based storage, which will require new types 

of media. The transition is described as unclear, with limited information about 

when the change will take place and how it will be implemented. P6 expresses 

concern about how this will affect users, particularly the need to manage multiple 

formats during a transition period, where both older CD-based systems and newer 

formats must be supported at the same time. 

P6 also describes how this new system is expected to work in practice, where 

each storage unit can hold several audiobooks and must be exchanged at the library 

when a user returns after finishing their books. This means that the library needs to 

keep a stock of these units and circulate them between users. P6 also expresses 

concern about the cost of the transition, noting uncertainty around how many units 

the library will be able to afford if each user requires their own. P6 notes an 

additional challenge connected to this shift, such as ensuring access to the correct 

type of media for each user and maintaining compatibility between devices and 

formats. These changes are described as adding complexity to a system that already 

requires ongoing support, particularly for users who depend on stable and familiar 

technologies to access materials. 

In these cases, assistive tools and technologies are not described as self-

sufficient solutions, but as resources that depend on availability, configuration, staff 

knowledge, and continued support in order to function in practice. 

Hamraie (2017) argues that accessibility is not just about having a technical 

solution in place. The material reflects this. Participants show that tools such as 

DAISY players, Legimus, adapted computers, or self-service machines only 

become usable in practice when they are supported by staff knowledge, ongoing 

maintenance, and workable local conditions (P1, P3, P5, P8).  

At the same time, the interviews show differences between libraries. Some 

participants describe having access to a wider range of tools and working actively 

with them, as well as on staff having the knowledge to use them (P1, P3, P5, P8). 

In some libraries, support is tied to specific staff members, meaning users need to 
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wait for the right person (P5, P8), while in others it is treated as part of everyday 

work across the staff (P3). This shows that technical accessibility is present, but 

uneven, and often dependent on local conditions and staff support. 

Summary 

Physical and technical accessibility is described as uneven across the material, with 

significant differences in how libraries support independent access to space, 

information, and materials. Some participants describe deliberate work with spatial 

accessibility, user walkthroughs, signage, lighting, and adapted technologies, while 

others describe missing tactile guidance, inaccessible self-service systems, limited 

technical equipment, or environments where independent navigation remains 

difficult. The findings also show that assistive tools are rarely self-sufficient, but 

depend on staff knowledge, maintenance, and continued practical support in order 

to function. Together, these findings suggest that accessibility is shaped not only 

by the presence of physical adaptations or technical solutions, but by how 

consistently they are implemented, maintained, and integrated into everyday library 

practice. 

5.1.6. Users and their needs 

This theme captures how visually impaired users are defined, made visible, and 

understood in library work, including how they are categorised, how their needs are 

recognised or overlooked, and whether inclusion is understood as access to 

materials or broader participation. 

A) Categorisation (including implicit definitions) 

In the interviews, users with visual impairment are not always described as a 

distinct group. Instead, they often appear through broader categories, overlapping 

needs, or specific service situations (P2, P3, P5, P6, P7, P8). Participants frequently 

refer to them as elderly, and occasionally as disabled users, rather than as a group 

in their own right. This suggests that visually impaired users are often understood 

through broader categories and existing assumptions, rather than as a clearly 

defined group within library work. 
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When asked about younger persons with visual impairment, participants give 

uncertain or indirect answers. P7 describes not knowing and suggests that this may 

be handled by librarians in the children and youth department, despite having a role 

connected to accessibility across the library (P7). P5 describes how schools are 

responsible for younger users, and that the library mainly encounters younger 

people in relation to services such as Legimus for other needs, such as dyslexia or 

neuropsychiatric conditions, which P5 reflects on aren’t visually impaired. (P5).  

In several interviews, the focus of the conversation also shifts away from users 

with visual impairment towards broader discussions of accessibility, tools, or 

physical space, as in the above example with P5. P3 and P8, for example, move 

from questions about visual impairment to discussing accessibility in more general 

terms, including adaptations that are not specific to the group. When asked about 

spatial adaptations, participants mention features such as hearing loops, which are 

intended for users with hearing impairments rather than visual impairment. In these 

cases, the discussion becomes centered on general accessibility solutions, rather 

than on the specific needs of visually impaired users, who are described through 

broader or overlapping categories, or through specific situations and needs, rather 

than as a clearly defined group in their own right.  

At the same time, some participants demonstrate a more explicit awareness of 

users with visual impairment as a distinct group. P1 was aware of this issue and 

developed an accessibility guide, which has since been shared with libraries outside 

the region. They also describe ongoing work related to the physical environment, 

including identifying barriers in the space and considering how layout, placement 

of equipment, and movement through the library affect users who cannot rely on 

sight. One example described by P1 concerns the placement of public computers, 

where the positioning in the room affects how accessible they are for users with 

visual impairment. P1 also describes regular contact with organisations such as 

Synskadades Riksförbund and uses this contact to gather input on needs and 

accessibility. 

A similar approach is described by P7, who invites individuals with visual 

impairment to visit the library and provide feedback on the environment, 
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particularly in connection with changes or renovations. In these cases, participants 

describe visually impaired users as having expertise in their own needs, and as 

important contributors in shaping the library space. This reflects a more defined 

understanding of the group and an effort to adapt the environment based on their 

perspectives (P1, P7). 

