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This master's thesis examines the planning and
documentation practices of programme activity in
Gothenburg's public libraries. It employs an
analytical distinction between visible programme
(public events) and the underlying programming
activity (professional work processes) to investigate
the often-invisible labour required to sustain library
services.

The study addresses a research gap regarding how
tacit and experience-based knowledge is mobilized,
developed, and stabilized within library
organisations. The research adopts an interpretivist
orientation and analyses eight semi-structured
interviews with librarians in diverse roles across the
Gothenburg region.

The analysis is informed by practice theory, the
SECI model, and institutional perspectives on
organisational learning and documentation. The
findings identify a spectrum of practice
configurations, ranging from individualized systems
where knowledge is person-dependent to more
integrated systems where documentation supports
knowledge transformation.

A central finding is a paradox of internal knowledge
management: despite being institutions dedicated to
managing information, libraries face significant
structural challenges in managing and codifying
their own internal expertise. Documentation
practices are often selective and uneven, frequently
prioritizing quantitative figures for external
accountability over the qualitative experiential
insights needed for institutional memory.

As a result, knowledge sharing remains heavily
reliant on collegial dialogue and individual staff
members, creating risks of knowledge loss during



Nyckelord:

staff turnover. The study concludes that
programming activity must be recognized as a
substantive form of professional labour requiring
dedicated infrastructural support and deliberate
knowledge management strategies.
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1 Introduction

Public libraries in Sweden have historically played a central role in promoting
democracy, education, and access to information (Hansson, 2010). In recent
decades, however, their role has expanded beyond the provision of literature to
include a growing emphasis on social engagement and public programming
(Hansson, 2022). This shift has led to a substantial increase in programme
activities, making programming a central component of contemporary library
work (Kungliga Biblioteket, 2024). As a result, the professional practices
underlying the planning, coordination, and documentation of such activities
have become increasingly important to understand.

Programme activities in public libraries encompass a wide range of publicly
communicated events, such as language cafés, author visits, and digital literacy
courses (SKR, 2023). While these activities are visible as services offered to
the public, they are underpinned by complex forms of professional work. A
useful analytical distinction can therefore be made between programme as
visible events and programming activity as the underlying practices through
which these events are planned, organised, and evaluated (Mathiasson, 2021).
This distinction highlights that much of the work required to produce
programme remains organisationally embedded and only partially visible.

Understanding programming activity requires attention not only to what is
done, but also to how knowledge is created, shared, and applied within
practice. Programme planning involves a combination of formal procedures,
experience-based judgement, and interaction with colleagues and users. As
such, it represents a site where different forms of knowledge, explicit and tacit,
intersect and are continuously negotiated in everyday work.

1.1 Problem Formulation

While policy documents such as municipal library plans provide overarching
goals and directions for public library activities, previous research suggests that
such documents function primarily as interpretative and legitimising
frameworks rather than as detailed guides for everyday practice (Rivano
Eckerdal & Carlsson, 2018). This indicates a gap between formally articulated
ambitions and the situated practices through which library services are
produced. However, rather than focusing on policy implementation, this study
addresses a related but less explored issue: how knowledge is mobilised,
developed, and stabilised within the everyday work of programme planning.

A central challenge in this context concerns the role of tacit knowledge. Tacit
knowledge refers to forms of knowing that are embodied in action and
experience but remain difficult to articulate explicitly (Polanyi, 1966). Within
librarianship, such knowledge includes the ability to interpret user needs, adapt
programme to specific contexts, and make situational judgements in planning
and execution (Schwarz, 2016). Because this knowledge is often implicit, it is
not always captured in formal organisational systems.



From a practice theory perspective, professional work is constituted through
situated activities, routines, and shared understandings rather than solely
through formal rules or structures (Reckwitz, 2002; Nicolini, 2012).
Programme planning can therefore be understood as a set of practices in which
knowledge is enacted, negotiated, and in some cases, documented. This shifts
attention from formal structures to the everyday processes through which work
is actually carried out.

Documentation plays a central but often underexamined role in these
processes. Rather than functioning as a neutral record of completed activities,
documentation can be understood as part of the ongoing production and
organisation of knowledge within the workplace. The transformation of
knowledge within organisations can be understood through the SECI model,
which conceptualises knowledge creation as a dynamic process involving four
modes: socialisation, externalisation, combination, and internalisation (Nonaka
& Takeuchi, 1995). In the context of this study, documentation practices are
particularly relevant to processes of externalisation and combination, where
tacit knowledge is articulated and existing knowledge is organised and reused.
At the same time, not all aspects of professional practice are equally amenable
to documentation. Experiential, relational, and context-dependent knowledge
may remain difficult to capture, which means that documentation systems
inevitably shape what becomes visible, shareable, and legitimate within the
organisation.

This raises important questions about organisational continuity and knowledge
retention. When knowledge is closely tied to individuals and only partially
documented, organisations risk losing valuable institutional memory,
particularly in contexts of staff turnover (DeVet, 2024; Daniel, 2023).
Incomplete, inconsistent, or inaccessible documentation compounds this
vulnerability, as knowledge tends to circulate through collegial exchange rather
than formalised systems, making continuity fragile when responsibilities shift
or staff leave. A notable paradox can be observed within library organisations:
despite their expertise in information management, they may struggle to
manage their own internal knowledge, which often remains fragmented,
unevenly distributed, and person-dependent (Kolendo et al., 2023). This
underscores the importance of examining how knowledge is not only produced
in practice, but also stabilised, transferred, or lost within organisational
settings.

Previous research on public library programming has primarily focused on
programme as services or as institutional practices (e.g., Mathiasson &
Jochumsen, 2019; Mathiasson, 2021). In comparison, less attention has been
paid to how the underlying work of programme planning is documented and
how knowledge is shared and preserved within organisations. This represents a
relatively underexplored aspect of public library research, particularly in
relation to everyday professional practices of programme planning.

Against this background, the present study examines programme planning and
documentation as interconnected practices through which knowledge is
created, shared, and sustained. The study is conducted in public libraries in
Gothenburg, a context characterised by organisational diversity and varying
working conditions. Rather than assuming uniform practices, the study
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explores how librarians engage with planning, documentation, and knowledge
sharing in their everyday work, particularly in relation to programming
activities. Particular attention is given to how knowledge about programme is
communicated between colleagues, using documentation as a tool.

1.2 Aim and Research Questions

The aim of this study is to analyse programme planning as a routinised
professional practice and to examine how tacit knowledge is externalised,
documented, and mobilised in sustaining organisational memory within
Gothenburg's public libraries. The study further examines how documentation
practices function as sites of knowledge creation, sharing and continuity, and
how they contribute to the preservation of organisational memory when
responsibilities shift, or staff change. Particular attention is given to how tacit
and experience-based knowledge is captured, transformed, or lost in
organisational contexts. The study is empirically based on interviews with
librarians working in public libraries in the Gothenburg region.

In order to fulfil this aim, the following research questions are formulated:

1. How is programme planning enacted as a routinised professional
practice within Gothenburg's public libraries?

2. How is tacit knowledge related to programme planning externalised,
codified, and made available within organisational documentation
systems?

3. How do documentation practices contribute to the maintenance of
organisational continuity and institutional memory?

4. What role do collegial interaction and experience-based knowledge
play in the creation, sharing, and transfer of programme-planning
knowledge?



2 Literature & Previous Research

This chapter provides a thematic overview of the research landscape
surrounding public library programming, planning, and documentation. It
begins by examining programme activities as an institutional practice and
tracing the historical professionalization of programme planning from 1970s
managerial handbooks to contemporary studies. The review then explores the
tension between formal strategic frameworks and informal operational
routines, highlighting the role of documentation as a material infrastructure for
institutional memory and organisational learning. The chapter examines how
professional expertise is articulated and shared, while also addressing the
"invisible labour" of planning that often remains unrepresented in official
reporting. The chapter concludes by highlighting a lack of detailed empirical
insight into the internal documentary practices that sustain daily library
workflows within the specific organisational context of municipal systems.

2.1 Public Libraries and Programme Activities as
Institutional Practice

Public libraries are not merely service institutions but identity-bearing
organisations whose mandates have been continuously renegotiated in relation
to shifting societal expectations regarding education, culture and democratic
participation (Hansson, 2010). Within Sweden, these developments have
occurred alongside broader transformations in cultural policy and public sector
governance. Frenander and Lindberg (2012) describe a historical shift from
more centralized forms of state steering toward a decentralized support-
oriented model, in which municipalities were granted increased responsibility
for interpreting and implementing national library objectives. This
decentralization has created significant local autonomy regarding priorities,
service profiles, and programming activities. Consequently, programming
practices may vary considerably between municipalities and individual
libraries, even when operating under the same national legislation.

Contemporary perspectives further emphasise how these roles are expressed
through different forms of user engagement and societal functions (Jochumsen,
Rasmussen & Skot-Hansen, 2012). The expansion of library services beyond
traditional lending functions has included the systematic development of public
programmes, which have become a central expression of the contemporary
library’s social role. This expansion may also be understood as part of a
broader institutional transformation affecting Scandinavian cultural
institutions. Hvenegaard Rasmussen et al. (2022) argue that libraries
increasingly operate under expectations to demonstrate social relevance, public
engagement and democratic value. Programming can therefore be viewed not
only as a professional activity but also as an organisational response to
changing institutional demands (cf. Frenander & Lindberg, 2012; Hansson,
2010). Public programs provide visible evidence of societal contribution and
have become an important means through which libraries demonstrate
legitimacy and public value (cf. Michnik, 2018).



A useful starting point is defining what constitutes a public library programme.
The National Impact of Library Public Programmes Assessment (NILPPA)
defines a public programme as a group-based service or event intentionally
designed to address the needs or interests of a specific target audience
(NILPPA, 2014). This definition emphasises intentionality, audience
orientation and collective participation. Programmes are not incidental
happenings, but planned interventions grounded in perceived community
needs.

Similarly, Mathiasson (2021) describes public library programmes as activities
that are publicly announced and open to all, taking place either within the
library space or in collaboration with external actors. This formulation
highlights accessibility and public visibility as defining features. Programmes
are framed as publicly available services rather than exclusive or restricted
initiatives, reinforcing the democratic ethos underpinning public library work.
Importantly, Mathiasson (2021) distinguishes between public library
programmes and programming activity. While programmes refer to the visible
events and services offered to the public, programming activity denotes the
underlying professional practices, organisational procedures and work
processes involved in planning, coordinating, implementing, and evaluating
these services. This distinction is analytically significant. It separates the
outward-facing service from the internal institutional work that makes it
possible. For a study concerned with planning and documentation, such
differentiation provides an analytical foundation for examining not only what
libraries offer, but how they structure and sustain these offerings.

At a macro level, library programmes can also be understood as public services
that must adhere to principles of equality and accessibility. As publicly funded
institutions, libraries are expected to ensure that programmes are available
without discrimination and responsive to diverse community groups
(Mathiasson, 2021). In this sense, programming embodies the normative
commitments embedded in public library legislation and cultural policy
frameworks, even when specific steering documents may not explicitly
regulate programme planning practices (Rivano Eckerdal & Carlsson, 2018)

The purposes and values attributed to library programmes further illustrate
their institutional significance. Historically, public library programming has
been associated with inspirational, educational and recreational aims (Van
Fleet & Raber 1990, as cited in Mathiasson, 2021, p. 457-58). These
dimensions reflect the library’s cultural and pedagogical mission: to stimulate
intellectual curiosity, support lifelong learning and provide meaningful leisure
experiences. In addition to these functions, McColvin (1927, as cited in
Mathiasson, 2021, p.87) emphasised a relational dimension of programming,
arguing that public programmes strengthen community ties and foster social
cohesion. Subsequent research echoes this perspective by identifying
programming as a means of cultivating social interaction, dialogue and
collective identity within local communities (Sydney et al., 1950; Smith, 1954;
Stevenson, 1963, all as cited in Mathiasson, 2021).

The relational value of programming is particularly relevant considering the
contemporary discourse positioning the public library as a physical meeting
place (Mathiasson 2021). Programmes materialize this role by transforming
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library space into an arena for shared experiences, discussion, and cultural
participation. In this respect, programmes may be viewed as one of the most
visible manifestations of the library’s spatial and social function. They
operationalize abstract policy ideals such as democracy, inclusion and
participation into concrete practices. The development of public library
programmes has thus paralleled the broader institutional expansion of the
public library. As libraries have moved from collection centred institutions
toward multifaceted cultural and social hubs, programming has gained
prominence. This expansion reflects shifting conceptions of the public library
from a repository of knowledge to an active facilitator of community
engagement. Programmes provide a lens through which these evolving
institutional ideas can be studied in practice. (Mathiasson & Jochumsen, 2019)

By viewing programmes as both public services and institutional practices, it
becomes possible to analyse how broader ideas about the library’s mission are
translated into concrete planning routines and documentation practices. In this
way, programming serves not only as an object of study but also as an
analytical entry point into understanding how the public library’s societal role
is enacted at the organisational level. The distinction between public library
programmes and programming activity provides an analytical basis for
examining planning and documentation. The enactment of programmes both
shapes and is shaped by these underlying routines. Repeated practices stabilize
expectations regarding how programming is organised within the institution.

2.2 Historical Development of Public Library
Programme Planning

The development of programme planning in public libraries can be understood
as part of a broader process of professionalization and institutional
consolidation within librarianship. While public lectures, reading circles and
cultural events have long formed part of library activity, it was during the
1970s that programming became articulated as a distinct and systematized
domain of professional practice. Early handbooks such as Planning Library
Programs (1977) by Peggy O’Donnell and Patsy Read and Library Programs:
How to Select, Plan and Produce Them (Robotham & La Fleur, as cited in
Vainstein, 1978) illustrate this shift from occasional activity to structured
planning practice.

Robotham and La Fleur (as cited in Vainstein, 1978, p. 223) define a library
programme broadly as "any activity, in or out of the library, in which a
librarian and two or more members of the public are involved." Their detailed
guidance on selecting themes, scheduling events, coordinating personnel and
publicizing activities signals an early managerial rationalization of
programming. The emphasis on planning, logistics and supervision frames
programming as operationally complex and requiring professional competence.
In this sense, the handbook can be read as evidence of programming’s
emerging professional status: it codifies practice, delineates responsibility and
establishes procedural norms.



Similarly, O'Donnell and Read's Planning Library Programs (1977) advances
a more explicitly strategic model. The guide presents programming as a
structured, goal-oriented process involving theme identification, committee
organisation, audience development, proposal writing and outcome evaluation.
Here, planning is framed not merely as coordination but as purposeful
intervention aligned with institutional objectives. Programming becomes
embedded in broader cultural policy agendas and public engagement strategies,
a development that suggests the emergence of a more formalised organisational
logic, one tied to funding structures, accountability expectations and articulated
missions (Scott, 2014).

The transformation is further visible in the evolution of professional textbooks.
Works that initially centred on collections, cataloguing routines and technical
systems were later retitled and reorganised to foreground services and
programming. For example, later editions of textbooks associated with Evans
(2015) and colleagues explicitly reframe library work around programs and
services. This terminological and structural shift reflects a redefinition of
professional identity, one through which programming becomes a core service
function rather than a peripheral activity. Such curricular changes signal the
consolidation of programming as a foundational component of professional
education and training, consistent with how normative standards become
reproduced and stabilised through professional socialisation (DiMaggio &
Powell, 1983).

This trajectory suggests that programme planning became progressively
embedded within governance structures and managerial rationalities. Manuals
and textbooks did more than offer practical advice, they participated in
constructing programming as a legitimate and necessary professional domain
(Abbott, 1988; Scott, 2014). Activities such as planning, coordination,
audience development and documentation gradually shifted from optional
enhancements to normative professional expectations (DiMaggio & Powell,
1983), acquiring legitimacy and authority through repeated codification in
professional literature and curricula.

