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Abstract: The aim of this Bachelor thesis and Minor Field Study is, 
from the perspective of the Vietnamese children at The 
General Science Library in Ho Chi Minh City, to obtain a 
deeper understanding of the ways in which the reading 
environment of The Children’s Room supports children’s 
interest in reading and their reading experience. It is 
assumed that reading is a dynamic and social activity made 
possible by internal and external conditions. In this context 
limited freedom of expression is one of the external 
conditions that is taken into consideration. 

In order to obtain understanding of Vietnamese children’s 
experiences of reading, I used Aidan Chambers’ model of 
The Reading Circle as a theoretical framework. The 
methods used in this study were semi-structured interviews 
with Vietnamese young people at the library, four girls and 
five boys, aged between 10 and 15 years. 

The children in this study describe two types of reading 
experiences: 1) reading that gives feelings of excitement and 
joy, and makes them want to reread a book, talk about it with 
others, think of it, remember and analyse it.  And  2) reading 
they describe as developing, either spiritually or 
intellectually, a form of reading for improvement. Four 
reading environments are identified that both enable and 
obstruct reading experiences, their homes, school, library 
and the bookstore. Primarily, The Children's Room enables 
reading.

Nyckelord: Vietnam, Children, Reading experience, Reading, Reading 
environment, The Reading Circle, Minor Field Studies
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1 INTRODUCTION

This Bachelor thesis is a Minor Field Study (MFS), financed through a scholarship from 
Swedish Agency for International Development Cooperation (Sida). My study took 
place in Ho Chi Minh City, Vietnam, at the General Science Library. I conducted my 
interviews at the Children’s Room, where I went every weekend for two months, and 
gained insights to a culture different from the one I know from home, a library that was 
playful and alive and a Vietnamese everyday life that after a while felt like my own, 
even though the context was nothing like the one I am used to.

The General Science Library is the main public library in Ho Chi Minh City, and 
located on Ly Tu Trong Street, in the fast-paced District 1, one of the city's most 
modern commercial districts, with busy traffic, gigantic shopping malls and 
monuments. The library building itself is one of the city's oldest buildings, and served 
as a prison during the war. Now it is expanded and surrounded by a large green park, 
right in the bustling city life. 

In the children's section  the librarians worked actively to create a culture of reading by 
bringing literature to life by creating a community. They organized plays and 
competitions, and read together. The community also expressed itself through other art 
forms such as dance, music and theater. During my stay, I had the opportunity to get a 
glimpse of the playful environment on the weekends, when The English Club had their 
get togethers. The Vietnamese members of the club gathered in the morning to start the 
day. There were a number of regular members and children who came and went. Every 
Saturday and Sunday members read with volunteer Vietnamese interpreters who studied 
English at the university. This went on for an hour and in addition to this, there was 
usually a scheduled activity, such as dancing, singing, playing and competing. I 
participated in all these activities and therefore had a unique insight into this special 
reading environment. Sometimes famous dancers came and taught us dancing. The 
library’s primary objective was to be a creative environment for children and young 
people, to make them feel comfortable with themselves, their forms of expression and 
with reading. What was unique about this environment was that children stayed all day, 
often while their parents were working. They came with siblings and friends, had lunch 
with them and left in the afternoon or when the library closed.

To arrive in Vietnam as a foreigner, with Swedish libraries as the frame of reference, 
was to gain a whole new understanding of what a library can be. In addition to being a 
public space, the library was also a place where children actively read, where silent 
reading took place in small groups of two or three. The children felt relaxed and that 
was part of the reason I wanted to know more about these children’s views on reading. 

The library in Vietnam operates under different conditions compared to the one I am 
used to in Sweden, and I think it’s important to keep that in mind. Vietnamese society is 
marked by censorship, state control and restricted freedom of expression. When 
searching for information, you never read about the library as a democratic institution. 
This is the censored and limited context my study took place in. The Vietnamese 
children were protected from certain texts, and their books were censored, because all 
manuscripts are screened by the state before they are published. When they choose what 
to read, someone else had already made a choice for them. Living in a society without 
democratic rights is something I didn't know much about, and I still don't, but I think it's 
important to have these conditions in mind.
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1.1 PROBLEM DESCRIPTION

This study assumes that reading is a dynamic and social activity made possible by 
internal and external conditions, the everyday environment that the readers, in this case 
the Vietnamese children, are in. Reading and reading experiences are especially 
interesting in connection to this special context; Vietnam as a developing country with a 
dictatorship that entails limited freedom of expression.

A general view on reading can be that it is an opposite of a social activity, and can be 
described as an isolated and quiet activity consisting of a lone reader in a closed room. 
But looking at reading as part of an organic process, it is relevant to investigate how 
reading is enabled in special environments; as in the Children's Room. 

When searching for information, it is understood that the library in Vietnam is an 
important supplement to the formal education system, and it also has established a 
public library system, with librarians who are often well-educated. But the library 
system has also been criticized for not reaching out to the people, and there is a lack of 
awareness of what the library can do, of its potential. 

With this problem in mind, it becomes relevant to deepen the understanding, from the 
perspective of young readers, of how the Children's Room as a reading environment can 
contribute to the promotion of children’s reading, and contribute to highlight the 
potential of the library. 

1.2  AIM AND RESEARCH QUESTIONS

The aim of this study is, from the perspective of the Vietnamese children at the 
Children's Room, to obtain a deeper understanding of how this place as a reading 
environment enables these children to engage in their reading.

The research questions I have addressed are as follows: 

• How do Vietnamese children describe their reading and reading experience? 

• What do Vietnamese children think enable their reading experience?

I will answer these questions by making semi-structured interviews with Vietnamese 
children at the Children's Room, and I will analyse the material within the theoretical 
framework of Aidan Chambers’s (2014) thoughts and opinions about reading and the 
reading environment. 

1.3  LIMITATIONS 

I conducted this study in the context of the Children's Room at The General Science 
Library. As I described earlier, this is a reading environment that is different from 
Swedish standards. And although this is not a comparative study, it’s inevitable not to 
look at things from a western perspective. It is therefore not my ambition to compare, I 
will not make any scientific comparisons between the Vietnamese library and the 
Swedish library. 
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I have conducted this study from the perspective of children, and unlike the concept of a 
child perspective, this focuses on individual children's expressions and experiences, 
stemming from the children themselves, rather than from the child perspective of 
children, where the adult uses his or her knowledge and experience to understand 
children (Johansson, 2013, p. 179). 

I also want to mention that I study children's reading, and by that I mean reading as 
reading printed text in a book.

1.4  DEFINITIONS OF CONCEPTS

Reading environment: Aidan Chambers (2014) describes the social context of reading 
as a reading environment and by that he refers to concepts like the place for reading, the 
book selection, reading time, attitude and the reason for reading.

2 BACKGROUND

In this section I will describe the context of my study. I am aware that this is a sketch of 
Vietnam and its library culture. My ambition is not to write a comprehensive picture, 
but to provide a short background to my study, facts about the country and the library 
situation. 

2.1 THE SETTING

Ho Chi Minh City, formerly Saigon, is Vietnam’s largest city with approximately 7.2 
million citizens. The city is divided into 19 different districts. Overall, Vietnam has a 
population of 90 million people (Landguiden, 2016). The capital is Hanoi in the north 
of the country. One of the challenges in Vietnam is the increased population. Vietnam is 
twice as densely populated as China, and ten times more than certain other developing 
countries (Globalis, 2016). 

The country is developing fast, from being one of the five poorest countries in the 
world, to a society with literate people with increased income and information needs. 
The economic system is improving, and the social living standard is relatively good. 
Compared to many other developing countries, Vietnam has a developed educational 
system. The government has given priority to education despite financial difficulties and 
the war. Children can go to school for twelve years, of which five are obligatory. Every 
child starts school when he or she is six years old, but a third of the population does not 
graduate high school. This are mostly people from minority groups (Landguiden, 2016).

Vietnam ended up in 17th place among 65 countries in the PISA (The Programme for 
International Student Assessment) survey of subject knowledge among 15-year-olds in 
2012, which is better than many Western countries. In most other countries the 
proportion of 15-year olds in schools are significantly higher. Critics point out that 
education is too focused on measurable skills and practice for the exams, and many 
well-educated Vietnamese people have no habit of critical thinking. The school is 
characterized, especially in rural areas, by low quality. Approximately one in four who 
graduate from high school continues to study at a higher level (Landguiden, 2016).
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There are over 400 universities and colleges in Vietnam. Among young people literacy 
is 97,1% and among adults 93,5 % (Landguiden, 2016).

IFLA (The International Federation of Library Association) World Report from 2007 
informs that Vietnam has 7 641 public libraries, as well as 17 459 school libraries. The 
number of government-funded research libraries are 278 libraries, but no university 
research libraries were documented in the IFLA/FAIFE questionnaire. 