B) Visibility of needs (including understanding of inclusion) 

The needs of users with visual impairment are described by several participants as 

not always visible in everyday library work, partly due to the limited presence of 

the group in the library (P1, P2, P5, P7). P1, P5, and P7 describe that users with 

visual impairment rarely visit the library, which makes it difficult to identify needs 

through direct interaction. In these cases, needs are often inferred rather than 

expressed, and participants rely on assumptions when working with this group. 

P1 explicitly links this limited presence to shortcomings in the library’s work, 

suggesting that the lack of expressed needs may be due to the library “being bad” 

at addressing the group. In contrast, other participants describe the low presence 

without directly attributing it to failures in the library, instead referring to factors 

such as care structures, outreach systems, or lack of expressed demand. 

P2 describes not having clear examples of what could be done to improve 

accessibility, and expresses uncertainty about what adaptations or activities would 

be relevant. Similar patterns appear in other interviews, where participants describe 

not knowing what is possible or not seeing the need for additional adaptations 

beyond what is already in place (P2, P4, P6). 

From the interviews, accessibility work is often centered around access to 

materials, particularly audiobooks and services such as Legimus. P2 and P5 

explicitly describe inclusion in terms of ensuring access to literature, while P6 

similarly focuses on providing materials rather than broader forms of participation 

(P2, P5, P6). In these cases, literature-centered services are described as the primary 

way of supporting users with visual impairment. 

This focus on materials is reflected in how activities are discussed. Several 

participants describe having few or no adapted activities specifically aimed at users 

with visual impairment, and activities are not always considered a central part of 
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accessibility work for this group (P2, P6). At the same time, P7 describes activities 

that may be suitable for the group, even if they are not designed with them in mind. 

This includes talks, workshops, and extended opening hours. P7 describes extended 

opening hours as intended to create a calmer environment, primarily aimed at 

children with neuropsychiatric conditions. During the interview, P7 reflects that 

this type of setting may also benefit users with visual impairment, as lower noise 

levels and reduced activity in the space can support orientation and concentration. 

However, these activities are not described as being developed with users with 

visual impairment in mind, and are not communicated as such. As a result, their 

potential relevance for the group is not made explicit, and they are not framed as 

part of accessibility work for visually impaired users. 

P7 also reflects on a possibility of making accessibility more clearly 

communicated in event information, for example by stating that activities are 

‘available for’ different user groups and by encouraging visitors to contact the 

library in advance so that adjustments, such as booking an audio interpreter, can be 

arranged. This was not in place at the time of the interview, but is described as an 

idea for how future events could be made more accessible (P7). 

Several participants explicitly acknowledge limits in their own knowledge and 

perspective. For example, one participant states that “the knowledge and experience 

lie with them, not with us,” and that without lived experience, understanding 

remains “only on the surface.” Others similarly note that users “think about things 

we don’t always think about,” or describe uncertainty in how to act in practice. 

Together, these accounts point to an emerging awareness of gaps in staff knowledge 

and perspective. 

These findings connect to Hamraie’s (2017) critique of disability-neutral 

approaches to access. When users with visual impairment are not clearly recognised 

as a distinct group in library practice, their needs can be absorbed into broader 

categories such as older users, disabled users, or users who need audiobooks. This 

may seem inclusive, but it also makes it easier for needs related specifically to 

visual impairment to become less clear in practice. Chhabra (2020) raises a related 

concern by cautioning against treating visually impaired users as a uniform 
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category. In the present material, this becomes visible in different ways. Some 

participants primarily encounter visually impaired users through older adults in care 

settings (P5, P8), while others associate the group mainly with access to audiobooks 

or adapted media (P2, P5, P6). These patterns shape what needs become visible, 

while other forms of participation or accessibility may remain outside the library’s 

working understanding. 

In this material, visibility is therefore not only about whether users are 

physically present, but also about whether their needs are recognised as specific 

and relevant. Participants such as P1 and P7 describe more explicit ways of working 

with this, for example through collaboration and consultation. In other interviews, 

needs are more often assumed, grouped with other categories, or only addressed 

when a concrete situation arises (P2, P3, P5, P6, P8). 

C) Activities and participation 

Participation in activities is described by participants as limited and unevenly 

adapted for users with visual impairment, and often not approached as a central part 

of accessibility work (P1, P2, P5, P6, P7, P8). 

Several participants describe uncertainty around how to include the group in 

activities. P2 and P6 describe not having clear examples of what adapted activities 

could look like, and express uncertainty about how programmes could be made 

accessible beyond providing access to materials (P2, P6). Similar patterns appear 

in other interviews, where activities are not described as a primary focus of 

accessibility work, and where participants do not have established approaches for 

including users with visual impairment in programmes (P1, P5). 