Within a Swedish context, this institutionalization is reflected in the work of
Angela Zetterlund, particularly in At utvirdera i praktiken (Zetterlund, 2004).
Although Zetterlund’s dissertation focuses on evaluation processes in local
public library development programmes, her analysis demonstrates how
programme activities had by the late twentieth century become embedded as an
organisational norm within Swedish public libraries. Programmes are treated
not as complimentary activities but as structured components of library
development initiatives. The study reveals how programme work operates
within formalised organisational frameworks, linked to strategic development,
municipal governance and articulated policy goals. Even when evaluation is
the primary focus, the underlying assumption is that programme activity
constitutes a stable and expected form of library practice.

More recent scholarship, such as Program as ldeas and Practice by Mia Hgj
Mathiasson (2021), deepens this analysis by framing programmes as both ideas
and situated practices. Mathiasson argues that programming is socially and
institutionally mediated, shaped by professional norms, cultural narratives and
policy frameworks. Programmes are not neutral events but expressions of how
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libraries articulate cultural authority and societal purpose. This perspective
provides an analytical bridge between earlier procedural handbooks and
contemporary analyses of institutional logic. The manuals of the 1970s may
thus be interpreted as precursors to today’s structured, outcome-oriented
models of programming, in which planning and documentation function as
mechanisms of accountability and strategic alignment.

The historical evolution of programme planning can be understood as more
than a process of technical refinement. Already in the 1970s, Robotham and La
Fleur (as cited in Vainstein, 1978) and O'Donnell and Read (1977) established
a vocabulary for structured programme work, a trajectory further documented
in subsequent research (Mathiasson, 2021; Zetterlund, 2004). Taken together,
these developments indicate that planning frameworks have come to structure
programming activity in consequential ways, shaping how target groups are
defined, how intended outcomes are articulated, and how notions of inclusion
and public value are constructed within public library work.

2.3 Programming within Strategic Planning
Frameworks

Public libraries operate in environments characterized by shifting societal
expectations, technological change, financial constraints and increasing
demands for accountability. In responding to these pressures, libraries are
expected to innovate while simultaneously maintaining core service areas such
as collection development, information access, literacy promotion, reference
services, digital inclusion and community engagement (Roberts & Wood,
2012). This dual demand suggests an inherent organisational tension between
maintaining established service areas and responding to new pressures.

Strategic planning constitutes one mechanism through which libraries attempt
to manage this balance. Roberts and Wood (2012) define strategic planning as
a systematic process through which an organisation articulates a desired future
and translates that vision into broad objectives and actionable steps (p. 10).
Such planning typically involves tools such as environmental scanning and
SWOT (strengths, weaknesses, opportunities, and threats) analysis, which
allow the organisation to assess internal capacities and external conditions
(Bryson, 2018). These processes provide a structured basis for prioritization
and resource allocation. Accountability structures clarifying responsibility for
different components of the plan are also considered central to effective
implementation (Bryson, 2018).

However, strategic plans do not emerge in isolation. Libraries are embedded
within broader municipal and national governance frameworks. While
McNicol (2005) makes this argument in the context of academic libraries, the
principle applies equally to public libraries, which must similarly demonstrate
alignment with the goals of their governing municipal or national bodies. This
alignment between the library’s strategic objectives and the goal of the
institution is essential for demonstrating institutional relevance and securing
legitimacy. Strategic plans therefore function not only as internal management
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tools but also as communicative documents that position the library within a
wider policy environment.

In the Swedish context, public libraries have been described as often operating
with two parallel planning systems: formally adopted library plans that are
outward-facing and politically approved, and internal operational plans that
guide everyday activities at the staff level. From an institutional perspective,
this dual structure may generate a gap between articulated ambitions and
operational practices (Fichtelius, 2022). Official plans frequently reference
broader normative frameworks such as the Library Act, children’s rights,
accessibility, minority rights and digitalization reflecting prevailing
institutional expectations. Yet the extent to which these articulated priorities
are translated into concrete programming practices is not always analytically
examined.

Research on Swedish library plans suggests that policy documents do not
directly determine professional practice. Rather than functioning as
prescriptive instructions, library plans are interpreted and enacted within local
organisational contexts (Hedemark & Borjesson, 2014). The relationship
between formal plans and everyday activities is therefore neither linear nor
predictable. Instead, policy ambitions are translated into practice through
professional judgement, local priorities, and organisational conditions. This
suggests that programming activities cannot be fully understood through
strategic documents alone but require examination of the situated practices
through which policy objectives are negotiated and enacted.

Fichtelius (2022) has questioned whether national reviews of municipal library
plans primarily capture the rhetorical content of these documents rather than
the realities of everyday library work. While library plans are intended to
facilitate national follow-up, coordination, and quality development, their
effectiveness depends on how clearly goals are operationalized and connected
to measurable or observable activities. When plans rely heavily on broad
formulations derived from legislation without specifying how objectives are
enacted in practice, it becomes difficult to compare municipalities or assess
how activities are shaped by strategic intentions.

From an institutional standpoint, maintaining separate formal and operational
planning structures may function as a strategy for navigating competing
demands. Changes are more likely to be accepted when they can be justified
within prevailing institutional norms and organisational development does not
proceed linearly but fluctuates over time (Scott, 2014). The coexistence of
visionary plans and pragmatic operational routines may thus reflect an adaptive
response to tensions between normative expectations and practical constraints.
The coexistence of formal plans and operational routines may allow libraries to
balance strategic ambitions with practical constraints.

Within this strategic planning context, programming activities occupy a
particular position. They are frequently mentioned in library plans as
expressions of public value and community engagement, yet the extent to
which strategic priorities are translated into concrete programming decisions
remains underexplored.
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2.4 Institutional Documentation and Planning
Culture

Building on the discussion of strategic planning, this section shifts focus to the
institutional culture surrounding documentation and everyday planning
practices. While formal strategic documents articulate broad organisational
goals, the relationship between these articulated ambitions and everyday
programming activity raises questions about how documentation is structured,
shared and maintained within organisational practice.

Research indicates that programme planning in public libraries is often
characterized by limited standardisation. Demeter and Holmes (2019) observe
that the development of programmes frequently emerges from individual
librarians’ professional interests, perceived community needs, or informal
exchanges about successful activities elsewhere, rather than from
systematically collected evidence or shared conceptual frameworks. In their
study, practitioners reported the absence of structured manuals or formalised
planning tools when tasked with organising programmes, prompting efforts to
create local resources to support colleagues. This suggests that programming
activity is frequently guided by tacit knowledge and experiential learning rather
than by field-wide standards.

Similarly, professional literature on library programming tends to emphasise
practical advice while offering limited theoretical grounding or empirically
validated models (Demeter & Holmes, 2019; Lear, 2013). Although manuals
and toolkits exist, they tend to reflect the perspectives of individual authors
rather than consolidated research-based principles. As a result, libraries may
lack shared frameworks for evaluating relevance, quality or impact in
programming. Whether and how this absence of conceptual standardisation
affects the ways in which programmes are selected, justified and documented is
a question that calls for closer empirical examination.

The scope of programming activity in public libraries typically encompasses
needs assessment, partnership development, event design, logistical
coordination, budgeting, marketing, facilitation and evaluation. According to
Demeter and Holmes (2019), these processes draw on a range of professional
competencies, including event planning, communication and marketing skills,
financial management, community engagement and reflective assessment. At
the same time, systematic training for professionals responsible for
programming has been described as limited in the existing literature (Demeter
& Holmes, 2019), raising questions about how planning and documentation
practices develop in its absence. From this perspective, the relationship
between professional competence, planning culture and documentation
practices emerges as an analytically relevant dimension, one that connects
strategic ambitions to the everyday realities of programming work.

The lack of standardisation in programme planning is further complicated by
the absence of field-wide consensus regarding the specific competencies
required for effective programming. Norlander and Barchas-Lichtenstein
(2020) argue that library programme work demands a diverse and often
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uncodified set of skills, ranging from marketing and troubleshooting to
financial negotiation. Because these competencies are rarely formalised within
library education, practitioners frequently rely on locally developed resources,
collegial knowledge sharing and practical experience to bridge the gap between
formal preparation and workplace demands. This observation further suggests
that programme planning knowledge may become embedded within local
organisational practices rather than consolidated through shared professional
standards.

Within this context, documentation can be analytically situated as part of the
structuring infrastructure of programming activity. Documentation does more
than record events; it also helps organise and coordinate professional work
(Pilerot & Maurin S6derholm, 2019), which may also apply to library
programming. Through written plans, reports, templates and digital systems,
professional practices may be rendered traceable across time, a function that
Pilerot and Maurin S6derholm (2019) identify as central to how documentary
infrastructure sustains collective knowledge in library contexts as well.
Documentation also supports institutional memory by keeping a record of past
decisions, partnerships, and outcomes (Walsh & Ungson, 1991), which is
especially important in settings where staff turnover and role changes are
frequent. It also relates to knowledge management in the sense that it facilitates
the transfer, retention and reuse of professional experience within and across
library organisations. In Sweden, public libraries are additionally required to
report statistical data on their activities to Kungliga biblioteket, situating
documentation within a framework of national accountability and follow-up
(Kungliga biblioteket, 2023).

DeVet (2024) describes documentation as a means of making visible the
interconnected policies, procedures and workflows that constitute
organisational practice. From this perspective, documentation functions not
only as a representational tool that maps relationships between strategic goals,
operational routines and service delivery, but also as a mechanism for
supporting organisational continuity. By systematically recording workflows
and procedures, documentation can reduce reliance on individual memory,
facilitate staff transitions and preserve knowledge beyond individual
employees. Although the creation and maintenance of documentation requires
a considerable investment of time, such practices may contribute to long-term
organisational sustainability by supporting onboarding, cross-training and the
retention of institutional knowledge.

However, the use of guidelines and written protocols may do more than
structure administrative procedures, they can also be understood as shaping
how programming itself is understood. Rivano Eckerdal and Carlsson (2022)
argue that guidelines can operate as epistemological frameworks, defining what
counts as legitimate knowledge and how planning should be conducted, while
everyday practices constitute the ontological dimension of the library’s
operational world. This distinction suggests that formal documentation may
prescribe certain ways of knowing and organising programming, while actual
practices may diverge or adapt these prescriptions in situ.

One framework that helps account for how programming-relevant knowledge
enters professional practice independently of formalised documentation
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systems is offered by Bates (2002). In her integrated model of information
seeking and searching, Bates outlines four modes of information acquisition
based on whether seeking is directed or undirected, and whether it is active or
passive. These modes of searching, monitoring, browsing, and being aware
suggest that much of what practitioners come to know arrives not through
deliberate consultation of organisational records, but through ambient
engagement with their professional environment. The mode Bates (2002) terms
being aware is particularly relevant here: it describes a background alertness
through which knowledge accumulates incidentally, without active retrieval. In
the context of library programming, this perspective highlights how knowledge
about successful formats, audience needs and partnership opportunities may
circulate through informal channels, making it less likely to become
systematically documented or incorporated into organisational memory.

Taken together, existing research indicates that programming activity depends
on a combination of planning routines, informal knowledge sharing,
documentation systems and organisational infrastructures. However, the
specific ways in which these elements interact within everyday public library
work remain insufficiently explored. The structuring, sharing and maintenance
of documentation may play a consequential role in how programming activity
is sustained and reproduced over time. Situations in which routine procedures
break down or prove insufficient, may simultaneously reveal how
documentation either reinforces continuity or enables adaptation within
organisational practice. These observations point toward planning and
documentation as organisationally significant dimensions of library
programming that remain underexplored in the existing literature.

While documentation is frequently acknowledged as part of planning and
reporting practices, it is rarely examined as a site of knowledge production and
transformation in its own right. In particular, how documentation formats,
systems, and infrastructures shape what knowledge becomes visible, shareable,
or actionable remains underexplored in the context of public library
programming.

2.5 Knowledge Externalisation and Organisational
Learning

A recurring finding in research on library development concerns the challenge
of transforming individual experience into forms of knowledge that can be
shared, reused and preserved organisationally. While professional competence
is often developed through experience and situated practice, organisations
depend on mechanisms that allow such knowledge to become accessible
beyond individual staff members. This issue has been particularly highlighted
in discussions concerning organisational learning, knowledge sharing and
documentation within public libraries.

Research on public library programming indicates that planning and activity
development often rely heavily on experiential and practice-based knowledge
rather than standardised or systematically documented processes (Demeter &
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Holmes, 2019; Girdén, 2021). Studies show that such knowledge is frequently
developed through iterative work practices, local adaptation and professional
experience, which may limit its transferability within the organisation if not
formally documented or shared (Gérdén, 2021). Hughes et al. (2024) further
argue that organisational effectiveness depends on the ability to capture and
circulate knowledge through deliberate knowledge management practices.
While their study is not specific to public libraries, it highlights the potential
relevance of documentation and knowledge-sharing infrastructures in contexts
where professional work generates substantial experiential knowledge.

A key analytical concept in this discussion is tacit knowledge. Drawing on
Polanyi (1966), tacit knowledge refers to the experiential and embodied
knowledge, that individuals possess but find difficult to articulate.
Organisational scholars further describe tacit knowledge as the taken-for-
granted understandings and routines that guide action without necessarily being
verbalized (Granberg & Ohlsson, 2009; Jacobsen & Thorsvik, 2008, all as cited
in Gérdén, 2021). Within the context of public libraries, tacit knowledge can be
understood as emerging through everyday programming practices, including
planning processes, audience engagement and interactions with users. As
Gérdén (2021) notes in the context of Swedish library development projects, a
central condition for developing the library as a learning organisation is the
articulation of this tacit knowledge creating structured opportunities to discuss
experiences and working methods across local and regional levels. The
conversion of tacit knowledge into explicit forms such as manuals, templates,
planning documents and evaluative reports thus becomes a prerequisite for
sustainable development.

From a perspective that emphasises the articulation of tacit knowledge into
explicit and shareable forms, documentation can be viewed as a mediating
practice that transforms individual experience into collective organisational
knowledge. Gérdén (2021, p. 26) emphasises that documentation involves not
only describing ongoing activities to visitors but also ensuring that all staff
understand the purpose of observations and that there is a deliberate plan for
storing and managing collected material. This structured approach situates
documentation within a planning context in which knowledge is deliberately
recorded and managed, and where accessibility is intentional rather than
incidental (Schwarz, 2016).

Moreover, documentation practices that extend beyond quantitative metrics
may provide a richer basis for organisational learning and development.
According to Gérdén (2021, p. 47) writing in the context of a regional library
development project, documentation can serve multiple analytical functions:
offering material for assessing the quality of user interactions, informing the
development of work methods, prompting changes in routines, and making
visible what happens in library settings. Such documentation practices may
thus support reflective engagement with professional experience, potentially
contributing to the improvement of programming activity over time.

In addition, systematic documentation may contribute to institutional memory
by ensuring that knowledge persists beyond individual staff members or
leadership constellations. In public library contexts, where organisational
continuity can be affected by staff turnover or restructuring, documentation
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may function as a stabilising mechanism through which accumulated
experience is preserved and made accessible to others (Jocz & Fitzhugh, 2025).
Hughes et al. (2024), drawing on knowledge management research, argue that
organisational effectiveness depends on the ability to capture and circulate
knowledge through structured practices. Applied to the context of
programming in public libraries, this highlights the potential relevance of
documentation practices in supporting continuity and long-term development,
even though empirical studies specifically examining these processes in library
settings remain limited.

2.6 Invisible Labour in Planning and Reporting

Findings from the National Impact of Library Public Programmes Assessment
(NILPPA, 2014) indicate that programme work in libraries involves an
extensive range of practical and relational responsibilities. Practitioners report
that developing competence in programming involves managing a wide array
of tasks, including sourcing and vetting performers, negotiating fees, drafting
service contracts, managing budgets and timelines, troubleshooting technical
equipment, securing permits, and coordinating logistics.