Vietnam is a communist one-party state, and one of Asia's most authoritarian societies. 
The press and freedom of the word is strongly limited, and the state control the media. 
Its illegal to criticize the system and the communist monopoly, and Vietnam is now one 
of the countries that imprisons journalists (Globalis, 2016). When it comes to 
publishing, everything is controlled by the state, editions are small and all manuscripts 
are previewed before publishing. The books must not "harm the country's interests, 
denying the revolution importance and positive influence, or undermine 
morale" (Landguiden, 2006). 

The library in Vietnam appears in a context that is based on limited freedom and is 
never mentioned as a democratic institution. Librarians have low status, there are 
difficulties of reaching out to everyone in society, and the libraries have scarce 
resources.

Based on a literary review Janet Murray and Bernadette Welch (2010) describe 
Vietnamese libraries, documenting some of the developments in libraries and education 
in Library and Information Science in Vietnam. They find that there has been a change 
in the university and research sector, but not at other levels. Serious efforts are needed 
to improve the education of librarians and increase access to electronic resources. The 
development of the library and information industry has been affected by the history 
and the colonial past. During the French colonization some libraries were established, 
and most collections were in French. When North and South Vietnam were separated in 
1954, the North was influenced by the Soviet Union partnership. They used a different 
classification system than the South, where the Dewey Decimal System was used. 
Access to professionally qualified staff was limited, and there were no professional 
tools. The development of libraries were delayed because of different systems and 
languages. Work needed to be done to develop basic infrastructure, in a number of 
areas. An education in Library and Information Science has been available in Vietnam 
since the 1930s, and new programs have been initiated since the reunification in 1975.

Since the economy has developed, libraries and technologies needed improvement. But 
according to Murray and Welch (2010) there is little material about what is happening 
in the public or community level which makes it difficult to get the whole picture. From 
their literature review Murray and Welch identified that libraries in developing countries 
in Asia have similar problems, such as the low status of library professionals and also 
inadequate government funding for libraries. 

Swedish National librarian Tomas Lidman (2003), was in Vietnam on a mission from 
Sida, to look at the library situation in Vietnam and new library act. Lidman found a 
difference between the rich conditions of the National Library, compared to many of the 
other libraries which was in primitive conditions, and under construction. Lidman 
reflects over the library act from 2000/2001. He finds it very ambitious, and states that 
libraries should support education, research and recreational reading, help to raise the 
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intellectual level of the country and develop the science, technology, economy, culture 
and society's industrialization and modernization. Lidman reflects over the fact that 
there is nothing written about the freedom of information, or the individual right to seek 
information, or the library as a foundation for a democratic society - but he finds many 
rules about what is forbidden. For example, the library is strictly forbidden to store 
documents that oppose the State and the Socialist Republic of Vietnam and which 
undermine society, that propagate violence, war, spread ideologies, obscene and 
depraved lifestyle, crime, social illness and wide-spread superstitions that undermine 
the country's fine traditions and customs (Lidman, 2003). 

Dinh Kieu Nhung (2011), The Asia Foundations’s Books for Asia program officer in 
Vietnam, writes notes from the field about the potential of Vietnam’s Libraries, and 
claims that the library in Vietnam is an important supplement to the formal education 
system. The article describes Vietnam as a culture of reading and storytelling, with an 
established public library system with librarians who are often well-educated. But the 
writer also mentioned that the system has been criticized for not reaching the wider 
public, such as the poor, and that there is a lack of awareness among people about the 
potential of the library. 

2.1.1 The General Science Library – A short summary of the history

Ho Chi Minh City General Science Library, is the former South Vietnamese National 
Library. The library became a public library in 1882 (Bibliotheque de Saigon). It can be 
traced back to the Documentation Library of the Government of Cochinchina, and was 
set up by Admiral-Governor Marie Gustave Hector Ohier, in 1868. 

In 1949, the Library of Cochinchina was transferred to the Service of Education of the 
State of Vietnam and renamed the Library of the South. A separate Children’s Reading 
and Lending Library was opened. In the early fifties, a report to UNESCO (The United 
Nations Educational Scientific and Cultural Organization) described the library as “a 
general library of nearly 70, 000 volumes and a copyright deposit library for all 
materials published in the South.” In the sixties the library received significant funding 
and assistance from USAID’s Library Development Activity (LDA) program, which 
enabled the library to expand its collection and develop its human resources. 

After Reunification, the former South Vietnamese National Library was integrated into 
the national library system of the Socialist Republic of Vietnam (Doling, 2014).

2.1.2 The Children’s Room

The library was set up in 2006 with European standards, and was first sponsored by the 
General Consulate of France, with training programs for librarians, lead by the wives of 
General Consulates. There are more than 19, 000 documents, including Vietnamese, 
English and French books with appropriate topics and themes, classified according to 
two age groups, with the first group for children (5-10 years) and the other for teens 
(11-18 years). 

On the library website you can read that the library aims to provide modern library 
services for children, promote reading habits and provide information and entertainment 
to children. The library offers services like a reading room, electronic databases, 
internet access, computer training, book exhibitions, thematic exhibitions and group 
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activities that provide cultural exchange; through art, storytelling, painting and other 
creative activities. On the web page it is written that information searching and the use 
of computers and the Internet for learning, is free of charge. 

2.1.3 Notes from the field 

The library invests more in open space than in bookshelves. The room is big, with a few 
windows, two open doors and bookshelves against the walls. By the doors there are a 
lot of shoes, all visitors have to be barefoot. There is an awareness of making the library 
feel playful, relaxing and comfortable for children, which you can tell by decorations, a 
lot of color and how the room is divided into small areas, or stations, where you can 
read, play games or just hang out. Framed posters hang on the walls and in the corner 
you can find a water dispenser next to large cardboard figure of Scooby-Doo. The room 
is light and large fans hang from the ceiling. Many of the children sit on the floor at the 
small colorful tables, and in the afternoons the children sleep on the carpet under the 
shelves, and by lunch time they go out and eat in the park. In the library there is a small 
section for study, a section with computers and armchairs here and there. Next to the 
library desk there is always a display of books, and a large flat-screen TV showing 
reading tips. The library desk is centrally positioned along one of the walls, and there 
are often children sitting there talking to the librarian, who is always stationed by the 
computer. Some parents are involved in reading with their children. The floors are soft. 
The books stand crowded on the shelves. They are not wrapped in plastic and therefore 
many books are damaged. A lot of books are donations from different foundations, and 
it’s easy to find American books, for example, Disney books.

3 PREVIOUS RESEARCH AND LITERATURE REVIEW

Here I will present previous research and literature review. These studies provide a 
picture that helps to put my study into context.

3.1 THE READING EXPERIENCE

Louise M. Rosenblatt (2002), professor of English Education at New York University, 
describes reading as an activity with special conditions, where the understanding of the 
text lies in the activity itself - a transaction, where the focus is on either the reader or 
the text. Reading is not possible to repeat, and the understanding of the text does not lie 
in the reader or in the book. Only when a reader feels something, can the reader 
understand the writer’s feelings and message. 

Teachers of literature have a mission to promote a creative relationship between the 
single piece and the single reader, argues Rosenblatt and claims that reading promotes 
democratic values in a society. Therefor it is of the greatest importance for a society to 
give people the chance to develop their reading skills in the context of reading with 
sensitivity, creativity and humanity (Rosenblatt, 2002, p.8-10).  

Rosenblatt finds two ways of reading: efferent and aesthetic reading. In efferent 
reading, for example of a scientific text, the reader isn't reading in a personal, 
emotional, creative way. But to read a poem, the same reader has to ”create” a poem, 
and embrace the feelings that lies in the text. The experience of this reading is aesthetic. 
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These two ways are not contradictory, but part of the transaction. The reader steps into 
the reading with individual experience and purposes. That is why the text is changing 
depending on the reader and the situation, and also why it changes every time the reader 
get in touch with the text. There is no poem or literary work before you read with the 
aestetic way of reading. This way of reading aims at maintaining knowledge, and at 
finding the sensitivity of the reader, and helps to develop both critical and self-critical 
perspective (Rosenblatt, 2002, p.11). 

The ability to live through characters and identification is based on our own interest at 
the time of reading. Also, escapism can be of great value in great literature, as it appeals 
directly to the emotional needs of the reader. 

Joseph A. Appleyard (1991), also investigates what happens in the meeting between the 
reader and the text, in studying various kinds of fiction that attract children and young 
readers depending on their age.

Appleyard argues that children's cognitive and emotional development are associated 
with different stages of reading, and that children need to be ready to go beyond 
concrete thinking to get a more complex approach to reading and take on difficult work. 
It takes time, and you have to allow it to do so and states that quantity matters more 
than quality. Too big of a challenge can be counterproductive. But as the person 
matures, so does the reading, states Appleyard; the reader develops an interest in 
reading about different characters. Each role develops from the former role, but there is 
no evaluation of the different stages. This idea explains why the reader experiences text 
in different ways at different stages of life. Just as Rosenblatt, Appleyard argues that 
reading is primarily an event created in the meeting between a reader and a text and also 
having the specific time and place to do that. This involves factors such as personal 
background and education. The different roles are described as follows: 

The reader as player (preschoolers)
The child may hear stories read when he or she cannot read for themselves, and enters a 
fantasy world that is the world of books. The fantasy world and the child’s world merge. 
And at their own pace, the child learns to deal with the real world. Reading aloud is of 
the highest importance.