Participants also describe that adaptations for activities are not systematically 

implemented. While options such as arranging audio descriptions or using adjusted 

formats may be considered, these are described as something that can be arranged 

in specific cases rather than as a standard part of programming (P7). However, this 

information is typically not included in event descriptions, meaning that users need 

to be aware of these possibilities in advance in order to request them. In other 

interviews, activities are mentioned without reference to adaptation, indicating that 

accessibility is not consistently integrated into program design (P1, P5). 
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In these cases, participation is possible but not systematically supported, and 

inclusion in activities is described as uncertain and dependent on individual 

initiative rather than established practice. This connects with Bodaghi et al. (2017), 

who show that inclusion is shaped not only by access to services, but by whether 

users experience the library as a place where they can participate, feel welcomed, 

and belong. This perspective is reflected in P8’s account of a visually impaired 

visitor who repeatedly attended film screenings despite having difficulty following 

the content. While the activity itself was not accessible, the participant reflects that 

the value may have been social rather than informational. This suggests that 

participation cannot be understood solely in terms of whether content is technically 

accessible, but also in relation to opportunities for presence, social interaction, and 

belonging within the library space.  

From a Building Access perspective, this part of the material shows the limits 

of understanding accessibility mainly as access to literature and assistive media. 

When accessibility is framed this way, participation in programmes and events 

tends to come second. The interviews show that activities can sometimes be 

accessible in practice, or could be made accessible with relatively small 

adjustments, but that this is not always considered in planning or communication 

(P2, P6, P7). 

As Hamraie (2017) argues, access is not only about whether people are formally 

welcome, but about whether spaces and practices are organised with their 

participation in mind. In this study, users with visual impairment are rarely 

excluded outright, but they are not consistently included through planning, 

communication, or adaptation (P1, P5, P7). Participation is therefore possible, but 

often depends on the situation rather than being built into how activities are 

designed. 

Summary 

How visually impaired users are understood within library practice strongly shapes 

what accessibility work becomes. The findings show that the group is not always 

recognised as a distinct user category, but is often understood through broader 

categories such as older users, disabled users, or users of adapted media. This 
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affects which needs become visible, with accessibility frequently centred on access 

to literature rather than broader forms of participation, spatial inclusion, or 

programme design. At the same time, some participants, particularly P1 and P7, 

describe more deliberate ways of identifying and responding to the group’s specific 

needs through consultation, collaboration, and reflection on the physical 

environment. Together, these findings suggest that visibility is not only about 

whether users are physically present in the library, but about whether their needs 

are recognised, understood, and incorporated into the library’s working definition 

of accessibility. 
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6. Discussion 

6.1. Accessibility through established understandings 

The findings in this study reflect a pattern also identified in previous research, 

where accessibility is often understood primarily in terms of access to materials, 

assistive technologies, and service provision (Bodaghi et al., 2017; Azizah & 

Rahmi, 2023; Afzal, 2006). In the interviews, this becomes visible through the 

strong emphasis on audiobooks, Legimus, DAISY players, and practical support 

related to accessing adapted media. These forms of accessibility are generally more 

clearly established, both in terms of routines and staff familiarity. In contrast, 

broader aspects of accessibility, such as participation in activities, independent 

navigation in the physical environment, or inclusion in everyday library life, appear 

less consistently articulated. 

The findings suggest a more specific issue; the issue is not simply that libraries 

focus on materials, but that participants often struggle to describe what accessibility 

for visually impaired users might involve beyond these established forms of support. 

P2 and P6, for example, express uncertainty about what further adaptations or 

activities would be relevant, while some participants shift questions about visual 

impairment into broader discussions of general accessibility rather than the specific 

needs of the group. This suggests that accessibility is not only shaped by what 

libraries prioritise, but by what staff are able to recognise and define as accessibility 

work in the first place. 

Hamraie’s (2017) concept of access-knowledge offers a useful way of 

understanding this pattern. If libraries’ understanding of accessibility is shaped 

primarily by the needs they regularly encounter, the routines they already have in 

place, and the forms of support they are used to providing, this can become limiting. 

Familiar needs become easier to recognise and respond to, while other barriers 

remain less visible. At the same time, accessibility needs are not fixed, and 

institutional knowledge needs to develop continuously through ongoing contact 

with users. P7’s recurring accessibility walkthroughs with visually impaired users 

illustrate a more dynamic approach, where accessibility is treated as something that 
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needs to be regularly reviewed and re-evaluated as spaces, practices, and user needs 

change. 

This pattern is also visible in the broader findings, where some aspects of 

accessibility appear more clearly articulated than others. Independent navigation, 

tactile orientation, participation in programmes, and spontaneous use of the 

physical library space receive less consistent attention across the interviews, despite 

being relevant to inclusion in the library as a public space. The findings suggest a 

reinforcing pattern, where accessibility work continues to develop around what is 

already familiar and established, while less recognised needs remain harder to 

identify and address. 

 

6.2. Whose needs become visible? 

If accessibility is shaped by the needs librarians encounter most often, an important 

question becomes whose needs are actually visible within library practice. In this 

study, participants’ understanding of visual impairment is often shaped by the users 

they actually encounter, particularly older users, users in care settings, or users 

seeking adapted media. This matters because it influences what accessibility means 

in practice. Chhabra (2020) cautions against treating visually impaired users as a 

uniform group, highlighting how experiences and needs vary depending on context 

and life situation. The present findings add to this by showing how institutional 

encounters can shape which needs become visible in the first place. If accessibility 

knowledge is built primarily through contact with a narrower subset of users, there 

is a risk that other forms of participation and other user experiences remain outside 

the library’s working understanding of accessibility. 