Despite their centrality to programme delivery, many of these tasks appear to
be only partially reflected in formal job descriptions or high-level strategic
documents. The NILPPA (2014) report highlights the extensive scope of
programming work yet provides limited insight into how these activities are
formally represented within organisational planning frameworks. This suggests
a potential disjunction between the practical realities of programming and their
articulation in official documents. Such a gap becomes particularly visible in
municipal contexts, where local administrative cultures shape how national
norms, such as those articulated in library legislation, are interpreted and
translated into practice. In this context, some core functions related to
programming often remain embedded in everyday routines or internal
documents rather than being explicitly articulated in public-facing plans. This
raises questions about the visibility of programming work to external
stakeholders, including policymakers and community partners.

When a gap emerges between the aspirational language of library plans and the
realities of daily operations, the labour required to bridge that gap may tend to
remain unrecognised (Star & Strauss, 1999). The coordination work,
improvisation and problem solving that enable programme activities to
function are rarely captured in public reporting formats that privilege
quantifiable outputs or generalised objectives (cf. Pilerot & Lindberg, 2024).
Such work constitutes a form of invisible labour, necessary for institutional
functioning yet insufficiently represented in formal documentation systems
(Star & Strauss, 1999). This invisibility is not incidental but is structurally
embedded in the ways that documentation systems are designed and the kinds
of knowledge they are built to record.

This invisibility is further complicated by the ongoing expansion of public
library roles and functions. Lankes (2016) observes that as public libraries
expand their services from cultural programming to community assistance and
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makerspace initiatives, the expectations placed on librarians multiply. Lankes
cautions that expanding services without a corresponding increase in resources,
including budget, personnel, authority and training, constitutes a “recipe for
disaster” (Lankes, 2016, p. 148). From this perspective, invisible labour risks
obscuring how responsibilities expand beyond what is formally recognised or
resourced, a dynamic that Lankes (2016) suggests can generate tension
between declared ambitions and operational capacity.

Within the Swedish context, Michnik (2018) argues that public libraries
increasingly function as multifunctional institutions expected to address social,
educational and cultural challenges simultaneously. As librarians assume
expanded responsibilities related to inclusion, community engagement and
public programming, professional roles become increasingly diversified. This
role expansion may contribute to the invisibility of programming work,
particularly when emerging responsibilities are not fully reflected in formal
mandates, staffing structures or professional education. Programming activities
may therefore require competencies that extend beyond traditional librarianship
while remaining only partially recognised within organisational frameworks.

In the Swedish professional context, programming has similarly been
articulated as a central method for positioning the public library within its
surrounding community. In the anthology Lyssna, ldsa, motas...— om
programverksamhet pd bibliotek (2007), practitioners from various Swedish
public libraries describe programme activities as a strategic and relational tool
for enhancing the library’s public presence. In her chapter A# vdaga synas,
Ehrenberg (2007, p.12) emphasises that programming requires sustained
preparation, long-term planning and collective engagement from the entire
staff. She argues that programming is not merely a matter of producing events
but a method through which the library actively establishes its presence in the
local environment, making its role visible and socially embedded.

Such professional reflections illustrate how programming has been discursively
constructed as both time intensive and organisationally embedded. Rather than
being portrayed as an isolated activity, programme activities are represented as
coordinated institutional practices that demand internal alignment and external
engagement. This perspective reinforces the understanding of programming as
a structured and legitimized dimension of public library work.

2.7 Summary of previous research

Previous research has established that programming has become a central
component of contemporary public library work and that programming
activities rely heavily on experience-based and practice-oriented forms of
knowledge. Research has also examined strategic planning, organisational
learning and documentation within library settings. However, limited attention
has been paid to how knowledge generated through programming activities
becomes externalised, documented and preserved within everyday
organisational practice.
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In particular, there is a lack of empirical research examining how Swedish
public librarians transform experience-based knowledge into organisationally
accessible forms that support continuity, learning and institutional memory,
and there is a lack of empirical insight into the material documentary
infrastructure that librarians use to navigate these conditions. Existing research
also provides limited insight into how such processes are shaped by local
organisational conditions, including variations in staffing, workload,
documentation systems and municipal contexts. By examining program
planning as a routinised professional practice through which knowledge is
created, externalised and preserved, this study contributes to a more detailed
understanding of how organisational knowledge is sustained within Swedish
public libraries.

17



3 Theoretical Framework

This chapter presents the theoretical framework guiding the analysis of
programme activities in public libraries. The study is primarily grounded in
practice theory, which conceptualises programme activities as routinised,
socially situated practices shaped through the interplay of actions, material
arrangements, and shared understandings (e.g. Gherardi, 2009a). This
perspective is further developed through practice-based approaches to
organisational knowing, which emphasise that knowledge is not merely
possessed by individuals but enacted, negotiated, and reproduced in everyday
work practices (e.g. Gherardi, 2009b). To examine how such knowledge is
articulated, shared, and preserved, the chapter also engages with literature on
organisational learning and knowledge management, including distinctions
between tacit and explicit knowledge and processes of knowledge conversion
(Nonaka & Takeuchi, 1995). Finally, the framework considers institutional
dimensions to situate programme activities within broader organisational and
policy contexts, particularly in relation to documentation practices and
normative expectations. Together, these perspectives provide a multi-layered
foundation for analysing how planning, documentation, and knowledge are
enacted and sustained in practice.

3.1 Rationale for a Multi-Framework Approach

This study investigates how public librarians plan and document programme
activities within municipal public library organisations. In order to analyse
these processes, the study draws on theoretical perspectives that approach
professional work as socially organised practice and examine how knowledge
is created, shared and preserved within organisations. The theoretical
framework therefore combines practice theory with concepts from knowledge
management and organisational learning, including tacit knowledge,
knowledge conversion and institutional memory. Practice theory provides the
primary analytical lens by conceptualising professional work as patterns of
socially organised activity that integrate knowing and knowledge, material
artefacts and organisational norms. Complementary perspectives on knowledge
sharing and institutional memory provide analytical tools for analysing how
knowledge generated through professional practice becomes documented and
retained within organisational structures.

This theoretical combination is particularly relevant for examining programme
planning in public libraries. Programming activities are not solely determined
by formal policy frameworks or strategic documents. Rather, they emerge
through everyday professional practices in which librarians interpret
institutional guidelines, collaborate with colleagues and external partners and
draw on accumulated experience. Much of the knowledge involved in this kind
of work is embedded in routines and interactions rather than fully articulated in
formal documentation. This constitutes what Star and Strauss (1999) theorise
as articulation work, the largely invisible coordinative labour required to make
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formal tasks actually function in practice: picking up hints from colleagues or
users, networking, staying informed through ambient awareness, and
integrating knowledge-seeking into other tasks that no procedure or document
can fully anticipate.

At the same time, documentation practices play an important role in shaping
how knowledge circulates within organisations. Documentation is not merely a
passive recording activity but an integral part of practice through which
knowledge is structured, transformed and made available across contexts
(Pilerot & Maurin Soderholm, 2019). I am interested in gaining closer insight
into how planning documents, programme reports, and internal records may
function as mechanisms through which experiential knowledge is articulated
and preserved, thereby supporting continuity in organisational work. What
emerges from this theoretical grounding is an understanding of programme
planning and documentation as sites where professional practices, knowledge
processes, and organisational structures converge in the everyday work of
public libraries.

3.2 Practice-Theoretical Approach to Public
Library Programming

Social life, in the practice-theoretical view, is constituted through practices,
routinised patterns of action, that integrate knowledge, materials, norms, and
interactions rather than through formal rules or individual decision-making
alone. This perspective directs analytical attention toward the enacted, situated
dimensions of professional work, towards how activities are carried out rather
than how they are formally described or prescribed. Within a practice-
theoretical perspective, social order is not understood as a fixed structure
external to action, but as something continuously produced and reproduced
through practice. Reckwitz (2002) argues that social structure is constituted
through routinisation and sustained over time through repeated action (p. 255).
In this sense, practices acquire a degree of stability as they are enacted in
recurring and recognisable ways. Through repeated performance, practices
gradually stabilise expectations regarding how professional work should be
organised.

Applied to the context of public library programme activities, this perspective
draws attention to how continuity is achieved through the repetition of
established routines, such as planning cycles, partnership arrangements,
reporting formats, and evaluation procedures. Programme activities are
accordingly understood as patterned configurations of embodied work,
professional knowledge, material tools, and organisational procedures that
together sustain the ongoing provision of public programmes. At the same
time, this perspective allows for the identification of change. While stability
emerges through repetition, moments of disruption become visible when
established routines no longer adequately address new situations or demands.
Such instances reveal limitations in existing knowledge, practices, or
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interpretative frameworks, thereby opening up possibilities for transformation
(Reckwitz, 2002, p. 255).

According to Reckwitz (2002), practices can be understood as routinised types
of behaviour that consist of interconnected elements such as embodied and
mental activities, background knowledge, emotions and the use of material
objects. Within this perspective, knowledge is not treated solely as something
individuals possess but as something that is enacted and reproduced through
participation in shared practices. Practices therefore combine practical know-
how, material arrangements and shared understandings that together structure
everyday activity.

Practice-based approaches have increasingly been applied within library and
information science in order to analyse professional work and information-
related activities. Pilerot, Hammarfelt and Moring (2017) describe practices as
socially recognised patterns of activity oriented towards specific purposes and
situated within specific temporal and spatial contexts. These activities involve
both individual and collective forms of agency and are mediated through
language, communication and material infrastructures. From this perspective,
professional work in libraries can be understood as a constellation of
interconnected practices through which services are organised and delivered.
These practices involve not only librarians but also documents, technologies,
organisational procedures and collaborative relationships. Nicolini and
Monteiro (2016, p. 16) emphasise that practices should therefore be analysed
as “concerted accomplishments™ that connect multiple actors and activities
within broader organisational arrangements.

Applying this perspective to public library programming makes it possible to
distinguish between programme events and programming activity, a distinction
developed by Mathiasson (2021). Programme events refer to the visible
outcomes of programming work, such as lectures, workshops, exhibitions or
community events. Programming activity, by contrast, refers to the set of
professional practices through which these events are planned, coordinated,
promoted and evaluated (Mathiasson, 2021). Programming activities are
accordingly understood as consisting of recurring sets of tasks including theme
development, collaboration with partners, scheduling, marketing, logistical
coordination and documentation. These tasks should not be seen as isolated
actions but rather form routinised patterns of activity that develop through
repeated performance within organisational contexts, and it is precisely these
patterns that practice theory is well positioned to examine.

Practice theory also highlights the role of material artefacts in structuring
professional activity. Documents, digital platforms, communication systems
and planning templates function as coordinating artefacts that enable
collaboration and structure workflows. As Reckwitz (2002) notes, objects
appear within practices as “things to be handled” in the performance of
everyday activities. Within library programming work, documentation systems,
digital calendars, internal reports and planning documents therefore form part
of the material infrastructure through which programming practices are
organised. Furthermore, practice theory emphasises that agency within
practices is often distributed across relationships between human actors and
material artefacts. Gherardi (2009a) argues that documents, technologies and
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organisational procedures actively participate in shaping professional activities.
In the context of public libraries, planning documents, reporting templates and
digital information systems are seen as how programme activities are organised
and how experiences from these activities are recorded and preserved.

Understanding programming activity as a practice therefore shifts analytical
attention away from individual events toward the underlying organisational
routines that sustain programme work. Examining how programmes are
planned and documented provides insight into how professional knowledge,
organisational norms and material arrangements interact in the everyday work
of libraries. To further support this analytical shift, the study treats
programming practices as configurations rather than discrete or stable units.
Drawing on Lucy Suchman (2012), configurations are relationally produced
arrangements of actors, materials and institutional conditions that take shape in
specific situations. This perspective allows variation in programming work to
be analysed without reducing it to fixed categories.

Building on this foundation, the present study introduces the concept of a
spectrum of practice configurations as an original analytical tool for examining
how programming practices vary across organisational contexts. Rather than
treating each branch library's approach as categorically distinct, this concept
captures the gradual and relational shifts in how practices are organised,
documented and enacted across different institutional settings. The spectrum
metaphor is deliberate: it acknowledges that practice configurations do not fall
into binary oppositions but exist along a continuum shaped by local conditions,
professional norms and material resources. In the analysis, this approach is
developed through the notion of a spectrum of practice configurations,
capturing how practices shift and reorganise across different organisational
contexts.

3.3 Tacit and Explicit Knowledge in Professional
Practice

An important dimension of professional practice concerns the role of
knowledge developed through experience. In organisational research, such
knowledge is often described as tacit knowledge, a concept introduced by
Polanyi (1966). Polanyi argued that individuals possess forms of understanding
that guide their actions without being fully articulated in explicit terms,
famously noting that people “know more than they can tell”. Tacit knowledge
refers to experiential forms of knowledge that are embedded in practical
activities, skills and judgments developed through experience. Unlike explicit
knowledge, which can be articulated in written documents or formal
procedures, tacit knowledge is often difficult to codify and is typically
transmitted through social interaction and shared practice.

Within librarianship, tacit knowledge plays an important role in many aspects
of professional work (Pilerot & Lindberg, 2018; Pilerot & Lindberg, 2024).
Librarians often develop intuitive understandings of audience interests,
community needs and practical constraints through their experience with
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programme activities. They may learn which types of events attract particular
audiences, how to collaborate effectively with local organisations or how to
adapt programmes to available spaces and resources. Such knowledge emerges
gradually through professional experience and participation in everyday work
rather than through formal instruction alone (Ellstrom, 1992; Gherardi, 2006;
Lindberg & Pilerot, 2023; Mathiasson, 2021).

Organisational research commonly distinguishes between tacit knowledge and
explicit knowledge, a foundational distinction in knowledge management
theory (Nonaka & Takeuchi, 1995). Explicit knowledge refers to information
that has been formally articulated and recorded in documents such as manuals,
reports, or guidelines. Because it is codified, explicit knowledge can be stored,
transmitted and shared more easily within organisations. Tacit knowledge, by
contrast, remains embedded in personal experience and practical skills. The
distinction between tacit and explicit knowledge has important implications for
organisational learning. When professional knowledge remains primarily tacit,
it may be difficult for organisations to retain and reuse that knowledge over
time. This issue becomes particularly significant when experienced staff
members leave an organisation or move to new roles (Davenport & Prusak,
1998).

Research within library and information science indicates that tacit knowledge
plays an important role in everyday professional work. Burnette (2017), for
example demonstrates that librarians frequently exchange experiential
knowledge through informal interactions with colleagues rather than through
formal documentation systems. Such exchanges may involve discussions about
service practices, problem-solving strategies or programme organisation. While
these interactions support professional learning, they also illustrate how
important knowledge may remain embedded in interpersonal communication
rather than becoming part of the organisation’s documented knowledge
structures.

Understanding the role of tacit knowledge therefore offers a productive
analytical lens for approaching programming practices in public libraries,
where experiential knowledge accumulated through events, collaborations, and
routines likely plays a significant but largely unexamined role in shaping how
professional expertise is sustained and transmitted.

3.4 Knowledge Conversion and Documentation
Practices

Nonaka and Takeuchi's (1995) knowledge conversion model offers an
analytical framework for examining how tacit and explicit knowledge interact
within organisations. Rather than treating these as fixed categories, the model
describes a dynamic process through which knowledge moves between tacit
and explicit forms in organisational life. The SECI model describes four
interconnected processes through which knowledge is created and transformed:
socialisation, externalisation, combination and internalisation. Socialisation
refers to the sharing of tacit knowledge through shared experience and
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interaction. In professional environments, this occurs through observation,
mentoring or informal discussion among colleagues. Within public libraries,
librarians may share programming experiences during staff meetings,
collaborative planning sessions or everyday conversations.