The reader as hero or heroine (children of about 7-12 years old)
The child starts school, and the world changes, and the child needs someone to identify 
with. The new world is complicated, and the stories are easy and organized, a world to 
escape to, a function of escapism. The view of the hero changes as the child’s view of 
the world changes. 

The reader as thinker (youth 13-17 years of age)
The child seeks values and understanding, something to believe in. They reflect on what 
they have read, seek identification and compare the text and ideas with the outside 
world and their own experiences. The key is to find a role model to hold on to.

The reader as interpreter (college students)
The reader analyses the text using theories and view the text in a context.

The pragmatic reader (adult non-student)
The adult reader can take any of these roles at any time and make this choice consciously.
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When the child starts school, the fantasy world remains, but new aspects of learning and 
knowledge are included. Appleyard found that children aged 7-12 generally like 
adventure books, and long comic books are very popular. Some children read them 
again and again, which may be due to the experience and feelings the book offers, or to 
get an understanding of57898 things they do not understand. Mature readers reread for 
details they might have missed the first time, but according to Appleyard, it does not 
seem to be the case when it comes to children reading this kind of book.

Reading about adventure can be everything from mystery to historical stories, and the 
books don’t have to be particularly adventurous, as long as the story revolves around a 
hero or heroine. The books have similarities in plot and environment, and in how they 
describe the characters and contain more text than pictures, and therefore demand 
something from the reader. Appleyard described how the stories of characters can show 
something the child would like to be, for example, self-confident and courageous. When 
the child then finds such characters unrealistic and these descriptions simple, it’s 
because of increased knowledge and experience. These alter the child's earlier romantic 
view of the world, which is also depicted in the books, because of an understanding of 
the world and people being more complicated than that. The role of adults in literacy 
development is to serve as positive role models, teach children how they can relate to 
their reading and present new reading (Appleyard, 1991, p. 60-89).

Donald Fry’s (1985) book is based on conversation with readers aged 8-15 years, 
conducted under a timeframe of eight months. Fry’s purpose is to find ways of helping 
children see themselves as readers, choosing books that they can relate to, or will be 
able to relate to in the future. Reading fiction is not only fun for children, but also 
something they can learn from and be helped by. Fry suggests that reading about other 
people enables the reader to live through them.

According to Fry, some books remain with the reader. That bond is established in the 
choice of book, then remains during the reading process and afterwards. This is 
something that some children get to experience, but not all. It is about taking this meeting 
seriously, and as an adult see what reading may be associated with and be able to examine 
the unconscious. It is, according to Fry, in this encounter between reader and text that a 
reader is created. It's in rereading books that the special interest in stories lies. The readers 
view themselves in two ways in relation to the reading; one is to follow the character, and 
the second is for the reader to identify with the character. This approach varies between 
moods and books, and may also vary within the same book. Every book demands 
different things from its reader. According to Fry, there are two different ways to be able 
to follow a story: to imagine and to remember. Accustomed readers can visualize and 
keep a long story in memory, and may deliberately opt out of any images not to destroy 
their own, but most in the study needed images as support (Fry, 1985, p.98-99).

Fry argues that the reading experience is something that is created. Reading is not an 
activity that is governed by rules or factors, but is basically an interpretive activity, where 
the interpretation is not about the text's meaning, but about how the reader understands 
the text. The text provides the reader with knowledge, and this knowledge helps the 
reader in future meetings with text. Therein lies the experience of reading. How the reader 
sees himself as a reader is related to how the reader sees himself as a human, as an 
analytical and learning individual. Herein lies the adults' responsibility; to sensitize 
children to being readers. Being readers is being aware of and understanding themselves.
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Fry raises the importance of adult support and the child knowing that there is an 
interested and supportive adult in connection with reading, wanting to talk about 
reading, and how these adults also need to be readers. The adult should read, borrow 
and buy books and create a living reading environment.

3.2 ATTITUDES TO READING 

In her report,  Hedemark (2011), PhD in Library and Information Science at the 
University of Uppsala, discusses children's attitudes to reading and analyse the results 
from a socio-cultural theory. The interviews consist of group interviews with 10-year-
olds. A hundred children from different parts of Sweden participated, and 20 interviews 
were conducted with varied groups of informants. The purpose of the study is to 
examine children's experiences of reading in relation to the library's activities, how they 
receive library services, and to explore the attitudes the children have to reading. 
Hedemark discovered three approaches: reading out of desire, obligatory reading and 
instrumental reading. 

Reading of desire meant that the children had a positive feeling about reading and saw 
it as an activity that was fun and relaxing for them. They choose to read themselves. 
Obligatory reading was linked to negative feelings and stress, and often something that 
others told them to do. Instrumental reading was either positive or negative, just seen as 
something neutral and useful for the readers. The children read to learn something, and 
were not enthusiastic about their reading. The most important thing was to achieve 
something with reading, as learning about a subject. 

Sten Furhammar (1996), former head of department of the Library School in Borås, in 
the project SKRIN (a project for written culture and media use in Scandinavian 
families) examined how children of different ages compared when it came to reading, 
and what reading meant to them. Based on these interviews, Furhammar found two 
different attitudes toward reading: personal and impersonal attitude toward texts. The 
personal dimension is whether the reader think he or she lives in the book, empathizes 
and identifies with the characters, or draws references to their own life. Should the 
reading be impersonal, the reader keeps reality outside the text and sees reading as 
relaxation or information. Based on these attitudes, Furhammar created four different 
types of categories of reading. The personal experience of reading, when reading 
reflects much of the reading and experience becomes an interaction between reader and 
text. The impersonal experience is when the text derives its value through its narrative, 
and the reading offers relaxation and entertainment. The reader's interest is maintained 
by wanting to know how the story ends. The experience is a result of text properties, 
more than the interaction of readers and book. The personal instrumental reading, when 
the reading becomes a form of therapy and can occur in several different forms, such as 
comfort, self-reflection and escape from a difficult reality. Impersonal instrumental 
reading is reading that gives insights that can be used in relationships beyond the 
reader-text relationship. Furhammar finds that the boundaries between these categories 
change, and that several occur in a single reading experience (Furhammar, 1996, p.144). 

Furhammar concludes that impersonal experience reading was dominant among the 
children. 50 percent of the 11-year-old informants belong to this category, while the 
other age categories were not as dominant in this type of reading.
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In her Master’s Thesis, Amira Sofie Sandin (2004), PhD student at University College 
of Borås, explored the concept of pleasure reading, reading with the main purpose of 
pleasure. Sandin interviewed children the age of 9-12 about their reading perceptions 
and experiences. The purpose was to investigate the pleasurable reading and which 
factors affect this reading, but also to investigate the children's perceptions of the 
concept of pleasure reading, to see if it could be used to describe the pleasurable 
reading. As a theoretical framework Sandin used the theory of flow, developed by 
psychologist Mihaly Csikszentmihalyi. 

Sandin finds that reading is a dynamic process, and that the reading experience is 
dependent upon and was influenced by several factors, both by the children and the 
environment. Factors affecting the reading experience were book selection, interest, 
empathy, reading environment and the understanding of a story, as well as conditions 
such as motivation, concentration and expectations. Pleasurable reading could be seen 
either as a willingness to learn and a wanting to read. A will to read is defined a genuine 
interest, a longing or desire to read a specific story, or reading in general. Willingness is 
more of an acceptance of reading, something to do. Sandin found that the children had 
various expressions for the concept of flow, for example, that reading could change 
your mood and also the perception of time and place.

3.3 THE READING ENVIRONMENT

Kristian Wåhlin and Maj Asplund Carlsson (1994) studied children’s reading habits at 
the age of 9-12. Wåhlin and Asplund Carlsson found that this is the age when children 
read the most. This is usually when they are in middle school, a time when many 
children read several books a week and begin to develop an idea of what books mean to 
them. According to teachers and librarians, 11-year-olds read the most and explore new 
genres. They found that these children's reading clustered around three social contexts: 
home, friends and school or public library. Three contexts that are quite similar to each 
other and can be seen as cultures, or different types of libraries. These libraries can be 
divided into the following:

Family Library
This library includes reading aloud, the books that children have in their possession and 
the books available at home. Two factors affect children's reading, and that is how 
active parents are in guiding children and their awareness of their children’s reading, 
and whether or not they have books at home.

The library of friends
This library is based on the books that children borrow from each other. They often get 
tips and advice from a friend and then look up that book on their own.

The library in society
This library refers to the traditional library, the school or public library, where librarians 
and teachers are important because they affect the children's choice of books or the 
selection. Few children visited the library in their leisure time, because they did not 
have time. It was also shown that librarians play a relatively small role as supportive 
adults in reading. Not many children ask librarians about which books to choose 
(Wåhlin & Asplund Carlsson, 1994, p.114-139).
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4 THEORETICAL FRAMEWORK

I will analyse my empirical material within the theoretical framework created by the 
British teacher and writer Aidan Chambers (2014). In this section I will describe 
Chambers’s view on reading and the reading environment, and his definition of the 
different parts that define the reading process. At first, I will give a short description of 
Chambers’s classic and well-known model The Reading Circle (2014), and then I 
describe and motivate the concepts in Chambers’s theory that I find relevant for 
analyzing my material.