This is particularly visible in the way younger visually impaired users are 

largely absent from the material. When participants are asked about this group, 

some express uncertainty about whether the library encounters them at all, or 

assume that responsibility lies elsewhere, for example with schools. This creates a 

circular problem. If accessibility knowledge is built primarily through the users 

who already enter existing service structures, then accessibility work is likely to 

continue developing around those same users, while groups that remain less visible 
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are less likely to shape future accessibility work. In this sense, the findings suggest 

that visibility is not only about whether users are physically present in the library, 

but about which users become recognised as relevant to accessibility planning. 

 

6.3. When uncertainty becomes a structural barrier 

Several participants describe uncertainty in relation to accessibility work, 

particularly when moving beyond established services such as adapted media. P2 

describes not knowing what additional adaptations or activities would be relevant, 

while P4 reflects on the difficulty of translating broader training into concrete 

practice once back in the library. P6 similarly does not clearly identify unmet 

accessibility needs, suggesting that existing provision may already be sufficient. 

Taken individually, these examples may appear to reflect ordinary uncertainty or 

differing levels of experience. Taken together, however, they suggest something 

more structural. 

The issue is not simply that individual staff members lack knowledge. 

Uncertainty becomes an accessibility issue when access depends on staff 

confidence, interpretation, or improvisation in the moment. If accessibility relies 

on users identifying their own needs, requesting support, and navigating uncertainty 

around what the library can offer, participation becomes less predictable and more 

demanding. In this sense, accessibility is not only shaped by whether support exists, 

but by how consistently that support can be recognised, communicated, and 

delivered. 

This becomes particularly visible in relation to activities and participation. 

Several participants describe that adjustments could potentially be arranged if 

needed, such as alternative formats or audio interpretation, but these possibilities 

are not consistently built into programme planning or communicated in advance. In 

practice, this means that participation often depends on the user knowing what to 

ask for, making themselves visible, and requesting accommodations individually. 

Previous research similarly shows that users with visual impairment may hesitate 

to raise concerns or request support due to uncertainty about how their needs will 

be received, or out of awareness of staff workload (Bodaghi et al., 2017). In this 
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context, uncertainty does not remain an internal staff issue. It becomes part of how 

accessibility is experienced by users. 

 

6.4. Accessibility knowledge and organisational memory 

The findings also raise questions about how accessibility knowledge is retained 

within libraries over time. Several participants describe learning through 

experience, trial and error, or repeated interactions with users. This kind of practical 

knowledge can be highly valuable, but in the present material, it often appears to 

remain tied to individuals rather than becoming embedded in organisational 

routines. 

This creates a clear vulnerability. If accessibility knowledge depends on 

specific staff members, it risks being lost when roles change, staff leave, or 

responsibilities shift. This appears in the material where participants describe 

inheriting accessibility-related responsibilities without clear handover, established 

routines, or knowledge of what had previously been done. In the case of P6, 

uncertainty exists not because accessibility work has never taken place, but because 

that knowledge has not been retained or transferred. This points to a broader issue 

of organisational knowledge loss, where valuable practical knowledge disappears 

when it is not documented, shared, or institutionalised. 

The contrast between participants is particularly revealing here. P1 describes 

accessibility work that has developed into concrete tools, routines, and knowledge 

that can be shared beyond the individual library, while P6 describes a much more 

fragmented situation, where continuity appears weaker and previous work is less 

visible. This suggests that accessibility competence is not only about staff 

knowledge, but about whether libraries have structures for retaining and building 

on that knowledge over time. 

This has important practical implications. If accessibility work depends on 

individual initiative rather than shared organisational processes, access becomes 

uneven and fragile. The same accessibility challenge may be solved in one library 

while remaining unresolved in another, not because a solution does not exist, but 

because knowledge is not being transferred. One example in the material concerns 
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accessibility issues with self-service technology, where one participant describes a 

practical solution that improved usability, while another describes the same type of 

barrier without awareness of an existing fix. From this perspective, accessibility is 

not only a matter of identifying barriers, but of creating systems for retaining, 

sharing, and developing accessibility knowledge across library practice. 

 

6.5. Organisational culture and resistance 

The findings also suggest that accessibility is shaped not only by knowledge and 

resources, but by organisational culture and internal priorities. Even where 

accessibility needs are recognised, this does not necessarily mean that changes are 

implemented or sustained. Some participants describe low engagement from 

colleagues, resistance to accessibility-related initiatives, or situations where 

relatively small practical measures were not embraced despite clear relevance. This 

suggests that awareness alone is not enough. Accessibility work also depends on 

whether it is seen as a shared organisational responsibility worth prioritising. 

This becomes particularly visible in the contrast between participants who 

actively drive accessibility work and those who describe accessibility as peripheral, 

uncertain, or largely reactive. In some cases, participants describe initiatives such 

as workshops or practical accessibility measures being met with limited 

engagement, suggesting that accessibility knowledge does not automatically 

translate into collective action. This is important, because it shifts the discussion 

beyond individual competence. Even when staff members develop knowledge, 

identify barriers, or attempt improvements, accessibility remains fragile if 

organisational support is weak. 