Externalisation involves the articulation of tacit knowledge into explicit forms
that can be communicated and shared with others. Drawing on Pilerot and
Maurin S6derholm's (2019) conceptual framework, documentation practices
can be understood as the situated activities through which professionals
produce, engage with, and circulate written records as part of their
organisational work. Such practices represent a key mechanism through which
externalisation may occur, when librarians write programme plans, reports or
evaluation notes, this can be seen as a translation of experiential knowledge
into written forms potentially accessible to other organisational members.

Combination refers to the process through which different pieces of explicit
knowledge are organised and integrated into new forms of knowledge. Within
libraries, this may occur when documentation from previous programmes is
reviewed collectively or when planning materials are compiled to inform future
activities. Finally, internalisation describes how individuals absorb explicit
knowledge and incorporate it into their own practice. Theoretically, this
process might be visible in situations where librarians engage with
documentation from previous programmes and apply those insights in planning
new ones. Though the extent to which such documentation actually shapes tacit
professional understanding remains an empirical question.

Although the SECI model originates in knowledge management research, its
analytical dimensions resonate with a fundamental premise in practice theory
that practices are simultaneously reproductive and generative (Schatzki, 2005).
Rather than serving solely as records of completed activities, documentation
can theoretically be understood as a medium through which knowledge
circulates within organisations, participating in the ongoing reproduction and
transformation of professional practice. In the context of public library
programming, documentation practices can therefore function as mechanisms
through which experiential knowledge becomes shared and reused. Programme
reports, planning documents and internal records can potentially provide
reference points that support future planning processes and facilitate
collaboration among staff members.

At the same time, the relationship between documentation and practice may
involve certain tensions. If documentation primarily reflects formal policy
language without capturing the practical complexities of programming work, it
may fail to represent the knowledge generated through everyday professional
activities. Conversely, when programming practices remain insufficiently
documented, valuable experiential knowledge may remain inaccessible to other
organisational members. Examining how documentation practices function
within programming work therefore provides insight into how knowledge that
underpins it, is articulated, circulated, and stabilised within public library
organisations.
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3.5 Institutional Memory and Organisational
Learning

While theories of tacit knowledge and knowledge conversion primarily address
how knowledge circulates between individuals, the concept of institutional
memory extends the analysis to the organisational level. Institutional memory
refers to the accumulated knowledge, experiences and practices that
organisations develop through their activities and retain over time (Bhugra &
Ventriglio, 2023). Such memory allows organisations to build upon previous
experiences rather than repeatedly reconstructing knowledge through trial and
error. In this sense, institutional memory constitutes an important component of
organisational learning, enabling past practices to inform present decision-
making and future development. Within library organisations specifically,
documentary infrastructure has been identified as playing a central role in
sustaining and maintaining practitioners' collective knowledge base (e.g.
Pilerot & Maurin Séderholm, 2019).

Documentation practices play a central role in this process. Organisational
knowledge often grows out of practical experience, but without ways to record
and organise that experience, it tends to stay with individual practitioners
instead of becoming shared across the organisation. DeVet (2024) emphasises
that documenting workflows and organisational processes is essential for
preserving institutional knowledge and maintaining continuity in professional
environments. Through documentation, experiences generated in everyday
work can be transformed into organisational resources that remain accessible
beyond the immediate context in which they were produced.

From an organisational perspective, institutional memory is not confined to
formal records alone. It is distributed across several interconnected elements,
including written documentation, established routines, shared professional
practices and the collective experiences of organisational members (Bhugra &
Ventriglio, 2023). These elements interact to shape how work is carried out
within institutions and how knowledge is reproduced over time. Programming
activities in public library organisations can theoretically be understood as
evolving through repeated cycles of planning, implementation and reflection,
through which experiences gradually accumulate into shared organisational
knowledge (cf. Pilerot & Lindberg, 2024). Whether and how such cycles
operate in practice is something this study sets out to examine. Experiences
from previous events, collaborations and logistical arrangements may inform
subsequent planning processes, gradually contributing to the development of
shared organisational practices.

Research on organisational learning further highlights that knowledge
preservation depends not only on documentation but also on mechanisms that
enable knowledge to circulate within institutions. In the context of Swedish
library development initiatives, Gardén (2021) emphasises the importance of
collaborative learning structures that allow knowledge and experience to move
across professional roles and organisational levels. Such structures support
organisational learning by ensuring that insights generated in local contexts
become accessible to broader organisational networks. Without such
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circulation mechanisms, knowledge risks remaining fragmented within
individual departments or professional roles.

The relationship between documentation and institutional memory can
therefore be understood as part of a broader organisational knowledge process.
Documentation does not merely serve as an administrative record of completed
activities; rather, following Pilerot and Maurin Séderholm (2019), it can be
understood as a mechanism through which experiential knowledge is
articulated, preserved, and reintroduced into future organisational practices.
Within the context of public library programming, documentation related to
programme planning, implementation and evaluation can, according to the
theoretical perspective, capture insights regarding audience engagement,
logistical arrangements, partnerships and resource allocation. When such
documentation becomes accessible to other staff members, it can inform future
planning processes and contribute to cumulative organisational learning.

However, the effectiveness of documentation as a mechanism for institutional
memory depends on how closely documentary practices correspond to the
realities of professional work (cf. Pilerot & Maurin S6derholm, 2019). When
documentation primarily reflects formal policy language or reporting
requirements, it fails to capture the practical knowledge embedded in
programming activities and may thus risk falling short of representing the
experiential insights that support organisational learning (cf. Suchman, 1995).
Conversely, when programming practices remain largely undocumented,
significant elements of professional knowledge remain invisible within
organisational structures, potentially limiting the organisation's capacity to
retain and reuse accumulated expertise (cf. Walsh & Ungson, 1991).

From this analytical perspective, documentation practices associated with
programme activities can be situated within a broader process of knowledge
conversion and memory preservation in organisational practice. Theoretically,
such practices function as mechanisms that contribute to an organisation's
capacity for cumulative learning by enabling the articulation of tacit
knowledge, supporting reflective engagement with previous experiences, and
stabilising professional knowledge over time. Whether and how this occurs in
the specific context of public library programming is, however, an empirical
question that the theoretical framework outlined here is intended to help
examine.

3.6 Integrating the Frameworks Analytically

Taken together, these theoretical perspectives, tacit knowledge, knowledge
conversion, documentary practices and organisational memory, anchored in a
unifying practice theoretical perspective form an interconnected analytical
device for approaching programme planning and documentation in public
library organisations. Rather than treating these as isolated concepts, the
framework positions them as mutually informing in concert. Tacit knowledge
shapes what gets documented, documentary practices mediate knowledge
conversion, and organisational memory depends on how such conversion
occurs over time. Documentation, from this perspective, sits at the intersection
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of individual professional knowledge and organisational memory, a site where
the tensions between what is known and what is recorded become analytically
visible.
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4 Methodology

This chapter presents the methodological framework of the study, including the
considerations underlying the chosen approach. It begins with an outline of the
theoretical-methodological orientation, followed by the overall research design.
The chapter then explains the choice of interviews as a method of data
production, including the structure of the interview guide. This is followed by a
description of the recruitment strategy, as well as the process of data
production and transcription. Ethical considerations are addressed both in a
dedicated section and as an integral aspect throughout the chapter. The
subsequent sections present the analytical process, and the chapter concludes
with reflections on reflexivity and research quality.

4.1 Methodological Orientation

Within library and information science (LIS), practice-oriented approaches
have increasingly been used to investigate how information-related activities
unfold in everyday contexts (Lloyd, 2017; Pilerot & Lindberg, 2018). Lloyd
(2017), for example, positions information literacy ontologically as a socially
situated practice emerging within specific information landscapes.
Epistemologically, this perspective suggests that knowledge about such
practices can be generated through examining how individuals interpret and
describe their engagement with these environments.

This study adopts an interpretivist epistemological orientation. Rather than
seeking to observe programming practices directly, it focuses on how librarians
describe, interpret, and make sense of their professional work. From a practice-
theoretical perspective, this approach is justified by the understanding that
practices are not accessed directly but are instead made visible through the
ways in which they are articulated and represented in language. As Theodore
Schatzki (2012) argues, language constitutes an important clue to the existence
and organisation of practices, as it reveals how activities are understood,
structured, and connected within a given context.

In line with qualitative research traditions, engaging with participants’ accounts
allows access to the meanings through which practices are interpreted and
enacted (Brinkmann, 2018). The empirical material in this study consists of
librarians’ descriptions and reflections on their professional work, which are
treated as situated accounts through which programming and documentation
practices can be analytically approached. These accounts provide insight into
how programme planning and documentation are understood within everyday
library work. This has important methodological implications. The findings
should be interpreted as representations of practice from the participants’
perspectives, rather than as objective descriptions of practice itself. The study
therefore focuses on how practices are articulated, interpreted, and made
meaningful by participants, rather than attempting to capture them as directly
observable phenomena.
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The practice-oriented theoretical framework thus informs both the research
design and the analytical strategy. It directs attention to the ways in which
librarians talk about routines, collaboration, documentation, institutional
expectations, and how these elements shape the organisation of programming
work. The study employs a qualitative research design. Since the purpose of
the study is to examine how librarians plan, organise and document programme
activities, a qualitative design allows for detailed exploration of the reasoning
and experiences underlying these processes.

4.2 Choice of Method: Interviews as Production of
Data

The primary method used to generate empirical material in this study is semi-
structured qualitative interviews. Qualitative semi-structured interviews were
selected as they enable participants to articulate and reflect upon their
professional experiences in their own terms, making them particularly suitable
for examining how librarians understand and organise programme-related
practices. This method allows access to participants’ interpretations of their
work, which aligns with the study’s focus on accounts of practice rather than
direct observation (Brinkmann, 2018).

Qualitative research interviews can be understood as sites where knowledge is
produced through interaction between interviewer and participant (Brinkmann,
2018). This perspective highlights that interviews within interpretive
qualitative research are not merely instruments for data collection, but
processes in which knowledge is actively produced through the interaction
between researcher and participant. The narratives generated in interviews are
therefore shaped by the questions asked, the conversational dynamics of the
interview situation, and the participants’ reflections on their own experiences.
This understanding of interviews aligns well with the practice-oriented
perspective adopted in the study. Since the research focuses on how librarians
interpret and describe their professional practices, interviews provide a suitable
method for eliciting reflective accounts of programming work.

4.3 Interview Guide and Structure

The interviews were guided by a semi-structured interview guide (See
Appendix 1) designed to encourage participants to reflect on their experiences
of programme planning and documentation. The guide was organised around
four thematic areas:

1. Programme activities and professional context
2. Planning practices
3. Professional competencies and identity

4. Documentation practices and organisational memory
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These themes were derived from the research questions and from previous
research on library programming (e.g. Mathiasson, 2021; DeVet, 2024). The
sequencing of questions was designed to begin with broader reflections on
programming activities before gradually moving toward more specific
questions about planning routines, documentation practices and tacit
knowledge preservation. Questions were formulated using terminology familiar
to public librarians in order to facilitate open discussion. The semi-structured
format allowed flexibility in how topics were explored and enabled follow-up
questions when participants raised issues of any particular relevance.

The interview guide was tested both with expert comments and with informal
pretest interviews, which helped refine the interview guide for better clarity
and flow. Care was taken to formulate open-ended questions and avoid leading
formulations. During the interviews, follow-up probes were used to encourage
participants to elaborate on their responses.

4.4 Research Context: Gothenburg Public
Libraries

The empirical study focuses on public libraries within the Gothenburg
municipal library system. Rather than aiming for statistical representativeness,
the selection of Gothenburg is motivated by its suitability as an information
rich case for in-depth qualitative inquiry. As one of Sweden’s largest municipal
library systems, encompassing a central library, district libraries and smaller
neighbourhood branches, it provides a complex organisational setting in which
diverse forms of programming practices can be examined within a single
institutional framework.

Importantly, while Swedish public libraries operate under a shared national
policy context, their local implementation varies across municipalities.
Focusing on Gothenburg therefore enables a contextually grounded analysis of
how programming practices are shaped, interpreted, and enacted within a
specific organisational and socio-cultural setting, rather than assuming
uniformity across the sector.

Additionally, the Gothenburg Library Plan (2024-2028) provides a strategic
framework for the city’s library services. As discussed in the problem
formulation, such policy documents articulate long term goals and priorities
but do not prescribe detailed procedures for everyday professional practices.
Librarians therefore play a key role in interpreting these frameworks and
translating them into concrete programming activities, making their
perspectives particularly relevant for understanding how policy is enacted in
practice.

The internal diversity of the Gothenburg library system further strengthens its
analytical value. The study encompasses branches that differ in scale,
geographical location, and institutional function, including a major central
library, suburban neighbourhood libraries, branches integrated within cultural
centres, and smaller libraries in peripheral and archipelago areas. This enables
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a more nuanced understanding of how programming is contextually
configured.

4.5 Recruitment Strategy and Participants

Participants were recruited purposively, a strategy commonly employed in
qualitative research to identify individuals with relevant experience related to
the research topic (e.g. Clark, 2021 p. 612; Wildemuth & Cao, 2016 p. 136-
137). In this study, the aim was to recruit librarians who have direct experience
of planning and implementing programme activities in public libraries.

To reach potential participants, an invitation (See Appendix 2) describing the
study was distributed through two channels within the Gothenburg public
library system. The request was sent both to library managers and to local
library contact addresses, with the intention that the invitation could be
forwarded internally or accessed directly by librarians responsible for
programme activities. This approach was chosen in order to minimise the risk
that participation would depend solely on managerial selection and to allow
librarians themselves to express interest in participating in the study. The
invitation specified that participants should:

o work or have worked with programme activities in public libraries
e have had an active role in planning and implementing programmes

e have experience organising activities such as author talks, children’s
programmes, youth activities, cultural events or other public
programmes.

Through this recruitment process, eleven librarians expressed interest in
participating in the study. Due to the time constraints associated with a
master’s thesis project, it was not possible to include all interested participants.
The study therefore draws on interviews with eight librarians, a number
considered manageable for conducting in-depth qualitative interviews and
subsequent analysis within the scope of the project.

In qualitative research, the adequacy of the number of participants is not
determined by statistical representativeness but by the analytical richness and
relevance of the empirical material. Methodological literature emphasises that a
limited number of participants can be sufficient when they possess substantial
experiential knowledge and when the study aims for in-depth exploration rather
than generalisation (Bryman, 2016; Wildemuth & Cao, 2016). This study is
further informed by the concept of information power, as developed by Kirsti
Malterud et al. (2016), which suggests that the more relevant and information-
rich the empirical material is in relation to the research aim, the fewer
participants are required.

The analytical strength of the material lies in its internal diversity across
professional roles and areas of responsibility. Participants include programme
managers, coordinators for adult programming, and librarians working with
children and youth, as well as staff from smaller neighbourhood branches. This
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variation captures multiple perspectives on programming practices, reflecting
differences in organisational responsibilities, target groups, and local contexts.
By incorporating these complementary forms of expertise, the participant
group provides both breadth and depth, enabling a nuanced understanding of
how programming is organised and enacted across the library system.

In addition, variation in years of professional experience ranging from early
career librarians with one to three years of experience to practitioners with over
a decade in the field further enhances the study’s analytical potential. While
less experienced participants offer insight into current practices, training, and
the negotiation of professional roles, more experienced librarians contribute
longitudinal perspectives on organisational development and changes in
programming over time. Taken together, this combination of role-based and
experiential diversity strengthens the overall information power of the
empirical material, supporting the adequacy of the study in relation to its
analytical aims.