4.1 THE READING CIRCLE

The Reading Circle is a model that explains what happens in a reading process. Every 
time we read, we do a number of different things, and one act leads to another. Reading 
is not a linear reaction, it is a circle where the reader moves and constantly starts over. 
And by reading, Chambers refers to literary texts that want to tell a story, no matter 
what kind of text it is; everything from novels to science.

The model is based on various concepts connected in a circle: To choose, ”To read” and 
Reaction/ Response, all of which point back to the middle, to the concept of adult 
support, since the adults are the ones who provide books and make sure that the 
children have time to read them, and ensure that they are in an environment that 
encourages reading. Adults should encourage children to be thoughtful readers, which 
they can do through response, dialogue and reading aloud. Chambers argues that a 
fundamental truth is that reading creates readers, then readers influence others to think 
and talk about the books they read in the same way that the reader thinks and talks 
about them. Reading is both a craft and an art, according to Chambers, and like all 
forms of art, there are things that one can only learn through experience, and that can 
only be passed on from those who have themselves learnt through experience.

In this sense, reading works within a social context, that Chambers refers to as a reading 
environment, which doesn't solely mean the physical location of the reading, but also 
about access and conversation. According to Chambers’s Reading Circle, there are two 
types of conversations about books: normal everyday chats, and organized book talks. 
In this thesis, I focus on the everyday conversation.

Below I will present Chambers’s Reading Circle as an analytical tool. I have chosen this 
tool because I see reading as a living, social and organic process, where the reader is 
constantly meeting different reading experiences, texts and readers. I will not focus on 
organized book talks as such, but more on how literature is made alive in the everyday 
social environment that the Vietnamese young people find themselves in. 

As the book doesn't contain a clear distinction, I decided to gather them in a transparent 
way, which facilitates the ease of use for my analysis. Under each heading, I have 
gathered the aspects included in Chambers’s description of what constitutes a reading 
environment under the heading I find most suitable.



12

4.2 TO CHOOSE

All reading begins in the actual choice, and when we choose books we are guided by a 
variety of aspects. One of these aspects is that we choose books from the collection that 
we have access to, and according to Chambers the reader needs access to a variety of 
genres.

Those who choose exercise power. Chambers mentions the traditional canon to relate 
to, and that adults often reason that there are things that must be read and things that 
you should avoid, so-called junk literature, but that one should be careful and respect 
children's opinions and desires. The choice is therefore of great importance because 
everything we read has an impact on us, and what impact this has, we cannot control.  
The reasons behind the choices also play a role. It's not just about how we manage to 
get hold of a book, but also how the books are presented to us, how they are displayed 
and also how adults choose to pass them along. Sometimes displaying can be more 
effective, as adults are not always held in high esteem by children, according to 
Chambers.

4.2.1 Botanize

It is important to remember that it can be difficult to choose books for someone else, as 
we all want the freedom, and reading interest arises more easily when we get to follow 
our own taste. Self-exploring and browsing is equal to that freedom, letting children 
themselves find the books to suit their needs and development. Botanizing alone is not 
enough to become a literary reader, but it is a much more important activity than it may 
appear to be, and one of the foundations of becoming an independent reader (Chambers, 
2014, p.36-38).

Chambers adds that experienced readers are skilled in browsing among books. 
Beginners need to try things out, with the support of experienced readers in their 
vicinity, and then become more independent.

4.3 ”TO READ”

Reading is not only understanding words. Decodification of words on paper is only one 
of the circle’s activities, hence the quotation marks around the word "reading” that 
Chambers uses.

4.3.1 Internal and external conditions

There are two basic things that affect all of our activities, argues Chambers, and refers 
to internal and external conditions. The internal conditions are the intellectual and 
emotional conditions that we always carry with us, whatever we do. This is the 
expectations we have with us, previous experience and knowledge and how we feel. If 
we like to read we will probably get to experience something positive, but if we do not 
expect that, or if we are forced to read, we will dismiss it. The external environment is 
the physical surroundings and how well they are suited to the activity you engage in. 
The same importance is put in the choice of location: if we are not sitting comfortably, 
we will probably not stay seated, even if we have good internal conditions. On the other 
hand, adds Chambers, there are those who have such a passion for something that the 
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environment only plays a minor role, and hence he concludes that the internal 
conditions seem to be more important than the external. However, it is important to 
consider how each element of the reading environment can affect the internal 
conditions. Reading is an activity with its own special behavior and needs, and 
designated places for reading highlights its value and significance.

4.3.2 Time for reading

Being a reader involves reading to oneself, and reading always takes time. Adults must 
therefore give children time to read and encourage children to read at home, on 
weekends and holidays. Children who have grown up in a reading family have become 
accustomed to reading and entering the world of books.

If a child has grown up with books, the child often reads for longer periods of time. 
Reading time needs to be undisturbed and continuous. Chambers talks a lot about 
reading aloud and discussions of literature, but also emphasizes that without silent 
reading, the other is not possible: "It is the regular reading time that gives meaning to 
all other reading-related activities" (Chambers, 2014, p.45). 

According to Chambers, the pleasure of reading fiction is to discover the different 
patterns in books when it comes to story, people, symbolism, ideas and languages. This 
requires not only time but also attention and concentration. After a while, you learn how 
much time you have to spend to get a positive experience, and that is the experience 
that gives the reading meaning. For that reason it's important that children have access 
to books that are worth the effort, which depends on how much time is available, as 
well as the right physical surroundings. Chambers urges adults to consider the 
circumstances under which children read - when and where it takes place. Chambers 
mentions that it takes time and concentration to read what he calls great literature. 
Chambers believes that adults should ensure that children have positive experiences of 
the more rewarding books. 

In my analysis, I do not want to evaluate literary quality or what one should get out of 
reading, but instead discuss the individual's experience. I don't want to divide books 
into fruitful and non-fruitful categories, and I also believe that what is fruitful or not is 
subjective.

4.3.3 To remember

While rereading, we experience what we thought about a second time, but we also 
rediscover the details, get a deeper understanding of the book and sometimes change 
our perception of what we have read. Each person's reading history tells us something 
about that person, how we came to think the way we do and what kind of person we've 
become, but also what we wish we'd become. Because reading affects our lives, argues 
Chambers. If it does not, then reading is nothing more than a pastime or a leisure 
activity. But if the book reading affects us emotionally, intellectually or morally, then 
the books matter. Remembering these books is important (Chambers, 2014, p.47).

4.3.4 Reading aloud

Reading aloud to children is necessary for them to become readers. Reading aloud has 
great value and is an extended process. Children really need to hear text read aloud a 
few minutes every day, from a teacher, parent or anyone. Every time we get to listen to 
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a text, we understand how it works, and it prepares us for our own silent reading. We 
relax when someone is reading aloud, because we are not the ones who have to 
perform. There and then we get used to texts, and in the end, we ourselves can take on 
the text because we know what it can do to us, and what we can do to it. Once this has 
happened, a new, magical world opens up, full of ideas, people and settings. The drama 
set in the reader's head is not something you can pick up and show others. Maybe the 
closest you can get to communicating and re-enacting it is to read aloud, since fiction is 
a kind of theater script, a kind of printed test that you have to know how to convert to 
life and movement, and knowing how to do it is hard for non-readers. When we listen to 
readings, they are not just plays performed for us. We also learn something about 
interpretation, and that all readers interpret texts. Picture books can play a role here, 
since there is already an interpretation of the story in the pictures, the images that the 
creator behind the work had before him or her, and it is also why picture books provide 
a natural foundation in reading. Comics and graphic novels also have this function 
(Chambers, 2014, p.64-67).

One of the important aspects of reading aloud is its sociability welded form. If you read 
together, you form a physical community, and therefore reading aloud is something that 
works best in small groups, like families. That is how cultural identity is created, 
according to Chambers.

4.4 REACTION/RESPONSE

Reading always causes a reaction of some kind, and the reading of fiction affects people 
in a variety of ways, argues Chambers. They feel pleasure, excitement, boredom, 
interest and even ecstasy and joy.

There are two reactions that are important in order for children to become thoughtful 
readers, claims Chambers. The first is to read again, when the reader has had a positive 
reading experience, even if it is rereading the same book or a new book that is similar to 
the previous one. The reader then begins the circle, by choosing a book as the starting 
point.

The second reaction is that the child needs to talk to someone about the book, especially 
to friends. The reader wants to explore what happened when reading, what the book 
meant and what it meant for the reader’s self. Chambers points out that surveys show 
that the most common reason for choosing a book is that someone we know has 
recommended it.