This also helps explain why accessibility knowledge in the present study often 

remains individual rather than organisational. When accessibility work depends on 

motivated staff members rather than shared expectations, routines, or leadership 

support, implementation becomes uneven. Some libraries develop proactive 

practices, while others remain dependent on ad hoc responses or individual 

initiative. In this sense, accessibility becomes shaped not only by what staff know, 
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but by whether the organisation creates conditions where accessibility work can be 

recognised, supported, and sustained. 

 

6.6. Accessibility, belonging, and participation 

The findings also raise broader questions about what accessibility is intended to 

achieve. Several participants describe accessibility primarily in terms of providing 

access to information, adapted media, or practical support. While these forms of 

access are clearly important, the material also suggests that accessibility cannot be 

reduced to whether users can technically obtain library services. Participation, 

inclusion, and belonging emerge as equally important dimensions. 

This becomes particularly visible in P8’s account of a visually impaired visitor 

who repeatedly attended film screenings despite having difficulty following the 

content. While the activity itself was not accessible in a conventional sense, the 

participant reflects that the value may have been social rather than informational. 

This is an important observation, because it challenges a narrow understanding of 

accessibility based only on functional access to content. Being present in the library, 

participating in shared activities, and feeling part of the social life of the space may 

be equally significant. 

Previous research reinforces this point. Bodaghi et al. (2017) show that 

inclusion is shaped not only by access to services, but by whether users experience 

the library as a welcoming place where they feel valued and included. Bäckman’s 

(2023) discussion of the white cane similarly highlights that accessibility cannot be 

understood solely in practical terms, as support measures may also affect how 

disability is experienced socially, including feelings of stigma, visibility, or 

exclusion. 

The present findings make this particularly relevant, as several participants 

describe uncertainty around what visually impaired users may need, what 

adaptations are possible, or how accessibility could extend beyond established 

services. While this uncertainty is often expressed openly and reflectively, it 

highlights how accessibility is experienced through everyday interactions as much 

as through physical or technical solutions. If support depends on the user 
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identifying a need, requesting help, and navigating staff uncertainty, participation 

becomes more demanding. In practice, this places responsibility on the user to make 

themselves visible, explain their needs, and request accommodations. 

In this sense, accessibility is not only about removing barriers, but about 

creating conditions where users can participate without having to negotiate 

uncertainty, stigma, or dependence in every interaction. 

 

6.7. What better practice looks like 

While many participants describe uncertainty, fragmented routines, or reactive 

accessibility work, the material also includes examples of more deliberate and 

reflective approaches. Participants such as P1 and P7 describe accessibility work 

that is not limited to responding when a problem arises, but involves actively 

seeking knowledge, identifying barriers, and involving visually impaired users in 

the process. This creates an important contrast within the findings, showing that 

accessibility can be approached in fundamentally different ways. 

P7’s recurring accessibility walkthroughs with visually impaired users are 

particularly significant in this regard. Rather than treating accessibility as a one-

time adjustment or checklist exercise, this approach recognises that accessibility 

needs change over time as spaces, technologies, and patterns of use change. The 

issues raised through these visits, such as lighting and acoustics, also demonstrate 

that important barriers may remain invisible without direct input from the user 

group. Jenkins et al. (2015) similarly show how sensory characteristics such as 

lighting, acoustics, and background noise can significantly affect orientation and 

usability for visually impaired users. Together, these findings reinforce the value 

of involving users directly in evaluating and shaping the physical environment. 

P1 describes a similar pattern, where accessibility work extends beyond 

responding to immediate requests and instead involves practical problem-solving, 

ongoing collaboration, and the development of reusable solutions. This is an 

important contrast in the material, because it shows that stronger accessibility 

practice is not necessarily defined by larger resources, but by how accessibility 

work is approached and organised. Across these examples, better practice appears 
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to involve recurring contact with users, proactive identification of barriers, practical 

implementation of solutions, and a willingness to treat accessibility as an ongoing 

responsibility rather than a one-time adjustment. 

Taken together, these examples show that stronger accessibility practice is 

possible and already exists within public library work.. They point towards a more 

sustainable model of accessibility work, where accessibility is treated as an ongoing 

process of learning, collaboration, and adaptation rather than as a reactive response 

to isolated problems. 

 

6.8. Going forward 

The findings suggest that future accessibility work in public libraries may benefit 

less from isolated adjustments and more from stronger organisational structures for 

learning, continuity, and knowledge-sharing. One of the clearest issues in the 

material is that accessibility knowledge often appears fragmented, local, and 

dependent on individual staff members. This creates uneven accessibility, where 

solutions developed in one context may remain unknown elsewhere, and where 

valuable knowledge risks disappearing when staff roles change. 

This points to the importance of moving accessibility knowledge from the 

individual level to the organisational level. Practical solutions, user feedback, 

successful adaptations, and established collaborations should not depend on 

individual memory or initiative. They need to be documented, shared, and 

embedded in routines that outlast staff turnover. Without this, accessibility work 

risks becoming inconsistent and vulnerable to knowledge loss. 

The findings also suggest the importance of creating more structured and 

recurring forms of user involvement. Participants such as P7 demonstrate the value 

of regular consultation with visually impaired users, not as occasional feedback, 

but as an ongoing part of accessibility work. This recognises that accessibility is 

not static. Needs change, environments change, and new barriers emerge over time. 