During the later stages of the interviews, recurring themes and patterns began
to emerge across participants’ accounts, suggesting that the material had
reached a level of analytical saturation in relation to the research questions.
This number of participants was assessed as sufficient in relation to the study’s
analytical aims, while also ensuring the feasibility of carrying out a detailed
and rigorous qualitative analysis within the given timeframe.

To ensure confidentiality, all participants are presented using pseudonyms. To
protect the identifiability of participating institutions, branch names have been
replaced with descriptive labels that convey the relative size and character of
each branch without disclosing identifying details.

. . Target Experience
Pseudonym Library Type Professional Role Group (years)
Rama Medium-sized branch library Progr'flmme Adults 17
coordinator
Hamdi Medium-sized branch library Progrgmme Children & 8
coordinator youth
Swati Large district library within a Progrgmme Adults 25
cultural house organiser
. . Programme
Viggo Large cultural house library coordinator Adults 10
Ximena Large suburban library Progr'flmme Youth 5
coordinator
Farid Head library Programme Adults 10
manager
Anya Head library Programme Children 8
manager
. . Programme Children &
Jason Small neighbourhood library coordinator adults 2

This distribution reflects the organisational diversity of the Gothenburg public
library system and allows the study to examine how programming practices
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vary across institutional contexts. The scale of programming activity across
Gothenburg's public libraries is considerable. According to internal figures
provided by the library system, the total number of programmes delivered
across all branches has grown steadily in recent years: from 8,900 programmes
in 2023 to 9,350 in 2024 and 9,875 in 2025, of which approximately 1,450 to
1,530 were held at the head library alone. These figures underscore the
organisational significance of programming as a core institutional activity and
provide empirical grounding for the study's focus on the knowledge and
planning practices that sustain it.

4.6 Data Production and Analytical Process

Eight interviews were conducted during spring 2026. Each interview lasted
approximately 60 - 75 minutes. Five interviews were conducted in person at
participants’ workplaces, while three interviews were conducted online due to
practical circumstances. The use of both formats may have influenced the
interview dynamics. Face-to-face interviews can facilitate rapport and allow
the researcher to observe contextual cues, whereas online interviews may
create a slightly more structured conversational environment (Bryman, 2016).
However, in the present study the overall structure of the interview guide and
the conversational format remained consistent across both modes.

Prior to each interview, participants were provided with a consent form
outlining the purpose of the study, their right to withdraw, and how their data
would be handled; a copy of this form is included as appendix 3 (See Appendix
3). All interviews were conducted in Swedish, which is the professional
working language of the participants. The interviews were audio recorded with
participants’ consent and subsequently transcribed using the automated
transcription function in Microsoft Word. The transcripts were then manually
reviewed and corrected to remove transcription errors. Automated transcription
tools are known to introduce inaccuracies, particularly in professional
conversations involving specialised terminology. The manual review process
therefore constituted an important step in ensuring the reliability of the
transcripts. The transcripts focus on the semantic content of participants’
statements, and detailed transcription conventions for pauses, intonation, or
overlapping speech were not applied. This choice reflects the analytical focus
of the study, which is on thematic interpretation rather than conversational
analysis.

Field notes were written in English during and after the interviews. Writing
notes in English reflects the language used in the thesis itself and supported the
subsequent analytical process, although it introduces a minor translation step
during the documentation of observations. The interviews were conducted in
Swedish, and all excerpts presented in the thesis have been translated into
English by the author. While care was taken to preserve the original meaning
and nuance of participants’ statements, translation inevitably involves a degree
of interpretation.

The empirical material was analysed using qualitative thematic analysis
informed by qualitative content analysis. The analysis was primarily theory-
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driven, using qualitative content analysis as the main framework with
predefined categories based on existing literature. Within this framework,
thematic analysis was used to identify patterns in the data and allow for the
emergence of additional themes (Braun & Clarke, 2006; Bryman, 2016). The
analytical process involved several stages.

First, the interview transcripts were read repeatedly to develop familiarity with
the material. During this stage, preliminary observations were noted in the
margins of the documents. Second, the transcripts were coded in Microsoft
Word. Coding involved identifying segments of text relating to topics such as
planning routines, collaboration, documentation practices, and organisational
continuity. Third, the codes were compared and grouped into broader thematic
categories. This process involved moving iteratively between the empirical
material and the theoretical framework guiding the study. Through this process,
the analysis gradually shifted from descriptive coding toward more interpretive
themes.

The criteria for identifying themes were based on recurring patterns across
interviews as well as their relevance to the research questions. Themes
therefore represent patterns of meaning that appeared in several participants’
accounts and contributed to answering the study’s analytical questions.
Throughout the findings chapter, excerpts from the interviews are used to
illustrate and support the analysis, allowing readers to assess how
interpretations are grounded in the empirical material.

4.7 Ethical Considerations and Researcher
Responsibility

This study has been conducted in accordance with the ethical principles
outlined by the Swedish Research Council (2024), which have guided the
research process from recruitment to analysis. Particular attention has been
given to the principles of informed consent, confidentiality, and responsible use
of research data. Participants were provided with clear and continuous
information regarding the purpose of the study, the conditions of participation,
and the handling of personal data. In line with the requirement of informed
consent, all participants received a written consent form prior to the interviews,
which they signed before participation. They were also informed that
participation was entirely voluntary and that they could withdraw from the
study at any stage without providing a reason (Swedish Research Council,
2024, p.63).

Confidentiality has been ensured by anonymising all participants by using
pseudonyms and by omitting identifying details such as specific library names
(Swedish Research Council, 2024, p.67-68). All collected material including
audio recordings, transcripts and contact information has been handled with
care and stored securely, with access limited to the researcher. In accordance
with the principle of restricted use, the empirical material has been used solely
for the purposes of this study (Swedish Research Council, 2024, p.89). Any
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subsequent research outputs will rely exclusively on fully anonymised material
that cannot be traced back to individual participants.

Beyond these formal requirements, the study is informed by a broader research
ethical stance that emphasises responsibility in the representation of
participants’ accounts. As the analysis is based on participants’ descriptions of
their professional practices, care has been taken to present these accounts in a
way that preserves their intended meaning while avoiding misinterpretation or
decontextualization.

Although the study does not engage with sensitive personal data, it involves
professionals reflecting on their work within organisational contexts. This
entails an ethical responsibility to ensure that participants are not exposed to
unintended consequences through their participation. For this reason, attention
has been paid to how findings are presented, avoiding formulations that could
indirectly identify individuals or workplaces. Ethical considerations have thus
not been limited to procedural compliance but have been integrated throughout
the research process, shaping decisions related to recruitment, data production,
analysis and presentation.

4.8 Reflexivity and Research Quality

As in all qualitative research, the interpretation of the empirical material is
influenced by the researcher’s own perspectives and experiences. The
researcher’s prior interest in library programming practices shaped the
formulation of the research questions and the design of the study. At the same
time, efforts were made to remain attentive to participants’ own interpretations
and to avoid imposing preconceived analytical categories on the material. To
strengthen the credibility of the study, several strategies were employed. First,
the analytical process involved repeated readings of the transcripts in order to
ensure that interpretations were grounded in the empirical material. Second, the
use of interview excerpts in the findings chapter provides transparency by
allowing readers to evaluate how conclusions are supported by participants’
statements. The study seeks to provide analytical insights into programming
practices within a specific institutional context. Readers may therefore assess
the relevance of the findings for other contexts based on the detailed
descriptions provided.
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5 Findings

5.1 From Framework to Findings

This chapter presents the findings from the analysis of eight semi-structured
interviews conducted with programme practitioners within the Gothenburg
municipal library system. The analysis interprets programme activities not as
isolated events, but as ongoing organisational practices shaped by professional
experience, material conditions, and institutional arrangements. To ground the
interpretations, excerpts from the interviews are used throughout to illustrate
how these practices are enacted in everyday library work.

The findings are presented as configurations of practice, understood as situated
patterns of activity shaped by the interplay of professional knowledge, material
arrangements, and organisational conditions as presented in chapter 3. This
perspective draws on practice theory, which conceptualises professional work
as routine and socially organised activity rather than isolated individual action
(Reckwitz, 2002; Pilerot et al., 2017).

Across the material, these configurations form a spectrum of practice, ranging
from individualised and experience-based forms of organising programme
work to more integrated and system-supported arrangements. Within this
spectrum, different ways of structuring, sharing, and sustaining knowledge
become visible, which are here analytically described as variations in
knowledge systems. In this sense, knowledge systems are not treated as
separate entities, but as an inherent dimension of how configurations of
practice are enacted.

This chapter presents the findings organised around key thematic dimensions
of practice, moving from situated programme activities to broader institutional
and relational dynamics. The analysis is structured across themes including
configurations of practice, professional roles, tensions in documentation, and
institutional memory. Throughout the chapter, empirical observations are
interwoven with theoretically informed reflections, allowing interpretation and
description to develop in parallel.

5.2 Programme Activities as Situated Practice

Across all interviews, programme planning is described as embedded within
everyday work rather than as a distinct or formally standardised process.
Participants consistently emphasise that planning is shaped by time constraints,
staffing structures and organisational routines. Rama explains: “We have a lot
of desk shifts... when you are there, you are tied to it, so you cannot really plan
during that time.” Similarly, Viggo highlights the fragmented nature of
planning work: “You plan in between other things... it’s not like you sit down
and just plan programmes.” These accounts illustrate how programme
activities are not carried out under ideal or controlled conditions, but rather
within situated organisational contexts where planning must be continuously
negotiated alongside other responsibilities. From a practice theoretical
perspective, this reflects how professional activities are shaped by material
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arrangements and temporal constraints, rather than solely by formal planning
structures (cf. Reckwitz, 2002).

At the same time, participants emphasise that programme planning is
inherently variable. Swati notes: “It is very different from programme to
programme... there is no one way of doing it.”” This variability suggests that
programming activity cannot be fully standardised, as it must respond to
changing audiences, themes and organisational conditions. Instead, planning
emerges as a flexible and adaptive practice, shaped by accumulated experience
and situational judgement. Experience also shapes how confidently librarians
engage with programme activities. As participant Anya reflects: “The more you
work in libraries, the more competence you develop... in the beginning, I chose
programmes 1 felt safe with.”

This statement reveals how professional practice evolves over time, moving
from cautious, familiarity-based choices toward broader engagement. Early in
their careers, practitioners may rely on known formats or topics, whereas
accumulated experience enables greater flexibility and experimentation.

This progression illustrates how tacit knowledge is gradually developed
through repeated participation in practice. The findings also point to the
importance of judgement in programme planning, particularly in identifying
what constitutes a meaningful or relevant activity. This highlights the role of
tacit forms of knowing that are difficult to formalise. While knowledge
management frameworks describe this as internalisation, such models do not
fully account for the affective dimension of confidence and risk-taking, which
appears central to how programme activities are expanded or limited in
practice.

5.3 Spectrum of Practice Configurations

The concept Spectrum of Practice Configurations is used here as an analytical
device to capture the variation in how practices are enacted across different
situations, rather than following a single uniform pattern. Inspired by
Suchman’s (2012) inventive methodological approach, the spectrum
foregrounds how practices emerge relationally and shift depending on
interactions, materials and institutional conditions. The configurations
presented below should therefore be understood as fluid and overlapping
positions along a continuum of practice. Following sections outline the four
analytically distinct yet empirically overlapping configurations along this
spectrum.

5.3.1 Individualised Practice: Knowledge Embedded in
Experience

At one end of the spectrum, programme activities rely primarily on individual,
experience-based knowledge, with minimal documentation. Hamdi describes
this clearly: “It’s mostly in my head... I don’t really have anything written
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down.” Similarly, Ximena explains: “You just know from before, what works...
you remember what you’ve done.”

In this configuration, knowledge about programme activities is developed
through repeated participation and remains largely tacit. Librarians draw on
prior experiences to make decisions, often without formalising these insights
into written or shared formats. This configuration can be understood through
Polanyi’s (1966) concept of tacit knowledge, where knowing remains closely
tied to individual experience and is difficult to articulate. From the perspective
of the SECI model (Nonaka & Takeuchi, 1995), this configuration reflects a
dominance of tacit knowledge with limited externalisation, meaning that
knowledge is not easily transferable beyond the individual.

However, rather than interpreting this as a deficiency, it can be understood as a
stable practice configuration in which knowledge is reproduced through
repetition. As Reckwitz (2002) argues, social practices are sustained through
routinisation, meaning that knowledge does not need to be formally
documented in order to persist within practice. At the same time, this
configuration implies that organisational continuity is highly dependent on
individuals.

5.3.2 Dialogic Practice: Knowledge Circulating Through
Interaction

Moving along the spectrum, a second configuration emerges in which
knowledge is shared through collegial dialogue and informal interaction, rather
than through formal documentation. Anya describes this process: “We talk a lot
with each other ... that’s how you learn how to do things.” Farid similarly
emphasises: “You ask colleagues who have done it before... that’s usually how
it works.”

Here, knowledge is not confined to individuals but is distributed across a
network of practitioners. This reflects what Nonaka and Takeuchi (1995)
describe as socialisation, where tacit knowledge is shared through interaction
rather than being codified. However, documentation in this configuration
remains limited or narrowly focused. As Rama explains: “We mostly document
numbers... like how many people came.” This indicates that while knowledge
is actively produced and exchanged, it is not systematically stabilised in
organisational form. Documentation in this configuration primarily focuses on
quantitative reporting, such as attendance figures, while qualitative insights
into how and why programmes succeed, or fail are less consistently captured.
This limits the extent to which documentation contributes to shared
organisational understanding.

From a practice theoretical perspective, this configuration highlights the
importance of social interaction as a site of knowledge production, while also
revealing the limits of documentation systems that do not capture experiential
knowledge. Collegial interaction also plays a crucial role in shaping how
knowledge circulates within programming practices. As participant Anya
notes: “We complement each other’s knowledge.” This expression highlights a
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form of distributed competence, where no single individual holds complete
knowledge, but expertise emerges through collaboration. Rather than relying
solely on individual experience, programme activities are supported by a
collective process in which librarians contribute different perspectives and
skills.

This form of knowledge sharing reflects a relational understanding of
expertise, where learning occurs through interaction rather than formal
documentation. While the SECI model conceptualises this as socialisation, it
struggles to fully capture the mutual and reciprocal nature of this exchange,
where knowledge is not simply transferred but actively co-constructed. In
particular, the transition from tacit to explicit knowledge is often incomplete.
Participants describe learning through experience and interaction, but this
knowledge is only occasionally formalised: “You talk about it... but it doesn’t
always get written down.” (Anya) This illustrates that while the SECI model
helps illuminate different modes of knowledge transformation, it does not fully
explain why certain transitions, particularly externalisation remain limited in
practice.

5.3.3 Structured Practice: Documentation Without Full
Knowledge Capture

Further along the spectrum, programme activities are supported by formal
documentation systems, including shared digital platforms and reporting tools.
Viggo explains: “We save everything in shared systems so others can access it
later.” Similarly, Jason notes: “We have templates and systems where we write
what we 've done.” These practices correspond to what Nonaka and Takeuchi
(1995) describe as combination, where explicit knowledge is organised and
made accessible within the organisation. However, the nature of this
documentation remains primarily descriptive. As Swati explains: “You write
what happened, but not always how or why.”

This suggests that while documentation supports continuity and coordination, it
does not fully capture the interpretative and experiential dimensions of
programme activities. As a result, organisational knowledge remains partial.
Several participants demonstrate this fluidity within their own accounts. For
instance, a participant may describe relying on memory and experience in one
context, while also referring to structured documentation practices in another.
This indicates that configurations such as individualised, dialogic, or integrated
practices are not stable attributes of practitioners but are instead context-
dependent responses to specific working conditions.