Rereading, time for reflection and conversations with others are examples of positive 
consequences of reading. As for reflection, it is important to live on in the book and 
digest and enjoy it after reading. To reflect on what it wanted to say and share that with 
friends. Reading is a social activity. It is important that children get to talk about books 
without a teacher involved. Therefore it is important that children are taught how to talk 
about books. But it is not enough with small talk. For children to become thinking 
readers, adults must teach them how to develop the innate ability to think critically, to 
work on analyzing and questioning the work, and to consider their reactions, argues 
Chambers.
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4.4.1 The reader as a thinker

Literature provides us with ways of thinking, but also helps us feel and perceive. It lets 
us experience being someone else and still be ourselves at the same time, writes 
Chambers and refers to the writer C.S Lewis. To think is how people talk about books 
they have read. The conversations can increase the awareness of the reader and 
therefore also contribute to an awareness of his or her reading and selection of books 
(Chambers, 2014, p.22-23).

Chambers claims that it is easy to find readers who read a lot, who read every day, and 
who tell everyone how much they like to read. But to Chambers, this type of reader is 
pleasure readers. They see reading as a pleasurable activity at any time. Often, people 
read in bed in order to fall asleep at night. These readers do not want to be shaken, 
challenged and forced to think hard. Many children read in this way. Chambers argues 
that he has no interest in this kind of reading, because according to his point of view, 
reading is a way of thinking.

In this study I'm interested in what it is that makes readers think and how they think, but 
I do not share the view of Chambers’s division and valuation of the readers, or that one 
way of reading necessarily excludes analytical thinking.

4.5 THE READING CIRCLE IN THE ANALYSIS

The structure in this chapter is, the same structure that I use in my analysis. I use the 
headings as main themes, to understand if the children were following the movements 
in Reading Circle, and the subheadings as keys and concepts in understanding the 
children’s reading environment in more detail. I view the children’s responses as 
expressions for these themes, keys and concepts, and searched for similarities, 
differences and contradictions in my responses in relation to Chambers’s theories. 
Chambers’s concepts merge into each other, which Chambers also explains is the case. 
The reading environment’s aspects can be presented one by one, but they are constantly 
interacting with each other. I have tried to separate them, to create a structure in using it 
as an analytical tool. 

5 RESEARCH METHODS 

In this chapter I will motivate my research methods, and describe the process from 
preparation and selection to the carrying out of interviews and the transcription of the 
material. I will reflect on and show awareness regarding the ethical considerations of 
interviewing children.

5.1 SEMI-STRUCTURED INTERVIEWS

I have used qualitative interviews as a research method. The form of interviewing is 
semi-structured. I had a lot of questions in my guide to choose from, but sometimes I 
didn’t use all of them. It depended on the situation and the person. I wanted to 
sometimes have open questions and follow-up questions, which is not possible in more 
structured interviews (Wildemuth, 2009). 
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5.1.1 Preparations

My original aim with this Minor Field Study was to study the mobile libraries at The 
General Science Library, and how they worked with literature promotion. I wanted to 
interview both librarians and participating children. The plans changed, as they often do 
on site, because it turned out that the only project available with the mobile libraries at 
that time was a project about promoting reading for the blind, and it was difficult to 
gain access to that.  

In constructing the interview guide, I had some key questions and themes prepared, but 
as time went by the number of questions increased. My questions were modified 
depending on the situation and the children. The interview guide consisted of a list of 
questions under each theme, that I didn’t necessarily follow. When I was writing the 
guide, my focus was on the subject for my study and what I wanted to get information 
about, but I also had the informant’s perspective in mind, using a language and 
questions they could understand (Bryman, 2002, p. 445). 

5.1.2 Selection

I performed my analysis based on nine interviews with children aged 10-15, four girls 
and five boys. I didn't select my informants with any thought on gender issues other 
than the ambition to interview both girls and boys. 

I made a transcript and an analysis of sixteen interviews. Choosing nine interviews was 
a part of my analytical process. I started to look for themes, and I realised that these 
nine interviews were the most informative and most suitable to my aim with the study.

The participants were selected on the basis of wanting to have many perspectives and to 
be able to make a contextual understanding of a phenomenon (Johansson & Karlsson, 
2013). My research design was adapted as the work progressed, with continuous 
reflection on choices and interpretations. 

5.1.3 Presentation of the informants

The children were regular visitors and some of them members of The English Club, and 
they could speak English relatively well. Some of them were also active in music and 
theater, and often played piano and sang in the library. Many of them were motivated in 
school and read a lot of books. They started to read when they were little and liked to 
read.

Many Vietnamese children and students have an English nickname that they use in 
school. I have named the informants after some of these popular nicknames, but these 
pseudonyms have nothing to do with their real nicknames. The respondents are as 
follows: 

Sarah, 11, is a frequent visitor of the library and member of The English Club. 

Bryan, 12, has been coming to the library since he was a small child. 

Tom, 10, went to the library for the first time with his mother on his sixth birthday, and 
at the same time he learned how to read.
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John, 10, went to the library for the first time when he was seven years old. He knew it 
was open and that he could read there.

David, 14, was four years old when he learned how to read. 

Annie, 15, visited the library for the first time a few months ago. She learned to read 
when she was three years old. 

Emma, 11, was four years old when she went to the library for the first time.

Peter, 14, is a new visitor and member of The English Club. 

Hannah, 14, has been a frequent visitor of the library since she was in grade four. Her 
father brought her to the library. She was very happy.

5.1.4 In the making 
 
As previously mentioned, I had to change my plans. It was necessary due to the 
availability of my interpreters. The interpreters that helped me in the beginning were 
busy with their studies and work, so I had to carry out the interviews by myself. That 
meant I had to find Vietnamese children who could speak English. I went to the library 
on the weekends, for the weekly event of The English Club, the club for children who 
wanted to improve their verbal and written English skills. I usually interviewed one 
person at a time, but I also tried interviews in pairs and with a group of three. I 
preferred to interview one person at a time, because talking to two or three got more 
and more people interested, and the interview became more of an event than a quiet 
talk. 

The interviews took place in the library, which sometimes was an environment with 
many distractions. The library was located in the middle of the city, and it was difficult 
sometimes due to other children playing, the heat and the noise of the city. Sometimes 
the library was quiet, but many times not.

I wanted to allow the participants to move in different directions, by allowing the 
participant to talk about what he or she thought was relevant or important (Bryman,
2002), but also to make the children feel a sense of participation and control over the 
situation. By doing that I noticed that I sometimes got more detailed answers or a 
deeper understanding. 

I also had an aspiration of neutrality, considering that I more or less consciously 
communicated my expectations to the informants, which they would often like to live 
up to (Johansson & Karlsson, 2013, p.72). Many children were aware of what is 
considered right and wrong, and talking about reading, I didn’t want to teach or tell 
them what to think. I was aware of myself and my reactions, and I tried not to ask 
leading questions, though it was a challenge. The most important thing was to obtain 
information on how the respondents perceived their world and their lives, and that my 
interviews were flexible (Wildemuth, 2009; Bryman 2002). 

In school, children are often taught that there are right and wrong answers, and that 
many adults wait for the right answer (Johansson & Karlsson, 2013). Therefore, I 
sometimes got the impression that the participants tried to figure out what I was hoping 
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they would say. I tried to show them I was genuinely interested in their thoughts and 
opinions. There is a general skepticism towards children as informants, a feeling that 
they mimic whatever their parents and teachers say. In this view lies the belief that there 
is an objective truth which can be accessed with the right methods. But, like adults, 
children are eager to answer correctly. We are all social beings. We repeat what we 
think is good, but the children do not have the sources that adults have. I started to 
question where the children received some of their answers from, but this also gave me 
important information about what it means to be a child (Johansson & Karlsson, 2013).

5.1.5 During field work 

I valued the importance of seeing children as subjects, and therefore as individuals 
(Johansson & Karlsson, 2013). I wasn’t just looking for answers that would match my 
research; I tried to see the interviews as meetings with other individuals. This was time-
consuming and even if the interview took half an hour, the meeting could go on for 
longer than that, due to play, lunch or natural breaks. Some interviews were resumed 
later, which I think contributed to more qualitative answers and hopefully a more 
developed and deeper understanding. But I also thought that it was important to spend 
time and get to know the environment, making field notes and making observations. At 
that point, this was not a regular study based on interviews. I had to get to know the 
context to write about it.

I tried to get background information about the children and the environment they live 
in. I wanted to get acquainted with the people in the library. According to Bryman 
(2002), that contributes to the interpretation and understanding. I spoke a lot to the 
librarian who could speak a little English, the parents, the volunteers and the teachers in 
The English Club. I saw the information I got from them as a supplementary aspect to 
my study. I was initially a bit uncomfortable, with the feeling that I was being watched, 
but became a familiar face to many of the visitors at the library. I got to know several of 
the families and the librarian, and some of us became friends and spent time together 
outside the study. 