A related issue concerns knowledge-sharing between libraries. The material 

includes examples where one participant describes a practical solution to an 

accessibility barrier, while another describes the same type of issue as unresolved. 
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This suggests that the challenge is not always the absence of solutions, but the 

absence of systems for sharing them. Greater coordination, clearer guidance, and 

stronger mechanisms for transferring accessibility knowledge across library 

contexts may therefore be as important as developing new solutions. 

Taken together, the findings suggest that accessibility in public libraries should 

be understood not as a series of isolated accommodations, but as an ongoing 

organisational practice requiring continuity, collaboration, and active engagement 

with the users it is intended to support. 

 

6.9. Methodological reflections 

This study aimed to explore how library professionals understand and work with 

accessibility for persons with visual impairments in public library settings. The use 

of semi-structured interviews made it possible to explore participants’ experiences, 

reflections, and uncertainties in their own words. This was particularly valuable for 

understanding how accessibility is approached in everyday library practice, as 

participants could describe both concrete examples and the organisational 

conditions that influence accessibility work. 

At the same time, some limitations should be acknowledged. The study focuses 

on the perspectives of library professionals and does not include the experiences of 

visually impaired library users themselves. The findings should therefore be 

understood as an examination of how accessibility is understood and approached 

by library staff rather than as a direct account of how accessibility is experienced 

by users. Including visually impaired users could have provided additional 

perspectives and may have drawn attention to aspects of accessibility that were less 

visible in the interviews. 

This limitation is also related to the practical and ethical conditions under which 

the study was conducted. As a master's thesis, the project could not include 

interviews with visually impaired individuals, as this would have required ethical 

approval beyond the scope of the study. Consequently, the study focused on library 

professionals instead. While ethical regulations play an important role in protecting 

participants, they may also limit opportunities to include certain groups directly in 
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smaller research projects. As a result, the findings presented here reflect 

professional perspectives on accessibility rather than the lived experiences of 

visually impaired library users themselves. 

The qualitative design also means that the findings are based on a relatively 

small number of participants and are not intended to be statistically generalisable. 

Instead, the aim has been to develop a richer understanding of how library 

professionals think about and work with accessibility in public libraries. While the 

findings cannot be assumed to represent all public libraries, the themes identified 

in the material may still be relevant to other library contexts facing similar questions 

and challenges. 

The findings should be understood in relation to the study's use of Reflexive 

Thematic Analysis (Braun & Clarke, 2022). The themes presented in this study 

were developed through an interpretive process of reading, coding, and engaging 

with the interview material. Different researchers may have emphasised different 

aspects of the data or developed somewhat different themes. Throughout the 

analysis, efforts were made to remain closely grounded in participants' accounts 

and to support interpretations with quotations from the interviews. The themes 

should therefore be understood as a credible interpretation of the material rather 

than an objective representation of reality. 

Future research would benefit from including visually impaired library users 

directly. While this study has examined accessibility from the perspective of library 

professionals, interviews with visually impaired users could provide a more direct 

understanding of how accessibility is experienced in practice. Such research would 

also make it possible to compare users’ experiences with professional 

understandings of accessibility and identify aspects of accessibility that may be less 

visible within library practice. 

 



   
 

67 
 

7. Conclusions 

The findings show that accessibility for persons with visual impairments is often 

understood through established forms of support such as adapted media, assistive 

technologies, and practical service provision. While these areas are generally well 

developed, broader aspects of accessibility, including independent navigation, 

participation, and inclusion in everyday library life, were less consistently 

articulated. 

The study also shows that accessibility is shaped by organisational conditions 

as much as by physical adaptations or services. Accessibility knowledge often 

develops through individual experience and local initiatives, but is not always 

embedded in organisational structures. As a result, accessibility work can become 

uneven, dependent on individual staff members, and vulnerable to knowledge loss 

when staff roles change. 

A further finding is that participants’ understanding of visual impairment was 

largely shaped by the users they encountered most frequently, particularly older 

users and users seeking adapted media and related services. As a result, 

accessibility was often discussed in relation to audiobooks, assistive technologies, 

and practical support, while other aspects of accessibility received less attention. 

This suggests that accessibility work tends to develop around needs that are already 

visible within existing library services. Accessibility is therefore shaped not only 

by existing barriers, but also by which users and needs become visible within 

everyday library practice. 

Taken together, the findings support Hamraie’s (2017) argument that 

accessibility is shaped by access-knowledge: the ways institutions come to 

recognise, understand, and respond to accessibility needs. The study suggests that 

accessibility work in public libraries often develops around needs that are already 

familiar, visible, and supported by existing routines. At the same time, needs that 

fall outside these established understandings risk remaining less visible. In this 

sense, accessibility is influenced not only by the removal of barriers, but also by 

the processes through which barriers become recognised in the first place. 



   
 

68 
 

The study’s main contribution is therefore to highlight accessibility as a 

question of library staffs’ knowledge and practice. By applying Hamraie’s concept 

of access-knowledge to public library settings, the study shows how accessibility 

is shaped not only by physical environments and services, but also by what 

librarians know, what they notice, and how that knowledge is retained and shared 

over time. 
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Attachment 1, introduction letter 

 

Hej,  

 

Jag  heter Ana-Marija Spajic och går sista året på masterprogrammet i biblioteks- 

och informationsvetenskap vid Högskolan i Borås.  