This observation complicates a simplistic reading of the spectrum. It suggests
that what appears as “lack of documentation” in one situation may instead
reflect time constraints, institutional priorities, or the absence of appropriate
tools, rather than an individual preference or deficiency. In this sense,
programming practices are shaped by organisational arrangements that enable
or constrain specialised forms of knowledge work.
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5.3.4 Integrated Practice: Documentation as Knowledge
Transformation

At the most integrated end of the spectrum, documentation practices actively
support the transformation of knowledge into organisational resources. Farid
describes a more developed system: “/ created detailed documents and guides
so others can take over.” Anya provides a concrete example: “I write things
like-next time, don’t do it this way... or this worked better.”

These ways of documenting illustrate externalisation and self-reflective
practices, where tacit knowledge is articulated into explicit, actionable forms
(Nonaka & Takeuchi, 1995). Documentation here goes beyond recording
activities and instead captures experiential insights and evaluative reflections,
but it can still vary individually.

This configuration supports both internalisation and institutional memory, as
documented knowledge can be reused and adapted in future programme
activities. Knowledge is no longer dependent on individuals but becomes part
of the organisation’s shared resources. From a practice perspective,
documentation becomes an active element of the practice itself, shaping how
future activities are planned and executed (cf. Gherardi, 2009b).

Jason’s account highlights a critical tension between the existence of
documentation systems and their actual use in practice: “There is a digital
checklist where everything you need to do is written out... but not many people
actually use it. It’s mostly for new staff.” This statement is analytically
significant because it reveals that documentation, while formally present and
highly structured, does not necessarily become embedded in everyday work
practices. The checklist represents a clear attempt at externalising knowledge
into a standardised organisational tool, yet its limited use suggests that
experienced staff rely instead on tacit, routinised knowledge.

Rather than functioning as an active resource for planning, the checklist
appears to operate as a transitional support mechanism, primarily mobilised
during onboarding rather than as part of ongoing professional practice. This
indicates that documentation may be institutionally valued, but practically
bypassed once competence is internalised. This example shows that even when
documentation systems are well developed, they are not always integrated into
everyday practice. Externalised knowledge may therefore remain secondary to
established routines, particularly among experienced staff.

5.3.5 Knowledge Acquisition as a Cross-Configurational Practice

Across the configurations described above, a recurring pattern emerges in how
practitioners acquire the knowledge that shapes programme planning. Rather
than drawing on a single formalised source, this process is layered and
situational, combining embodied judgement, social exchange, and
environmental scanning in ways that cut across the spectrum.

At the most immediate level, planning draws on accumulated experiential
knowledge. Rama, with seventeen years in the profession, describes a form of
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judgement that has become largely intuitive: “you know what might

work.” This tacit competence is not, however, confined to experienced
practitioners. Farid, with two years of experience, simultaneously draws on
colleague knowledge and external inputs “hearing what others have

done” and “getting tips from borrowers” suggesting that tacit knowledge is
actively accumulated through interaction rather than waiting to be formally
transmitted.

Environmental scanning forms a distinct second layer. Farid describes how
planning routinely involves looking outward: “you look at what other libraries
are doing... you do some research.” This practice sits at the boundary between
the individualised and dialogic configurations, driven by individual initiative,
yet feeding into a socially circulating knowledge base. Significantly, this form
of knowledge acquisition is rarely captured by formal documentation systems,
this suggests that it represents a source of organisational knowledge that
largely remains invisible to the institution.

In more collectively organised settings, these informal knowledge sources
begin to take structured form. Anya describes how planning shifted toward
articulation: “we started to sketch... and wrote a clearer purpose for what we
wanted to focus on” a movement toward translating tacit, experience-based
knowledge into communicable, shared form. Ximena's account similarly shows
planning embedded in group processes, where ideas are progressively aligned
through meetings and collective coordination.

Taken together, these accounts suggest that knowledge in programme planning
emerges through a non-linear interplay of experience, interaction and
environmental observation. As Swati notes, “there is no one way of doing it”’ a
reflection that captures not only variability across programmes but the absence
of any single dominant knowledge source in planning work. This accumulative,
multi-directional character resonates with Bates' (2002) conceptualisation of
information seeking as ongoing and shaped by multiple encounters rather than
a single formalised process. It also reinforces the argument that the spectrum
configurations described in this chapter are not sequential stages but
simultaneously available modes: Anya's account, for instance, moves within a
single planning process from informal exchange to collective sketching to
purposeful articulation, suggesting that practitioners draw on different
configurations as the situation demands rather than occupying any one position
stably.

5.4 Professional Background and Role
Differentiation

The findings also point to the importance of professional background in
shaping how programme activities are enacted. Most participants combine
responsibilities as librarians with programme coordination roles, whereas Jason
occupies a distinct position only as a programme coordinator with a
background in journalism rather than librarianship. This distinction becomes
analytically significant when examining how knowledge is approached and
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articulated. Jason describes planning as a process shaped by communication
and narrative framing: “I think a lot about how to present things... how to make
it interesting for people.” In contrast, participants with a library background
often emphasise continuity, audience knowledge, and institutional experience:
“You know your users after a while... what they respond to.” (Rama)

This suggests that professional background influences not only how
programme activities are carried out but also what is considered important
knowledge within the practice. Jason’s orientation towards communication and
presentation introduces a different logic into programming work, one that is
less tied to institutional memory and more focused on audience engagement. At
the same time, this difference should not be overstated. Jason also describes
relying on informal learning and organisational routines: “You learn how things
work here over time... by doing it.” This indicates that professional training
interacts with organisational context, rather than determining practice in
isolation. The findings therefore suggest that programme activities are shaped
by a hybrid professional space, where different forms of expertise intersect.

The findings also suggest that programme work is sometimes understood
through a pedagogical lens rather than solely as event coordination or cultural
programming. Several participants describe their work not merely as
organising activities, but as facilitating learning, dialogue and community
engagement. This perspective resonates with the concept of programming as
pedagogy, where library programmes function as intentional learning
environments rather than isolated events (Kasten-Mutkus, 2020). From this
perspective, programming can be understood as a distinct area of professional
practice that extends beyond logistical coordination and positions librarians as
facilitators of educational and community-oriented experiences.

Ximena’s account further illustrates how professional background shapes not
only how programme activities are conducted, but also how knowledge is
understood and enacted within the practice. Drawing on her experience from
working in bookstores, she highlights a form of competence rooted in
immediacy and interaction: “It is an art to read the person in front of you and
talk about books in a way that connects.” This statement foregrounds a form of
embodied and situational knowledge, developed outside the traditional library
context. Unlike institutional knowledge accumulated through organisational
routines, this competence is relational and performative, relying on rapid
interpretation of users and adaptive communication.

What makes this quote particularly valuable is that it reveals a different
epistemic orientation within the same professional field. In the empirical
material, library work is often associated with forms of knowledge related to
collection awareness, categorisation and familiarity with institutional
resources, while Ximena’s experience foregrounds a logic of responsiveness,
immediacy and audience engagement. Rather than representing a strict
division, this contrast highlights how multiple forms of knowledge coexist and
are enacted differently within practice. This indicates that programme activities
are shaped both by organisational structures and by the diverse professional
backgrounds through which different forms of knowledge are introduced into
practice.
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Different professional histories can be understood as participation in distinct
communities of practice, each characterised by specific norms, values, and
ways of knowing (Wenger, 1998). From this perspective, Jason’s background
in journalism and Ximena’s experience in book retailing represent forms of
knowledge developed within different practice communities, where audience
engagement, immediacy, and communication may be prioritised differently
than in traditional library contexts. This helps explain how programme
activities become sites where multiple knowledge traditions intersect,
sometimes complementing and sometimes challenging established professional
norms. While communities of practice theory help explain how different
professional backgrounds shape ways of knowing, it places less emphasis on
organisational constraints, such as time, documentation systems, or
institutional priorities, which also influence how these knowledge forms are
enacted in practice.

5.5 Documentation as a Site of Tension

Across all configurations, documentation emerges as a contested and
multifaceted practice. Participants frequently highlight a gap between
documentation and lived experience. Ximena reflects: “You can see what was
done... but not really why it turned out the way it did.” Similarly, Viggo notes:
“A lot of what we learn doesn’t really get written down.” These statements
point to a disconnect between formal documentation systems and experiential
knowledge, suggesting that documentation does not fully capture the
complexity of programming work. A closer reading of the interview material
reveals several internal contradictions, both within and between participants’
accounts. One recurring tension concerns the perceived importance of
documentation. Participants frequently acknowledge its value: “It would be
good if more was written down so others can use it.” (Hamdi) However, this
recognition is often followed by an explanation of why documentation does not
occur: “There just isn’t time for that.” (Viggo)

This reveals an awareness of the importance of knowledge externalisation,
even though it is not consistently realised in everyday practice. When
documentation practices are primarily oriented towards standardised reporting
requirements, they tend to prioritise measurable outputs over experiential
insights. As a result, practice-based knowledge remains only partially captured
within formal organisational systems. Moreover, highly structured
documentation does not automatically lead to improved learning, particularly
when such documentation is not actively used: “It’s there... but you don’t
really look at it again.” (Swati)

In smaller branches, for example, reliance on tacit knowledge and informal
dialogue may function as a practically sufficient mode of coordination under
constrained conditions, rather than a less developed form of practice. This
suggests that effectiveness cannot be assessed solely based on the presence of
documentation systems. Instead, different configurations represent adaptations
to specific organisational conditions, each with its own strengths and
limitations.
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This gap between aspiration and practice raises an important analytical
question: If the value of documentation is widely recognised, why is it not
consistently implemented? The findings suggest that this is not due to a lack of
awareness, but rather reflects structural constraints within the organisation,
including time pressure, prioritisation of immediate tasks, and limited
institutional emphasis on qualitative documentation.

Another contradiction emerges in relation to existing documentation systems.
Some participants describe structured systems: “We save everything in shared
folders.” (Farid) Yet others indicate that these systems are not actively used for
learning: “You don’t really go back and read what others have written.”
(Swati) This suggests that the existence of documentation does not guarantee
its use. Documentation may function as an archival or administrative tool,
without necessarily becoming part of everyday practice. These contradictions
highlight the limitations of viewing documentation solely as a technical or
procedural issue. The spectrum of practice configurations might appear to
suggest that more integrated forms are inherently more effective. However, the
findings do not fully support such a hierarchical interpretation. While
integrated documentation practices enable knowledge sharing and continuity,
they also require time, resources, and organisational support, which are not
equally available across all library contexts.

5.6 Contradictions and Tensions in Practice

A recurring pattern across the interviews is that knowledge required for
programme activities is primarily developed through experiential engagement
rather than instruction based on predefined teaching structures. Participants
consistently describe their learning process in terms of “trial and error” and
“learning by doing.” As Jason explains: “You learn through trial and error...
learning by doing.” This perspective is echoed by Ximena, who similarly
describes her approach as: “Trial and error to figure things out.” Viggo
reinforces this by reflecting on earlier stages of his work: “It was more trial
and error... you tested your way forward.”

These accounts suggest that competence in programme planning is not
acquired through predefined procedures, but through iterative experimentation
within practice. Swati further nuances this by pointing to the role of prior
professional experience: “I bring some perspectives from my previous work...
but mostly it has been learning by doing since I started here.” What emerges
from these accounts is a form of knowledge that is situated, evolving and
practice-bound, rather than codified or systematically transferred. While
elements of formal education and research are present, they are secondary to
the knowledge developed through active participation in everyday work.

These accounts highlight how competence is developed through situated,
iterative engagement in practice, where knowledge evolves through experience
rather than instruction conveyed through standardised training formats. At the
same time, this reliance on experiential learning has implications for
documentation. When knowledge is primarily developed through trial and
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error, it may remain partially unarticulated, making it difficult to externalise
and share within the organisation.

5.7 Institutional Memory as Relational Practice:
Continuity and the Risk of Knowledge Loss

Institutional memory within programme activities is not maintained through a
single, unified system but emerges through a combination of repetition, shared
practices, and varying forms of documentation. As Swati observes, continuity
is often sustained through recurring activities: “Some programmes come back
every year... you just build on what you did before.” This reflects how
repetition stabilises practices over time, allowing knowledge to persist even in
the absence of formal documentation (Reckwitz, 2002). However, such
continuity remains contingent. Access to prior knowledge often depends on the
presence of experienced colleagues, as Jason explains: “You usually have to
ask someone who has done it before.”

This reliance indicates that institutional memory is frequently person-
dependent, rather than fully embedded within organisational systems.
Knowledge is therefore accessible, but not always systematically preserved.
At the same time, the findings reveal more deliberate efforts to transform
individual experience into shared organisational resources. Farid’s account
illustrates how documentation can function as part of a continuity chain across
roles: “I tried to create a similar document to the one my colleague left me... [
summarised what has changed, what programmes are coming, and what
someone needs to know. Since I relied on it so much, it felt important to pass
something similar on.”

What is analytically significant here is not only the act of documentation, but
the experience of having benefited from prior documentation, which generates
a sense of responsibility to reproduce it. Documentation, in this case, is not
merely procedural but relational. It is shaped by an awareness of future
colleagues and the need to support their work. Farid’s effort to produce a
handover document illustrates how documentation can function as a
mechanism for preserving knowledge beyond individual experience. Rather
than remaining tacit, elements of practice are selectively stabilised and made
available for future use. However, the findings also suggest that such
preservation is not automatic. Documentation emerges through individual
initiative and prior experience of its usefulness, rather than as a consistently
embedded organisational process. This complicates the assumption that
knowledge preservation can be ensured through documentation alone.

A similar dynamic is evident in Anya’s reflection on how she developed her
own documentation based on what she had received: “I based my manual on
what I had received but adapted it to how things are now and to what I felt was
easier to understand... she had written everything down so that I would have
something to turn to.” This account highlights both continuity and
transformation. Documentation is not simply transferred unchanged; it is
reinterpreted, adapted, and reshaped in response to changing conditions and
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personal experience. At the same time, Anya’s description conveys an implicit
understanding of documentation as a form of care for the next practitioner,
ensuring that knowledge remains accessible beyond the individual.

Taken together, these accounts suggest that institutional memory is not only
stored in systems but is actively reproduced through relational practices, where
past reliance on documentation motivates its continuation. In such cases,
documentation moves beyond reporting and becomes a mechanism for
preserving contextual and experiential knowledge within the organisation.
However, these practices appear uneven and dependent on individual initiative.
Alongside these examples of continuity, participants also point to the fragility
of institutional memory. As Anya notes: “Some things do come up again, but
there are definitely parts that just get lost.”

This statement is particularly significant because it reveals that knowledge
circulation is both partial and inconsistent. While some ideas resurface through
conversation or rediscovery, others disappear when they are not sufficiently
documented or embedded in shared routines. Anya’s example of a colleague
unknowingly redeveloping a programme previously implemented during the
pandemic illustrates a subtle but important form of knowledge loss. Although
traces of the earlier work existed in digital form, they were not integrated into
ongoing practice in a way that made them readily accessible or recognisable.

This suggests that institutional memory operates in a fragmented and
contingent manner, rather than as a stable repository of knowledge. This
reflects how institutional memory is partly carried by individuals rather than
fully stabilised in organisational systems (Bhugra & Ventriglio, 2023). When
documentation is limited or underutilised, and knowledge remains distributed
informally, continuity becomes vulnerable to staff turnover, shifting
responsibilities, or changes in organisational priorities. What emerged across
these accounts was a pattern in which knowledge about programming activity
resided primarily in individuals rather than in shared systems or documents.
The organisational consequences of such fragility are not always immediately
visible. These findings indicate that sustaining institutional memory depends
not only on documentation systems or repeated activities, but on how
knowledge is made accessible and usable within everyday work practices.