As I mentioned, I strived to be another kind of adult, and not try to promote or bring my 
values and opinions into conversations. I became a part of a "culture of 
communication" (Johansson & Karlsson, 2013) which includes the children’s 
perspectives and their ways of expressing themselves. I was careful not to let other 
adults interrupt, and I stepped into a more passive role than I’m used to as an adult, 
maintaining a greater distance to various situations. My belief is that children have the 
greatest expertise when it comes to their situation. Treating them with respect required 
me to design methods that felt fun and meaningful to them, and to capture their special 
competence. To understand and respect the child's thought, not just while conducting 
the interview, but to be able to accurately represent them, allows them to represent 
themselves. I tried to ask myself how I could create the conditions for respectful and 
equal communication. How I relate to children will affect what I hear, see and do 
(Johansson & Karlsson, 2013).

5.1.6 Transcriptions and analysis

The interviews lasted between ten minutes to one hour, but most of them were around 
thirty minutes. I usually used a recorder during interviews, because the advantage of 
recording is that you can hear how people say what they say (Bryman, 2002). But I 
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sometimes relied on taking notes, because of the situation or the noise in the 
background. After conducting each interview, I wrote down a summary of the talk, 
further questions and reflections, as well as some quotes. This way I got more ideas and 
improved my technique. When it was time to make a transcript I went over my notes 
and listened to my tapes, and I wrote everything down. I tried to analyse my data when 
making the transcript, using the approach of questioning the obvious, and seeing 
opposites and paradoxes, conflicts and differences. It was challenging due to the large 
amount of material that I had (Johansson & Karlsson, 2013). 

I ended up with 38 pages of transcriptions. I think the reason that I had so much 
material, was that I didn’t have a theoretical framework when I conducted my interview 
study. I knew what I was looking for, but I was not sure how to define my material. 
After writing everything down and searching for patterns and similarities, I divided the 
material into four different themes. The themes were ”The Librarian”, ”Social Life”, 
”Books” and ”The Library Room”. These themes also had some keywords attached to 
them. I noticed that ”Books” was the central theme, and the theme that the informants 
had the most to say about. This was also the theme I found most interesting. Under each 
theme I wrote fragments from every informant. After looking at these fragments, I 
reassembled them again, so that each person told their story about reading. I don’t know 
if this is a method that I would recommend, because it was time-consuming, but I had a 
lot of material, so this was my way of familiarizing myself with it. 

It was only after I decided on the theoretical framework that I knew how to analyse the 
material sorted by the concepts, categories and analytical tools that I found in 
Chambers’s text. 

5.2 ETHICAL CONSIDERATIONS

In order to have access to the library, I had to have permission. When interviewing 
children, the rule is that you always need written permission from their guardian. I got 
verbal permission for interviews, after going through an application process. At first I 
got in touch with a gatekeeper who gave me access to the library, by presenting my 
study to her. This was a person who knew the librarian, and who became my contact in 
the field. When I arrived in Ho Chi Minh City, I also had to show up for an application 
interview with the Deputy Director at The General Science Library, where I had to 
describe the purpose of my study, the organization I came from and my interview guide. 
I had to fill out an application form before I was accepted and got permission to start 
my interviews. When I visited the library I had to carry a special Id-card round my 
neck, to always keep visible when I talked to the children and parents.

I followed the Research Council's principal demands and paid extra attention to the 
information requirement, and informed the children that participation was voluntary, 
and that the material would only be used for a study I was doing for my school back in 
Sweden. I also reminded the participants that participation in my study was not 
mandatory, and informed them about the confidentiality of the study (Johansson & 
Karlsson, 2013, p.22-24).
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6 RESULT AND ANALYSIS

In this chapter, I will present and analyse the result, within the theoretical framework of 
Chambers’s Reading Circle. I will use the same structure in this chapter as in chapter 4, 
but I am also aware that Chambers’s concepts merge into each other. The reading 
environment’s different aspects can be presented one by one, but they constantly 
interact with each other. 

6.1 TO CHOOSE

In the reading circle, everything points back at the importance of adult support. The 
adults are the ones who provide books, ensure that children have books to read, that the 
children have time for reading and that they are in an environment that encourages 
reading. 

Sarah reads every day in the library and at home. She reads her own books and the 
books she borrows from the library. Her favorite book is Lewis Carroll's Alice’s 
Adventures in Wonderland. It was her mother who borrowed this book for her. Sarah  
chooses her books herself, but her mother sometimes borrows books too. Sarah's 
response shows that she and her mother share the power to choose, and that together 
they create a satisfactory selection.

Choice is of great importance, because everything we read has an impact on us, and 
what impact this has, we cannot control. Any kind of effect could occur. Sarah's reasons 
for Alice’s Adventures in Wonderland being her favorite book was that Alice's dream 
came true. This is different to what Hannah tells me when she talks about the same 
book, which is her favorite as well. Hannah was scared of the book and thought of 
themes like insanity and getting lost.

When it comes to selecting books, Chambers discusses the traditional, literary canon, 
and how adults often have opinions on what must be read. Those who choose have the 
power, and one adult who has that power is Annie’s teacher at school. Annie’s teacher 
says that the students are not allowed to read some novels, because it can affect their 
behavior. The teacher tells them what to read instead, books where the writer teaches 
people the right way to live. The teacher says that you have to love everyone around 
you, and not treat them badly. Annie appreciates that her teacher tells her what to read. 
The teacher reads to them in class.

Bryan found the school environment inspiring, but it was his parents who gave him his 
first book. He was six years old when he learned to read, in school:

They teach me how to read, and after that I go home and read with my 
parents. My parents bought me a book, a small book, and I started to read 
more and more, bigger and bigger.

Bryan talks to his parents about books, and sometimes he gets questions about reading. 
Just like Sarah, Bryan got support from his parents, and he remembered how that 
happened. This is an example of the impact that the book selection has on the reader. In 
Bryan's case he continued reading, and it became a sort of upward spiral. And just as 
Sarah, Bryan's parents were involved in his reading development.
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6.1.1 Botanize

Sarah wants more of a selection in the library. She wants more of what she calls 
literature, and stories about animals in the woods. 

I want to know more! I want to know about plants. And ghost stories. And I 
think the library too few comic books.

Sarah’s response shows the opposite of what Chambers points out when he discusses 
the importance of a wide selection, in relation to the importance of the choice. Sarah 
wants more books in the library, which is the largest library in town. Sometimes she has 
to go to the bookstore to find books that she didn’t find in the library. 

Another child who isn’t satisfied with the library selection is Peter, who also buys books 
at the bookstore or goes to another library. At another library, he usually find the book 
he likes. However, he prefers the bookstore because they have more books, his favorite 
books, and he can buy them for himself. Peter thinks the library has too few books, and 
some are at a high level, and some too childish. For him, at the age of fourteen, it's not 
really enough. He is good at botanizing, and his response demonstrates the importance 
of freedom to choose. Peter wants freedom in his choice of books, unlike Annie, who 
wants someone to tell her what she should read. In The Children's Room, Peter finds 
books by himself, and says that if he pays attention, he can find more books, interesting 
books. He is browsing, looking at the covers, and sometimes just reading a summary of 
the book. It's not difficult, he says. But Peter does not borrow books because he don’t 
want to return them, he says he is too lazy. 

Bryan hasn’t spoken to the librarian, because he can find the book he wants to read 
himself. But he is aware of the support he can get from the librarian, if he should need 
it. "If I wanted to find I would ask. She always helps everyone. She shows the shelf.”

Annie sometimes asks the librarian for help. The librarian shows her the books on the 
shelves, but they never speak about books and reading. Annie knows that she could talk 
about books with the librarian if she wanted to, but she doesn’t, she has no time. This 
response demonstrates Annie’s independence, same as with Peter. It can certainly be an 
expression of something else, like being influenced by her teacher when it comes to 
what to read and not to read, and she doesn’t feel the need for more adult support.

Bryan communicates more with the librarian, and sometimes calls her Mom, because 
she is so kind and makes him laugh. He tells secrets to the librarian, about his feelings:

I trust her, she always keep my secrets. I only tell people I trust. The 
librarian tells us stories about books. Sometimes when we use the computers 
the librarian shouts 'No, no, no, read books'. Reading is more fun, she say. I 
think so too.

Bryan's view of the librarian is an example of adult support. Bryan knows that the librarian 
is an experienced reader, he trusts her expertise and he is comfortable with her. But Bryan 
also sees the librarian as a personal support: he can talk to her about his secrets. Bryan 
doesn’t ask the librarian about what to choose, he is more interested in asking his friends, 
who he knows already asked the librarian. And as Chambers points out, the most common 
reason for choosing a book is that someone we know has recommended it.
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According to Chambers, the adults are not always the ones that children listen to, but in 
Bryan’s case he wants to be independent, he likes to botanize, stroll around the library, 
talking to his friends. Bryan chooses the book with the best title, or a beautiful book. If 
he does not find the book he is looking for, he asks the librarian, who checks the 
computer. "But I know where to find, I have looked around”, and indirectly he lets the 
librarian make the choice for him, by asking his friends who have already spoken to her. 