 

Som en del av utbildningen skriver jag just nu min masteruppsats. Syftet med 

uppsatsen är att undersöka hur tillgänglighet för personer med synnedsättning 

möjliggörs i folkbibliotek.  

 

Min förhoppning är att bidra till kunskap som är till nytta för användargruppen och 

för biblioteken. För att få en nyanserad bild intervjuar jag bibliotekspersonal från 

flera bibliotek. Jag frågar därför om någon i personalen (chef, bibliotekarie eller 

annan anställd) på din arbetsplats vill ställa upp på en intervju. Intervjun beräknas 

ta en timme och kan utföras digitalt eller på plats. 

 

Intervjumaterialet behandlas konfidentiellt och i enlighet med GDPR. 

Intervjuperson och bibliotek kommer att pseudonymiseras, och inga uppgifter som 

kan kopplas till enskilda personer eller bibliotek kommer att redovisas i uppsatsen. 

 

 

Jag ser fram emot ditt svar! 

 

Med vänliga hälsningar 

Ana-Marija Spajic 
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Attachment 2, interview questions 

 

 

Erfarenheter i praktiken 

 

1. Kan du kort beskriva din roll på biblioteket? 

 

2. Hur länge har du arbetat i den rollen? 

 

3. I ditt arbete, har du mött besökare med synnedsättning? 

 

4. Vilka återkommande behov har du märkt hos besökare med nedsatt syn? 

 

a. Finns det något behov som återkommer ofta? 

 

5. Kan du beskriva en situation där du hjälpte en besökare med nedsatt syn? 

 

a. Vad behövde personen hjälp med? 

b. Hur hjälpte du dem? 

c. Upplevde du att du hade den kunskap du behöver för att hjälpa pers.? 

 

6. Kan du beskriva en situation där något blev svårt i mötet med en besökare med 

nedsatt syn? 

a. Om ja: 

i. Vad hände? 

ii. Finns det någonting som kan förenkla liknande situationer i 

framtiden? (utbud, hjälpmedel, utbildning hos personal, annat) 

 

b. Om nej: 

i. Finns det svårigheter som kan uppstå i framtden? 

ii. Hur kan biblioteket undvika att de uppstår. 

 

7. Kan du berätta hur ni gick tillväga vid planeringen av uplägget i biblioteket? 

 

a. Specifika guidelines 

b. Sammarbeten med externa aktörer och/eller experter 

c. Hade de inblandade utbildning i tillgänglighet för funktionsförhindrade? 
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Hjälpmedel och orientering 

 

8. Kommer personer med synnedsättning ofta till biblioteket ensamma (utan 

ledsagare, vän, familjemedlem). 

 

a. Hur brukar ni göra när en besökare behöver hjälp att hitta i lokalen? 

 

9. Har ni anpassningar eller hjälpmedel för besökare med nedsatt syn? 

 

10. Var är hjälpmedlen placerade? 

 

11. Kan besökare hitta hjälpmedlen självständigt? Hur/ kopplat till hjälpmedel? 

 

 

Aktiviteter 

 

12. Har ni några anpassade aktivitet för besökare med nedsatt syn? 

 

a. Om ja: 

i. Vilken aktivitet? 

ii. Beskriv hur det gick till. 

iii. Var det framgångsrikt? 

b. Om nej: 

i. På vilka sätt skulle det bli möjligt för dem att delta? 

 

13. Hur gör ni om en aktivitet är svår att genomföra för besökare med nedsatt syn? 

 

a. Varför tror du den var den svår att genomföra? 

b. Hur har ni löst sådana svårigheter tidigare? 

 

 

Utbildning och kompetens 

 

14. Har personalen fått någon utbildning eller vägledning kring bemötande av 

personer med synnedsättning? 

 

a. Om ja: 

i. Vad var det för utbildning? Kan du beskriva innehållet kort? 

ii. Vilka yrkesroller fick utbildningen? (bibliotekarier, annan 

personal) 
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iii. Är den återkommande? 

b. Om nej: 

i. Finns det intresse från andra bibliotekarier och annan personal att 

gå sådana utbildningar? 

 

15. Erbjuder biblioteket/aktörer på biblioteket, utbildning till allmänheten? (tex Braille, 

använda andra hjälpmedel) 

 

a. Om nej: 

b. Har det funnits intresse från besökare? 

 

 

Uppsökande arbete & kommunikation  

 

16. Hur arbetar ni för att nå personer med nedsatt syn? (Till exempel utskick, sociala 

medier, samarbete med föreningar) 

 

17. Hur ser sammarbeten ut med andra bibliotek, föreningar eller organisationer? 

 

Reflektion och utveckling 

 

18. Om du fick bestämma, vad skulle du vilja ändra eller utveckla, för att göra 

biblioteket mer tillgängligt? 

 

19. Av det vi har pratat om under detta samtalet, finns det någon fråga som du tyckte 

var särskilt viktig? 