5.8 Convergent Patterns

This section brings together the observations developed in the preceding
sections by considering them in relation to one another. The findings
demonstrate that programme activities in Gothenburg’s public libraries are
characterised by diverse and coexisting configurations of practice, rather than
by a single, unified model of planning and documentation. Across this
spectrum, knowledge is continuously generated through everyday professional
practice; however, its transformation into organisationally accessible forms
remains uneven. The central analytical insight is therefore not the absence of
knowledge, but the differing degrees to which such knowledge is externalised,
stabilised, and made available within the organisation.
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Within this context, documentation assumes a central yet ambivalent role. On
one hand, it supports coordination and fulfils reporting requirements; on the
other hand, it holds the potential to function as a mechanism for organisational
learning and the preservation of institutional memory. At the same time,
documentation practices also serve as a site where tensions between formal
policy expectations and the realities of everyday practice become particularly
visible.

In line with the practice theoretical perspective applied, these dynamics reflect
the ongoing interaction between routinised action, material systems and
professional knowledge, through which programme activities are continuously
enacted and reproduced. The findings also reveal that neither practice theory
nor knowledge conversion models fully account for the observed dynamics.
While these frameworks help illuminate how practices are structured and how
knowledge may circulate, they are less effective in explaining why
documentation remains partial, uneven, and sometimes underutilised.

This therefore suggests that programme activities are shaped not only by
organisational structures and routines, but also by the diverse knowledge
trajectories of practitioners, the uneven translation of experience into
organisational memory, and the conditions under which knowledge is shared or
lost. The key implication is that understanding library knowledge management
requires attention not only to systems and documentation, but to the situated
and relational processes through which knowledge is enacted in practice.
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6 Discussion and Conclusion

This chapter synthesises the empirical findings in relation to the study's
theoretical framework and prior research, with the aim of developing an
integrated analytical response to the four research questions. Rather than
restating results, the discussion constructs an interpretive account of how
programme-related knowledge is produced, shared, documented, and stabilised
within Gothenburg's public libraries. Central to this interpretation is the
concept of a spectrum of practice configurations, which captures variation in
how practices are enacted and how knowledge circulates across different
organisational contexts.

6.1 Situating the Analysis: Argument, Frameworks
and Scope

A key analytical contribution of this study lies in distinguishing between
visible programmes like storytimes, workshops, lectures and the largely
invisible programming activities that sustain them (Mathiasson, 2021). This
distinction reframes library work as a form of situated professional labour
rather than a set of pre-specified procedures, and it provides the analytical
foundation from which the subsequent discussion proceeds. This discussion
interprets the empirical findings in relation to previous research and the
theoretical perspectives introduced earlier in the study. This chapter considers
how they have helped to illuminate the empirical material, as well as where
their explanatory capacity appears limited in the context of public library
practice. In particular, the discussion revisits insights from practice theory
(Reckwitz, 2002; Schatzki, 2012; Nicolini, 2012), tacit knowledge perspectives
(Polanyi, 1966; Burns, 2021), and knowledge management frameworks such as
the SECI model (Nonaka & Takeuchi, 1995), with a focus on their analytical
contributions and constraints.

No single model fully captures the complexity of knowledge work in public
libraries, and this reflexive dimension is integral to the argument developed
here. A central tension runs through all four research questions: the gap
between tacit, experience-based knowing and codified, documented
knowledge, as well as the gap between organisational demands for
accountability and the conditions needed for meaningful learning and
reflection. These tensions are not merely operational challenges; they reflect
deeper epistemological and institutional dynamics shaping contemporary
public library practice.

6.2 Programme Planning as Situated, Practice-
Embedded Work

The first research question examines how programme planning is enacted as a
routinised professional practice within Gothenburg's public libraries. The
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findings demonstrate a clear and analytically significant distinction between
visible library programmes and the underlying programming activity required
to produce them. While programmes are publicly legible outputs, the processes
that generate them remain largely invisible within organisational structures, a
gap that has important consequences for how this form of professional work is
recognised, supported, and developed.

Programme planning in Gothenburg's public libraries emerges as a situated,
iterative, and experience-based activity, carried out alongside desk shifts, user
interactions, and administrative responsibilities, often under conditions of
limited time and competing priorities. From a practice theory perspective
(Reckwitz, 2002; Schatzki, 2012; Nicolini, 2012), this supports the
understanding of professional work as constituted through the interplay of
actors, materials, competences and organisational arrangements. Programme
planning is enacted through participation, embodied knowledge, and ongoing
negotiation of situational demands.

A persistent disconnection between formal Library and Information Science
(LIS) education and practical library programming competence further
underscores this point. Librarians rely heavily on trial and error and learning by
doing, confirming earlier research that programming skills are developed
informally rather than through structured training (Williams & Saunders,
2020). This reflects a broader professional pattern in which essential
competences are acquired through participation rather than instruction, a
dynamic that enables flexibility and responsiveness while simultaneously
contributing to uneven knowledge distribution across individuals and sites.

The reliance on "trial and error" identified in the accounts of Gothenburg’s
librarians is not merely a result of local habit but reflects a broader professional
challenge in identifying the essential "know-how" of programming. As
Norlander and Barchas-Lichtenstein (2020) demonstrate, there is currently no
universal standard for the competencies required to execute library programs
effectively. In the absence of such standards, programming remains a situated
professional practice in which expertise is acquired primarily through
participation, collegial interaction and experience rather than through
systematic institutional training. This helps explain why programme-planning
knowledge often develops unevenly across individuals and organisational
settings.

Beyond situating practice, however, the findings reveal that programme
planning must also be understood as a multi-layered process of knowledge
acquisition. Librarians draw not from a single source but assemble experiential
judgement, collegial exchange, and outward-oriented information seeking in
ways that are dynamically adapted to specific situations. As Bates (2002)
highlights, practitioners frequently encounter information through monitoring
and ambient awareness rather than deliberate retrieval, a mode of knowledge
acquisition that has significant downstream consequences for documentation,
as knowledge acquired informally often never reaches the threshold of
articulation required for formal recording.

While practice theory effectively explains how planning activities are enacted
and reproduced, it is less precise in accounting for why certain structural
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constraints persist, such as the consistent absence of dedicated planning time or
formalised documentation structures. The theory illuminates the how of
practice but offers limited traction on the structural conditions that shape or
constrain it. This limitation underscores how different theoretical perspectives
made distinct aspects of the empirical material visible, while leaving structural
conditions less fully accounted for.

6.3 The Externalisation Paradox: Knowledge
Conversion and Its Institutional Limits

The second research question concerns how knowledge about programme
activities is documented, stored, and made accessible. The findings reveal a
central paradox: although libraries are institutions dedicated to managing
information, they face persistent and structural challenges in managing their
own internally generated knowledge. This pattern has been identified in prior
library research (Kolendo et al., 2023) and is confirmed and extended by the
present study.

The SECI model (Nonaka & Takeuchi, 1995) provides a useful starting point
for analysing these dynamics. Processes resembling socialisation - collegial
dialogue, informal knowledge sharing, collaborative programme planning - are
well established and widely practiced. By contrast, externalisation, the
articulation of tacit knowledge into explicit and transferable forms, that is
recorded, documented knowledge in the shape of information, is inconsistent
and often incomplete. Documentation practices exist but are unevenly
distributed and not systematically integrated into everyday workflows. The
result is what this study terms an externalisation paradox: knowledge is
continuously generated through practice, yet only partially captured in
organisational systems. Knowledge remains embedded in individuals rather
than stabilised within the organisation.

A particularly significant finding concerns the nature and purpose of
documentation itself. Documentation practices tend to prioritise quantitative
reporting like attendance figures, activity counts over qualitative insights into
how and why programmes succeed or fail. This reflects a form of
organisational legitimation (DiMaggio & Powell, 1983), in which measurable
outputs are privileged as indicators of value because they can demonstrate
accountability to external stakeholders. Documentation, in this logic, serves
reporting rather than learning. This interpretation is consistent with research
showing that documentation may fulfil administrative requirements without
contributing to reflection or knowledge development (Jones et al., 2013).

Documentation is, moreover, never a neutral process. As Burns (2021) argues,
documents shape what is recognised as knowledge by selecting and stabilising
certain aspects of practice while excluding others. This helps explain why
experiential, contextual, and relational dimensions of programming activity
remain systematically underrepresented in formal systems. What gets recorded
is shaped not only by time constraints but by an underlying institutional logic
that defines which forms of knowledge count.
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The findings also complicate a core assumption within the SECI model: that
once knowledge is made explicit, it will naturally circulate and be reused. In
practice, materialised knowledge may become peripheral when it does not
align with established routines or when time constraints limit engagement with
it. Knowledge conversion is therefore not only a cognitive process but is
shaped by organisational priorities, professional norms and resource
availability. This aligns with Daniel’s (2023) observation that digital record
systems in public-sector settings are frequently designed around administrative
requirements rather than the forms of knowledge that practitioners require in
their work. The SECI model, developed in corporate environments
characterised by structured knowledge processes, requires meaningful
adaptation when applied to the decentralised and resource-constrained
conditions of public library programming.

6.4 Institutional Memory and the Conditions of
Continuity

The third research question addresses how continuity and institutional memory
are maintained in library programming. The findings indicate that institutional
memory is predominantly person-dependent rather than system-dependent.
Knowledge about past programmes is frequently accessed through colleagues
rather than through formal documentation, reflecting a deep reliance on
interpersonal networks for organisational continuity.

This reliance introduces a condition of structural fragility. When experienced
staff leave or change roles, knowledge is at risk of loss. Critically, this
knowledge loss does not necessarily manifest as a clear operational breakdown;
instead, it appears in more subtle and organisationally invisible forms: the
repetition of previously completed work, inefficiencies in planning processes,
and missed opportunities for cumulative learning. In this sense, the absence of
stable institutional memory may lead to inefficiencies that remain largely
unarticulated within formal organisational structures. These are the costs of
undocumented knowledge, difficult to detect, rarely named as organisational
problems, and therefore unlikely to trigger remedial action.

Documentation holds the potential to function as a mechanism for continuity,
supporting what DeVet (2024) describes as future-proofing organisational
workflows. However, the findings show that this potential is inconsistently
realised. Where documentation is treated as an administrative requirement
rather than a practical resource, its contribution to continuity remains limited.
The challenge, therefore, is not only to produce documentation but to ensure it
is integrated into everyday practice in ways that make it genuinely retrievable
and useful. A particularly generative finding is the relational dimension of
documentation. In some instances, documentation is produced with an explicit
orientation toward future colleagues, reflecting a sense of professional care and
ethical responsibility. This suggests that knowledge preservation is not only a
technical or procedural matter but also a social and moral practice embedded in
professional identity (cf. Walsh & Ungson, 1991). Where this orientation

50



exists, it functions as an intrinsic motivator for documentation that formal
organisational mandates alone cannot replicate.

From the perspective of organisational memory theory (Walsh & Ungson,
1991), these findings indicate that memory systems in libraries are fragmented,
with weak institutionalisation of knowledge. This fragmentation suggests that
institutional memory is distributed across both formal records and embodied
professional knowledge, making it vulnerable when either dimension is weakly
supported (Bhugra & Ventriglio, 2023). Practice theory helps explain how
knowledge is reproduced through participation but offers limited insight into
how knowledge is lost or disrupted when not translated into organisationally
usable form. Combining these perspectives reveals risks of organisational
amnesia that would remain invisible through any single theoretical lens.
Institutional memory is therefore not simply a matter of storing information,
but of ensuring that knowledge remains accessible, meaningful, and usable
within practice, a condition that depends on the interaction between systems,
practices and social relations.

6.5 Tacit Knowledge, Collegial Dialogue, and
Limits of Codification

The fourth research question focuses on the role of experience-based
knowledge and collegial dialogue in programme planning. The findings
confirm the centrality of tacit knowledge in this work. Librarians rely heavily
on experience, intuition, and situational judgement when planning
programmes, confirming Polanyi's (1966) assertion that practitioners know
more than they can tell. This tacit dimension is not a residual category but
constitutes the core of professional competence in programming. Knowledge
circulates primarily through collegial dialogue and shared practice rather than
through formal documentation, supporting prior findings from Burnette (2017)
and reinforcing the importance of interpersonal interaction as a primary
medium of knowledge sharing in library contexts. Collegial exchange is not
merely supplementary to formal systems; it is the principal channel through
which expertise is developed, validated and transferred.

At the same time, the findings challenge the assumption that tacit knowledge
should or can be fully externalised. Burns (2021) argues that attempts to
eliminate tacit dimensions from knowledge, risk undermining its effectiveness;
professional competence is irreducibly contextual and judgement dependent.
Documentation can capture certain aspects of practice, but it cannot fully
represent the situated awareness and adaptive reasoning that constitute
programming expertise. This is not a failure of documentation so much as a
constitutive feature of the knowledge itself. Rather than treating documentation
and practice as competing or opposing forms, the findings support Cook and
Brown's (1999) argument that organisational knowledge is, what is formally
articulated and organisational knowing is, what is enacted in practice. These
are mutually reinforcing. Effective knowledge management does not require
choosing between these forms; it requires recognising their interdependence
and designing practices that allow each to inform and strengthen the other.
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Importantly, the findings also reveal an underutilised potential within
documentation: its capacity to support professional reflection. As Jocz and
Fitzhugh (2025) demonstrate, documentation can provide a structured space for
practitioners to articulate and make sense of their experiences, thereby
contributing to professional learning rather than merely fulfilling
administrative obligations. This function remains largely underdeveloped in the
current context, where documentation is primarily oriented toward reporting
rather than reflection. Activating this potential would require a deliberate shift
in how documentation is framed, incentivised and integrated into practice.

6.6 Institutional Logics and the Strategic
Operational Gap

Beyond the individual research questions, the findings converge on a broader
organisational dynamic: a persistent gap between strategic intentions and
operational realities. Municipal library plans and policy documents articulate
aspirational values, inclusion, democratic engagement, accessibility but their
translation into practice depends heavily on local interpretation and
professional discretion. These documents function, as Rivano Eckerdal and
Carlsson (2022) describe, as plastic policies: flexible and symbolic frameworks
that legitimate institutional purpose without prescribing concrete operational
guidance.

This creates what can be understood as a strategic operational gap (DiMaggio
& Powell, 1983), in which formal policy and everyday practice are partially
decoupled. Documentation practices play a central mediating role in this
dynamic, serving organisational legitimacy through the production of
measurable outputs while leaving experiential and qualitative knowledge
largely unrecorded. The emphasis on quantitative reporting thus reflects a
deeper institutional logic that defines what counts as valuable knowledge, a
logic oriented toward visibility, measurement, and external accountability
rather than internal learning.

Crucially, the limitations of documentation cannot be understood solely in
terms of organisational systems; they must be traced to the epistemological
characteristics of the knowledge itself. When knowledge is generated through
experience, informal interaction, and passive ambient awareness (Bates, 2002),
it does not naturally take a form amenable to articulation or formal recording.
The challenge of externalisation is therefore not primarily a problem of
motivation or system design, but one rooted in the practice-embedded nature of
knowing. Addressing it requires not only better documentation tools but a
deeper organisational reckoning with what kinds of knowledge matter and how
they are valued.

The plasticity of municipal library policies enables local adaptation but may
also contribute to the limited visibility of the practices through which policy
ambitions are realised. While policy documents articulate desired outcomes

52



and institutional priorities, they provide comparatively little guidance regarding
the situated activities required to achieve them. From this perspective, the
strategic-operational gap identified in this study extends beyond
implementation and concerns the visibility of programming activity itself. The
findings suggest that while policy frameworks define organisational goals, the
knowledge-intensive practices required to realise those goals often remain
insufficiently articulated, selectively documented and inconsistently preserved.
As a result, knowledge continues to circulate primarily through experience,
collegial interaction and local routines rather than through formal
organisational systems.

6.7 Synthesis: Contribution and Theoretical
Implications

The findings of this study contribute to the understanding of library
programming work in several interconnected ways, though these contributions
should be interpreted with appropriate caution given the study’s qualitative and
context-specific scope.