Emma does not talk to the librarian as often as Bryan does. But when they talk, it is 
when Emma wants to find a book. The librarian shows her a book and tells her if it’s a 
good book. The librarian can find books, Emma says:

Because she find everything in the computer, and she'll have different 
sessions for the books, everything is sorted in to subjects.

Like Bryan, Hannah realized that librarians want the children to read, but Hannah says 
that the librarian is very kind, and that she rarely tells the children to read. She usually 
talks about her interest in art with the librarian, because she knows a lot about art and 
can find books about it. There are so many books, says Hannah, and she is pleased with 
the selection. Just as Bryan finds support in the librarian, Hannah does too. The 
librarian often talks to Hannah’s parents, and she knows that the librarian will take care 
of her, she says.

Tom thinks that the librarian works hard, and he also realizes that she is good at finding 
books. Like Emma, he realizes that the librarian has a system:

She is like a map. If I wonder something about a book, the librarian shows 
me. Sometimes the books is everywhere, chaos.

When Tom is browsing, he chooses on the basis of the titles, just like Bryan.

6.2 ”TO READ”

According to Chambers, reading consists of several activities, and something that 
becomes clear in the children's responses is that these activities are dependent on inner 
and outer conditions.

6.2.1 Internal and external conditions

Bryan read at the library and associates reading with pleasure and excitement. Here he 
can read about mysteries, the pyramids, geography, science and everything about the 
ecosystem and environment. The availability of books is enough for him, unlike Peter 
and Sarah. When he reads he feels happy, because he learns about the world. Bryan’s 
response shows that he has a positive internal conditions for reading. He expects to feel 
joy when he reads, which Chambers argues usually results in one enjoying what one 
reads, because of the expectations and previous experiences we carry with us. With 
Bryan’s previous response in mind, he has brought with him a good feeling regarding 
reading. Bryan is also what Chambers describe as a thinking reader, because he talks 
about books as tools for understanding the world. Bryan thinks that what is fantastic 
about books is that he can learn something he didn’t know before. And if his inner 
condition is the joy of thinking, the library is the external conditions that enables this: 
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The library invite me to the world of books. The books invite me to the 
world. 

Bryan also likes to read novels. "I learn everything about life." Reading helps him to 
relax, makes him learn and gives him new ideas. ”Books are good. I read to relax.” He 
likes to keep a reading diary over the books he has read in one year. He writes reviews, 
which he thinks ”is fun, and not hard”. Here we have an expression of Chambers’s 
theory that it is important to remember what one reads. The books have meaning. They 
are more than a pastime and affect us emotionally, intellectually or morally. In Bryan's 
case, they've done this. But sometimes he feels bored when reading, if it’s a book he 
doesn’t like, like a childish book that he can’t learn anything from, or if he is tired. The 
aspect of choice of book is highlighted here, that they too can affect the best of internal 
conditions.

Bryan gets bored and tired from reading children’s stories, but Peter feels more at ease 
reading them. Peter says there are days when he is lazy. He also says that some people 
would find that very boring, so they can’t find anything great about reading them, and 
here we find a difference in conditions between Bryan and Peter as readers. Bryan 
relaxes when he learns, and Peter relaxes when he reads children's books. Peter feels 
more active, he tries to find novels. But he doesn't understand Harry Potter:

My friends read about that a lot, but I just read like two or three pages, and 
thought ’what is this?!’ I don't understand a thing. I don't understand it so I 
feel boring about it. I just like to watch movie about that.

David, just like Bryan, has made some progress in his reading, and he doesn't like 
childish books and comics, because he read so many when he was younger. He thinks 
that it has to do with the fact that when he was young, he needed colors and pictures for 
his imagination. Now that he likes words, he says he wants to read more novels, less 
comics. David reads Harry Potter and books about pirates, and he has a favorite place 
to do that in the library, a place next to the shelf with novels and stories. David’s special 
place and special routine for reading at the library, is in accordance with Chambers’s 
thoughts on the reading environment, that external conditions affect the internal 
conditions. With his ritual David shows that reading is important to him, and that it is an 
activity with its special behavior and needs.

Several of the participants describe quietness and convenience as an important part of 
the external conditions, which is something that can be difficult to achieve in places 
other than the library. John is one of those who appreciate the library for its silence, and 
for not needing to go to the bookstore to read. John is mostly interested in studying to 
do well in school, and although he is only ten years old, he has ambitious plans: ”I can 
prepare for university. My test results will be correct and my teacher will be proud of 
me.”

David says there aren’t so many places to go if you want to learn things, and maybe the 
library is the best place for that. Every day in the summer he goes here, because it’s 
interesting for him, he says, entertaining and relaxing after a year of school. The best 
thing about the library is to find friends and read together, he says. His brother is also 
here, and they read novels together. If there were no books, David wouldn’t go to the 
library.
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Tom is the same age as David, and feels happy when he goes to the library: 

It’s great! I am free for some hours. I can read all the books I want! Later I 
tell my mom about what I have read.

In both John’s and Tom's answers, there is a need to share their achievements with 
adults. In Tom's responses there is joy both in reading and talking to his mother about 
what he has read. He has been influenced by reading, feels pleasure and needs to talk 
about this as a positive result of reading. Here again adult assistance comes in, and what 
Chambers means with reading as a social activity, and that ordinary everyday 
conversations are a part of this, as well as the importance of getting to live for a while 
in what has been read.

Tom says that his friends don’t like comics, because they don’t understand. Tom says 
you need imagination. His friends don’t work with their head: ”They don’t understand 
the message, the magic.” Tom’s favorite book is Harry Potter, and he feels with the 
main character: ”They are in danger, under pressure and you have to keep reading. Will 
Harry die? Can he hide?” Tom’s values are associated both with Chambers’s thoughts 
about internal conditions, and about being a thinking reader. Having an imagination is 
related to working with your head, says Tom. And only then can you understand and 
enjoy it. Working with one's head is perhaps to train oneself to read and talk about 
books, and according to Chambers this is what defines the thoughtful reader. Tom 
talking to his mother indicates that there is such a conversation culture at home, and 
therefore he has a head start with his adult support.

Bryan shows that the external conditions, like having many books in the library, silence 
and comfort, does matter. He says that he and his friends could go to the bookstore, buy 
some books or read there, but he likes to be in the library, because it is quiet. If the 
library closed, the bookstore would be too crowded, and there would be no quiet place 
like the library:

Kids go to the library because it's a comfortable place and have a lot of 
books. It feels like home, you can eat, sleep and read here, the difference to 
home is that the library have a lot of books. And we can read books together, 
and lay down at the floor. 

If the books disappear, Bryan says that people won’t need to go the library. Because 
90% of the people go to the library to read books: 

We don’t have a good school library. It would be terror without the 
Children’s Room. No one to tell secrets to. No books. We shouldn’t have any 
fun, no events.  

Here it becomes clear that the library is the only place taking reading as an activity 
seriously. Sarah says the same, children go here because it’s comfortable and it feels 
like home, you can eat, sleep and read here. But the difference compared to home is that 
they can find books at the library.

Several of the participants speak about the bookstore as a place for books, but not for 
reading as an activity. Emma says she can go to the bookstore, but she doesn't like going 
there. Her father wants her to go to the library, because there she doesn’t have to sit on the 
dirty floor, like in the bookstore. Sometimes she goes to the library with her dad:
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The first time I got very surprised, cause they have many books here you can 
choose. The bookstore is expensive and a lot of dirt on the ground. The 
library is not very loud, like at home. I am very free at the library. I am 
unhappy when I can’t go here.

Just as Emma and Sara, home is a place that many children do not associate with 
reading and access to books. Sometimes when Hannah’s younger sister wants to play, 
it’s difficult to read at home. If there was no library, Hannah would miss it. She 
wouldn’t have a place to borrow books, because once a student stole a book from her 
school library, and now they don’t  allow students to borrow books. There is a library in 
one district but it is too small. Hannah is thinking about going to the bookstore to buy 
books. If the books disappear from the library Hannah will have nothing to read, and 
then it would make no sense to go here. ”The library invented reading”, she says.

6.2.2 Time for reading

Annie also reads a lot at the library, because it's quiet. Her father told her she should go 
to the library more often, because he ”wants her to learn about how things are”.

In Annie’s case, and also in several of the other children’s, they are encouraged to go to 
the library to read. Chambers argues that children who have grown up in a reading 
family have become accustomed to reading and entering the world of books. Reading 
aloud and discussions of literature is what makes silent reading possible, and that 
regular reading time gives meaning to all other reading-related activities.

Sarah borrows five books every weekend. She reads in the evenings, and her mother 
also reads to her. The teachers in her school talk a lot about books, and they think it's 
important to read a lot: "The teachers say: more, more, more."

Tom is also an example of a reader who grew up reading, and talking about books with 
his parents. Tom reads at home, and his mother and uncle tell him to read a lot. He is 
very happy when he tells me about how he has his own balcony, with a chair and a table 
where he brings his book. And when he is supposed to sleep, he goes to his bathroom to 
read. And when he goes to the library, he borrows five short books every time. Tom is 
an example of practicing the reading circle, moving between the different steps.