 

20. Innan vi avslutar, är det något mer du skulle vilja ta upp eller särskilt betona? 
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Attachment 3, consent form 

   

 

HÖGSKOLAN I 

BORÅS 

Enheten för Bibliotek- och 

informationsvetenskap 

Ana-Marija Spajic  

 

 

2026-xx-xx  

 

 

 

   

Samtycke till insamling och behandling av 

uppgifter om dig 

 

Som en del av kursen Masteruppsats 30hp vid Högskolan i 

Borås utför jag en studie med syftet att undersöker hur 

folkbiblioteken i Skåne arbetar med fysisk tillgänglighet 

och inkludering för personer med grav synnedsättning och 

blindhet. 

Jag som utför studien skulle vilja att du deltar i en inspelad 

intervju. 

Röstinspelningen kommer att användas för att få en bild av 

och identifiera arbetssätt som kan vara till hjälp för 

bibliotekarier i framtiden. Röst är en personuppgift, som jag 

ber om din tillåtelse att behandla. 

Högskolan i Borås är personuppgiftsansvarig för 

behandlingen, som sker med stöd av artikel 6.1 (a) i 

dataskyddsförordningen (samtycke).  

Röstinspelningen kommer att användas av mig samt vara 

tillgängliga för lärarna på den aktuella kursen och centrala 

administratörer vid högskolan. Intervjun kan dock vara att 

betrakta som allmänna handlingar som kan komma att 

lämnas ut i det fall någon begär det i enlighet med 

offentlighetsprincipen. 

Röstinspelningen kommer att lagras inom EU/EES eller 

tredje land som EU-kommissionen beslutat har en 

skyddsnivå som är adekvat, dvs. tillräckligt hög enligt 
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dataskyddsförordningen. Uppgifterna kommer att raderas 

när de inte längre är nödvändiga.  

Resultatet av studien kommer att sammanställas i 

avidentifierad form och presenteras så att inga uppgifter kan 

spåras till dig. 

Du bestämmer själv om du vill delta i studien. Det är helt 

frivilligt att lämna samtycke, och du kan när som helst ta 

tillbaka ett lämnat samtycke. Dina uppgifter kommer då inte 

att användas mera. På grund av lagkrav kan högskolan dock 

vara förhindrade att omedelbart ta bort uppgifterna. 

Jag samtycker till att uppgifter om mig samlas in och 

behandlas enligt ovan. 

 

 

 

_____________________________ 

Underskrift  

 

 

_____________________________   

Namnförtydligande 

 

 

_____________________________   

Ort och datum 

 

 

Information om behandlingen av 

personuppgifter 

 

Din personliga integritet är viktig för oss på Högskolan i 

Borås. Därför är vi angelägna om att all behandling av 

personuppgifter sker på ett korrekt och säkert sätt i 

överensstämmelse med gällande lagar och förordningar. 
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Högskolan följer bland annat dataskyddsförordningen, mer 

känd som GDPR. 

Högskolan i Borås är personuppgiftsansvarig för all 

behandling av personuppgifter inom högskolans 

verksamhet. Om du har några frågor kring hur dina 

personuppgifter behandlas kan du läsa mer om hur 

högskolan behandlar personuppgifter på vår webbplats, 

http://www.hb.se/dataskydd. Du är också välkommen att 

kontakta ansvarig för den aktuella kursen med frågor. 

 

Dina rättigheter 

 

• Högskolan är öppen med hur vi behandlar dina 

personuppgifter. Om du vill veta vilka personuppgifter 

som vi behandlar om dig kan du kostnadsfritt en gång 

per år begära ett utdrag med information om detta (ett 

så kallat registerutdrag). För att beställa ett 

registerutdrag kan du använda blanketten för begäran 

om registerutdrag på högskolans webbplats, 

http://www.hb.se/dataskydd. 

• Om du lämnar samtycke (godkännande) till behandling 

av dina personuppgifter kan du när som helst ta tillbaka 

samtycket. Vi kommer då inte att fortsätta att behandla 

dina personuppgifter. Uppgifter som har offentliggjorts 

påverkas däremot i regel inte av ett återkallat samtycke. 

På grund av lagkrav kan vi även vara förhindrade att 

omedelbart radera uppgifterna. 

• Du har rätt att inte bli föremål för automatiserat 

beslutsfattande, inklusive profilering, dvs. beslut som 

fattas på teknisk väg utan mänsklig inblandning. 

Högskolan fattar inte sådana beslut. 

• Du har rätt att få behandlingen av dina personuppgifter 

begränsad. 

• Du har rätt att få dina personuppgifter ändrade eller 

kompletterade om de skulle visa sig vara felaktiga eller 

ofullständiga.  

• Du har rätt att i vissa fall få dina personuppgifter 

raderade. 

http://www/
http://www.hb.se/dataskydd
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• Du har rätt att få dina personuppgifter i ett allmänt 

använt format för att överföra dessa till en annan 

personuppgiftsansvarig. 

• Du har rätt att klaga på högskolans behandling av dina 

personuppgifter till Integritetsskyddsmyndigheten, som 

är tillsynsmyndighet. 

 

Kontakta oss 

 

Personuppgiftsansvarig  Dataskyddsombud 

Högskolan i Borås   Åsa Dryselius 

501 90 BORÅS  E-post: dataskydd@hb.se 

Tel. 033-435 40 00  

E-post: registrator@hb.se 

Org.nr: 202100-3138 

 

 

mailto:dataskydd@hb.se
mailto:registrator@hb.se
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