First, by analytically distinguishing between visible programmes and the less
visible programming activity that supports them (Mathiasson, 2021), the study
draws attention to aspects of professional work that may be less formally
recognised within organisational structures. Rather than proposing a definitive
reframing, this distinction offers a way of making certain forms of work more
analytically visible and may provide a useful lens for further exploration within
library and information science research.

Second, the study introduces the concept of a spectrum of practice
configurations as a way of interpreting variation in how knowledge is produced
and shared in programming work. This construct is intended as a heuristic
rather than a formal model, aiming to capture the dynamic, non-linear, and
context-dependent nature of practice observed in the empirical material. The
configurations should not be understood as fixed categories or sequential
stages, but as overlapping tendencies that practitioners may move between
depending on situational conditions. In this sense, the spectrum is best seen as
a descriptive tool that may help to articulate complexity, rather than as a
generalisable framework.

Third, the study contributes by critically assessing the applicability of
established theoretical frameworks, practice theory, the SECI model, and tacit
knowledge perspectives in a public sector library context. The findings
demonstrate that the SECI model, developed for corporate knowledge
management, requires adaptation when applied to decentralised, resource-
constrained organisations in which documentation is not structurally
prioritised. Similarly, practice theory, while powerful in explaining the
enactment of knowledge, offers limited light on the structural conditions that
produce and sustain knowledge gaps. A multi-framework approach is not
merely additive; it is analytically necessary to account for both the how and the
why of knowledge practices in this context.

53



Theoretically, the findings support and extend Cook and Brown's (1999)
distinction between organisational knowledge and organisational knowing by
demonstrating that this distinction has concrete institutional consequences: it
shapes what is preserved, what is lost, and what remains invisible within
organisations. The study also extends Polanyi's (1966) tacit knowledge thesis
into a specifically institutional frame, showing how the irreducibility of tacit
knowledge creates systematic pressures on documentation systems and
continuity mechanisms. Taken together, these findings show that knowledge
management in public-sector professional work needs a different approach than
in corporate settings. The issue is not the optimisation of knowledge
conversion, but the extent to which organisations acknowledge practice-based
expertise as legitimate and provide infrastructures that enable its expression.

6.8 Limitations

This study has several limitations that qualify the scope and generalisability of
its findings. First, the study is based on a qualitative case study of Gothenburg's
public libraries. While this design enables depth of analysis, it limits
transferability to other library systems with different organisational structures,
policy environments, or resource contexts. The findings should be understood
as analytically generalisable, generating conceptual insights that may travel
beyond the specific case, rather than statistically representative.

Second, the study relies primarily on self-reported data from interviews, which
are shaped by participants' perceptions, professional self-presentation, and
retrospective reconstruction of events. Observational data or document analysis
could have provided additional and meaningful insights, capturing practice as it
unfolds rather than as it is recalled, and their relative absence is a
methodological constraint to be acknowledged.

Third, each of the three theoretical frameworks employed carries its own
limitations. Practice theory does not fully account for structural constraints on
practice; the SECI model was developed in a corporate context and may not
adequately capture public sector knowledge dynamics; and tacit knowledge
perspectives, while analytically rich, risk romanticising informal knowledge at
the expense of attention to its organisational costs. These limitations are not
fatal to the analysis but underscore the importance of the multi-framework
approach adopted here. Finally, the study focuses exclusively on librarians'
perspectives and does not include managerial, administrative, or policy-level
actors.

6.9 Conclusion and Directions for Future
Research

This study has examined how public librarians in Gothenburg plan
programmes, manage knowledge, and maintain continuity in their work. The
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findings demonstrate that programme-related knowledge is primarily generated
through situated practice and shared through informal interaction, while its
formal documentation remains selective, uneven, and oriented toward
accountability rather than learning. The central issue is not the absence of
knowledge, but the structural conditions under which knowledge becomes
visible, transferable, and durable within the organisation.

Documentation plays a central but ambivalent role in this process: it supports
organisational legitimacy while only partially enabling continuity and
reflection. This ambivalence is not incidental but reflects deeper institutional
logics that privilege measurable outputs over the qualitative and relational
dimensions of professional work. Addressing it requires attention not only to
documentation systems and tools but to the organisational values, time
allocations, and professional norms that determine how knowledge is produced
and used. More broadly, the study argues that programming activity must be
recognised as a distinct and substantive form of professional labour, one
requiring dedicated infrastructural support, deliberate knowledge management
strategies, and organisational cultures that value experiential and relational
forms of expertise. Without this recognition, improvements to documentation
systems are unlikely to achieve their intended outcomes.

Future research could build on these findings through ethnographic or
shadowing studies that observe programme planning and documentation as
they unfold in everyday work, making visible the tacit and relational
dimensions that remain absent from formal records. Participatory approaches
could engage librarians as co-designers of documentation tools and reflective
practices, testing whether alternative structures better support knowledge
retention and continuity under real organisational conditions. Comparative case
studies within and across library systems, varying in size, organisational
structure, and programming volume, would help assess the transferability of
the spectrum of practice configurations and determine which organisational
conditions enable more sustainable documentation cultures. Analysis that
examines documentation artefacts, templates, and digital workflows would
further illuminate how infrastructures shape what becomes recordable and what
remains outside the reach of formal systems. Longitudinal studies following
teams through periods of staff turnover and onboarding would help trace how
person-dependent knowledge is lost, reconstructed, or transformed over time,
making visible the organisational costs that the present study could identify but
not fully measure.

Together, these avenues would extend the analytical contributions of this study
by examining how the spectrum of practice configurations, the externalisation
paradox, and the invisible labour of programming operate across different
organisational settings and over time. They would also support the
development of more context-sensitive, practice-aligned approaches to
planning and documentation in public library programming.
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Appendix 1 Interview Guide

Planering och dokumentation av programverksamhet
Innan inspelning

Tacka for deltagandet och visa uppskattning for deras tid.

Informera kort om studiens syfte: att undersoka hur programverksamhet
pa folkbibliotek planeras, dokumenteras och hur kunskap bevaras inom
organisationen.

Presentera intervjuns teman:

1. Programverksamhetens karaktér

2. Hur programverksamhet planeras

3. Professionell kompetens

4. Dokumentation

5. Hur kunskap och erfarenhet over tid stannar i organisationen
Informera om beréknad tidsatgéng (ca 60 minuter).

Informera om att intervjun spelas in for att mdjliggdra noggrann
transkribering.

Forklara hur materialet kommer att: behandlas konfidentiellt och endast
anvindas i forskningssyfte.

Informera om frivillighet och mojlighet att avbryta ndr som helst utan
motivering.

Informera om mdojlighet till deltagargranskning (transkription skickas
for genomldsning och godkédnnande).

Oppna upp for eventuella frigor innan inspelningen startar.

Inhdmta muntligt samtycke innan inspelning paborjas.

Uppvarmningsfraga: Kan du berdtta om din roll och hur ldnge du har arbetat
med programverksamhet pa folkbibliotek? (Ingar du i ndgot team, har du ett
sdrskilt ansvarsomrade/roll? Hur ldnge har du arbetat som folkbibliotekarie?
Har du arbetat pd ndgot annat typ av bibliotek?)

Inledning

Programverksamhet pa folkbibliotek
1. I korthet, hur skulle du beskriva programverksamhet? (Vad ar det som ingar
1 program enligt dig?)
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2. Beritta oversiktligt om den programverksamhet som du arbetar med. (Vilka
programtyper ror det sig om? Arrangerar du en typ av arrangemang, eller flera?
Riktar sig programen mot nagon sérskild malgrupp? Hur ldnge har du/ni
arbetat med programverksamheten nu? Ar ni flera som arbetar med detta/dessa
program pa din arbetsplats? Hur uppfattade du genomforandet av
programverksamheten?)

Tema 1: Planeringspraktik

3. Hur brukar det g till? Kan du beskriva vigen fran id¢ till genomforande?

4. Vilka verktyg eller resurser anviander du i planeringen (t.ex. checklistor,
tidigare erfarenhet, kollegiala samtal)? Things in brackets we don’t say out
loud.

5. Hur ser det kollegiala utbytet ut kring planering av programverksamhet?

(Nu skulle jag vilja ga over lite mer till hur du ser pa sjilva arbetet med
programverksambhet.)

Tema 2: Professionell identitet och kompetens (Pedagogisk koppling)
6. Hur skulle du beskriva arbetet med programverksamhet — bade vad som
kannetecknar det som arbetsuppgift och hur det passar in i din dvriga

arbetsvardag?

7. Vad uppfattar du att man behdver kunna och vara bra pa for att arbeta med
programverksamhet? (kompetenser)

8. Hur har du lért dig det du behdver kunna for att gora det hér arbetet?

9. Paverkar malgruppens behov, intresse eller respons hur ni planerar och
dokumenterar programverksamhet?

Tema 3: Dokumentation i praktiken
10. Dokumenteras programverksamheten péd ndgot sétt efter genomforande?
Hur ser det i sé fall ut? (t.ex. utvarderingar, reflektioner, statistik)? We don’t

say out loud things in brackets.

11. Var lagras denna dokumentation (fysiskt/digitalt), och vem har tillgang till
den?

12. Hur péverkar tid, resurser och organisatoriska forutséttningar hur ni
planerar och dokumenterar programverksamhet?

13. Vilka utmaningar eller svérigheter upplever du i arbetet med att planera och
dokumentera programverksamhet?

Tema 4: Organisatoriskt minne och kontinuitet (metodological koppling)
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14. Vad hiander nir nagon slutar eller ar l&ngtidsledig? Hur sékerstéller ni att
deras kunskap om specifika program stannar i organisationen?

15. Har du ndgon gang tagit 6ver en programaktivitet (ex. en bokklubb eller
liknande) fran en kollega som sedan slutat? Har du i sé fall forsokt behélla en
kontinuitet i hur aktiviteten hélls eller har du utformat ett nytt sitt att halla 1
den? Hur upplevde du att befintlig dokumentation stodde din forméga att
fortsétta arbetet?

16. Vilken funktion upplever du att dokumentation fyller i er verksamhet?

17. a. Finns det nagra formella eller informella krav pa dokumentation av
programverksamhet hos er?

b. Hur paverkar dessa i sa fall ditt arbete och din yrkesroll?

Avslutning

* Finns det ndgot mer du vill tilligga kring hur ni arbetar med att bevara
kunskap om era program?

+ Ar det nagot vi inte har frigat om som du trodde att vi skulle ta upp?

Tack for din medverkan. (Information om att transkription skickas for
godkénnande)
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Appendix 2 Invitation for Study

Hej!

Jag dr student Sonia Kalra pd masterprogrammet i biblioteks- och
informationsvetenskap vid Bibliotekshdgskolan, Hogskolan 1 Boras. Under
véren skriver jag mitt examensarbete i form av en masteruppsats.

Uppsatsen undersoker hur folkbibliotekarier med ansvar for
programverksamhet planerar, organiserar och dokumenterar program for olika
malgrupper. Studien syftar till att skapa kunskap om hur programarbete formas
1 relation till styrdokument, interna riktlinjer och kollegialt samarbete, samt
vilken roll dokumentation spelar i det professionella arbetet. Genom studien
vill vi bidra med fordjupad forstaelse for hur programverksamhet struktureras
och genomfors i folkbibliotekens vardagliga praktik.

Jag vinder mig till dig som bibliotekschef i hopp om att ndgon av dina
medarbetare har erfarenhet av att planera, genomfora och dokumentera
programverksamhet och att du i s fall har mgjlighet att vidarebefordra denna
forfragan. De bibliotekarier jag soker:

o arbetar eller har arbetat med programverksamhet pa folkbibliotek

o har haft en aktiv roll i planering och genomférande av program (t.ex.
forfattarsamtal, barn- och ungdomsprogram, samhéllsinformation,
kulturarrangemang eller andra publika aktiviteter)

Intervjuerna planeras att genomforas under v. 10—13 och berdknas ta cirka 45—
60 minuter. Dag och tid bestdms 1 samrdd med deltagaren. Intervjuerna
genomfors digitalt via videolink eller pa plats enligt gemensam
overenskommelse. Med deltagarens samtycke spelas intervjun in (endast ljud)
for transkribering. Inspelningarna anvénds enbart for studiens dandamal och
kommer inte att spridas vidare.

All medverkan ér frivillig och deltagare kan nér som helst avbryta sitt
deltagande utan att ange skél. Samtliga deltagare anonymiseras i uppsatsen.
Personuppgifter behandlas i enlighet med géllande dataskyddslagstiftning. Mer
information finns i bifogad samtyckesblankett.

Jag dr mycket tacksamma om en eller flera bibliotekarier vid ert bibliotek har
mojlighet att delta i studien. Tveka inte att hora av dig om du har fragor eller
onskar ytterligare information.

Med vénliga hilsningar,
Sonia Kalra
Mejl: [...]

Handledare: Ola Pilerot

E-post: [...]
Telefon: [...]
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Appendix 3 Consent Form

HOGSKOLAN I BORAS

N

v,

)
\\‘"\// Institutionen for biblioteks- och 2026-02-03
N\7/7  informationsvetenskap
TR Sonia Kalra
Student

Samtycke till insamling och behandling av
uppgifter om dig

Som en del av kursen Masteruppsats VT2026 vid
Hogskolan i Bords genomfér jag en studie som
undersoker hur folkbibliotekarier med ansvar for
programverksamhet  planerar, organiserar  och
dokumenterar program for olika malgrupper.

Studien syftar till att skapa kunskap om hur
programarbete formas i relation till styrdokument, interna
riktlinjer och kollegialt samarbete, samt vilken roll
dokumentation spelar i det professionella arbetet. Genom
studien vill jag bidra med fordjupad forstaelse for hur
programverksamhet struktureras och genomfors i
folkbibliotekens vardagliga praktik. For att uppna
studiens syfte Oonskar jag ta del av dina erfarenheter av
programverksamhet arbete vid deltagande i en intervju.

Jag som utfor studien skulle vilja att du lamnar vissa
uppgifter om dig sjélv, ndrmare bestimt namn, arbetsplats
samt det inspelade deltagandet i intervjun. Uppgifterna
kommer att anvindas for att besvara studiens syften och
frigestillningar. Resultatet av studien kommer att
sammanstillas i avidentifierad form och presenteras sa att
inga uppgifter kan sparas till dig.

Hogskolan i Bords ar personuppgiftsansvarig for
behandlingen, som sker med stod av artikel 6.1 (a) i
dataskyddsforordningen (samtycke). Uppgifterna
kommer att anvindas av mig samt vara tillgdngliga for
lararna  p& den aktuella kursen och centrala
administratorer vid hogskolan. Uppgifterna kan dock vara
att betrakta som allménna handlingar som kan komma att
lamnas ut i1 det fall ndgon begér det i enlighet med
offentlighetsprincipen.
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Uppgifterna kommer att lagras inom EU/EES eller tredje
land som EU-kommissionen beslutat har en skyddsniva
som & adekvat, dvs. tillrdckligt hdg enligt
dataskyddsforordningen. Uppgifterna kommer att raderas
nir de inte ldngre &r nddvéindiga vilket innebédr nir
uppsatsen dr examinerad och godkéand.

Du bestammer sjidlv om du vill delta i studien. Det ar helt
frivilligt att limna samtycke, och du kan nir som helst ta
tillbaka ett 1dmnat samtycke. Dina uppgifter kommer da
inte att anvindas mera. P4 grund av lagkrav kan
hogskolan dock vara forhindrade att omedelbart ta bort
uppgifterna.

Jag samtycker till att uppgifter om mig samlas in och
behandlas enligt ovan.

Underskrift

Namnfortydligande

Ort och datum

Fylls i av ansvarig ldrare eller handledare

Studentens namn

Kurs och kurstillfille

Kursansvarig (namn, avdelning)
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