The last book Tom read was a book of Vietnamese stories. It was very long, so he 
wanted to read at home. Short stories he read at the library. Even Bryan says that he 
reads at home, every day and he has his own bookcase. Bryan also borrows two books 
every time he's at the library. He reads ghost stories every night before he goes to sleep.

6.2.3 To remember

Hannah exemplifies how rereading and memories of the reading can shape you as a 
person. Hannah's parents read Alice’s Adventures in Wonderland as a bedtime story 
when she was little. "My parents say I got mad about that book”. Every day she asked 
her mother to read for her, and she did.

In the rereading of books we rediscover the details, get a deeper experience of the book, 
and it can also happen that we change our perception, claims Chambers. Each person's 
reading history says something about that person, how we have come to think the way 
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we do and who we have become, but also what we wish we would have become. 
Hannah imagines herself in the story, pays attention to details and characters: 

The characters are kind of weird, and they go to a weird place, very 
interesting and fun, and I want to go there too. I would go there and find the 
Cheshire Cat and talk to him, and ask him if he is mad.

When Hannah reads she can imagine going to Wonderland, and she can imagine  tasting 
the cake. If Hannah got lost like Alice she would cry and die, because of all the 
madness, she thinks. Hannah analyses the story, and remembers herself as a child 
having a private tea party and her own pets that reminded her of the animals in the 
story; "I had a rabbit. It was not white. I had a cat. It was weird."
 
Hannah got help from her older friends to discuss the symbolism of certain scenes in 
the book. In this way, Hannah has become a thinking reader. She has been shaken and 
challenged, and let the reading take the time that was needed to detect patterns and 
characters. She says she has learned from the book that "we are all mad, everywhere".
 
Just like Alice’s Adventures in Wonderland, J.K. Rowling's books about Harry Potter 
make the readers believe that they are inside the book. David says:

Maybe in real life we cannot see magic. But when we read fiction we can 
see. We can imagine.

David’s response can be seen as an expression of Chambers’s description of literature 
that provides us with pictures of thinking, and help us to feel and perceive, and to  
experience being someone else while being ourselves at the same time.

Emma also thinks of Harry Potter as her favorite story. The first time she read the 
books was when she was six years old, and now she has read them many times. For her, 
books are a way of relaxation and avoiding stress. She reads Harry Potter when she 
doesn’t have to do homework that stresses her. Emma did not like long books at first, 
she only liked books with pictures. But then her sister introduced Harry Potter to her. 

6.2.4 Reading aloud

When Emma was four years old, she went to Children’s Room with her sister, and her 
sister read books to her. Now her sister can’t come here, because she has to go to work. 
But sometimes it happens that her sister join her. Emma reads to her, and her sister 
draws, "slowly so she can draw a picture of Harry Potter”. They read together: ”Two 
people, one book.”

Just like many of the others, it's a family member who introduced a story. Chambers 
recommend to reading aloud, which is a process that extends far beyond the actual 
reading aloud stage. Emma recalls how it all started, and continues to breathe life into 
the positive feelings that reading aloud with her sister has meant to her. Reading aloud 
makes the reader understand the way a text works at any listening, and therefore it was 
not so hard for Emma without pictures once she got used to it.

Reading aloud prepared Emma for her own, silent reading. But Annie also became a 
reader at an early age. Annie's parents read Snow White and Cinderella to her when she 
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was little. They read to her before she fell asleep. Annie was three years old when she 
learned how to read:

When you grow up you will see reading is important. It's like a habit for you. 
If you read a lot when you are young, you will read a lot when you grow up. 
It's a habit.

Chambers claims, that when we know what to do with a text, when we are used to texts, 
then the magic of books is awakened. Emma liking the story started when she was 
listening to her sister, being close to a family member, and that suits reading aloud best. 

6. 3 REACTION/RESPONSE 

A reader needs time for reflection, to digest the book that has just been read. It is 
important to stay in the story and think about what the book had to say. The child also 
needs to talk to someone about the book. Especially friends, if you want them to 
experience what you have experienced.

As mentioned in the previous section, Hannah has a need to stay in the book after she 
has read it, and she also needs to talk to someone about the book, which she does when 
she asks her friends about what they think about the symbolic meaning in some scenes.  
Bryan too seeks approval from his friends: 

I can talk about books with my friends, I'll get girls to like me, other people 
love me. It helps me to be more special, people think ’”You are a smart guy” 
and I think ”Yeah, I know, my head is bigger than yours’”.

Several of the participants want to talk with their parents, to share feelings of joy and 
pride and get confirmation that they are reading people. For example, John's mother was 
proud of him, because he wanted to go to the library and read when he was seven years 
old. Sometimes Bryan reads with his parents, and like John and Tom, he has a need to 
tell his mother when he is done with a book, but Bryan explains it this way: 

When I finish reading I tell my mom and than she loves me more. She thinks 
she have a smart son. 

To be loved because you read and to be seen as smart, is something that reappears in 
several of the children's answers. A common feature is that several of the children see 
reading as something that makes you a better person. This view of reading is connected 
to Chamber’s theory of the reader as a thinker.

6.3.1 The reader as a thinker

When Peter started to learn how to read in school, he thought it was boring. It is only 
now when he is fourteen that he finds something good about novels:

I find a story. Because some books don't have any stories or meaning. I find 
some novels with a lesson. Something about life, something about, working.

Peter like lessons, because it helps him to be a better person, and he thinks that will 
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make people love him more, just like Bryan mentions above. He think that reading is 
good because ”it can change people’s characteristics and brightens their mood”. He 
think reading is important for children: ”Yes, because they will learn how to love 
people, how to behave good, how to be good children for parents and adults.” 
 
David says that reading helps him a lot in school, and in social situations. ”It takes a 
good book to apply to reality, to practice it in real life.” Annie says that if there were no 
books, there would be no relaxation or information about the world. She says that books 
are very important for learning, and that a novel also can contain information about how 
people live, about the countryside. She says that the writer teaches the reader the right 
way to live, that you have to love everyone around you, and not treat them badly:

When I read I can open my mind. I can learn how to protect myself. I can 
learn about behavior, how to act right. Books give me information, and I 
need information.

Annie’s favorite books are the ones about love and life:

Stories about people, about relationships, about life, books that show us how 
life is good, and I know life better when I read it. 

Sarah thinks it's fun to read, because it helps her learn things and ”get smart”. She reads 
books about science, ”because it’s fun, and it raises my IQ, I’m getting more 
intelligent”. She likes to read a book called Wonderful Things about wonders in the 
world. About other countries, like Greece, and about war. She reads a lot about science 
and comics. She learns about the world, about literature, characters, pictures and 
people. ”You become a good student”. 

John likes stories, and reads them to practice thinking. ”When I read I can write by 
myself. I create pictures in my brain.” He reads Shakespeare, King Lear, Hamilton, 
Romeo and Julia. And if he doesn’t understand, he uses a dictionary. He describes 
books as good, and that it is important to have a message, but not all books have a 
message. ”Children’s books must have a message.” He says: ”I will be smart, a good 
person, live good, study and become the president.”

Several of the children like to read books about life and other people, to gain knowledge 
and become smart and loved. They like to read books that contain a message or a 
lesson, and they understand life better after reading. David says there are books that 
contain a short summary. In every chapter there is a summary that increases knowledge, 
to understand the writer and the writers’ work. The book contains a message, to 
improve our lives.

Chambers mention a type of reader that finds pleasure in reading and reads a lot. But 
these readers do not think, and according to Chambers reading is a way of thinking. 
Chambers argues that these readers do not want to be shaken, challenged and forced to 
think hard, and that many children read this way. He argues that literature provides us 
with pictures of thinking, but also helps us to perceive and feel. It helps us to experience 
how other people feel and think, while still being able to come back to ourselves. To 
think is in the way people talk about books. In the children's responses is a desire to 
learn to be smart and understand their place in the world. They read with a clear goal, 
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they have a mission and they expect a message. 

7 DISCUSSION

In this chapter I will answer this study’s research questions and compare my results 
with previous research. I will evaluate my choice of method and theory, and make 
suggestions for further research. I have divided this chapter into two sections, one for 
each research question.

• How do the Vietnamese children describe their reading and reading 
experience?

The first reading experience is the reading that some of the Vietnamese children in this 
study describe as the one that causes feelings of excitement and joy. This is a kind of 
reading that makes the children want to reread the same book. A reading they want to 
talk to others about, think about, remember and analyse. This reading is a kind of 
reading that makes the children use their imagination, captivates them as readers and 
makes them create their own images, and sometimes, it shapes the reader’s personality. 

The first type of reading is similar to Fry's findings, about children who form a special 
bond with a book and the experience this book brings (3.1). According to Fry, this 
special bond isn't something that all readers experience, and I can see examples of this 
in my study. A few of them speak about this reading, but some don’t, like the children 
who discovered Harry Potter and Alice’s Adventures in Wonderland. These readings 
show a similarity to the reading that Furhammar describes (3.2) as the personal 
dimension, and have similarities with Sandin’s findings about the pleasurable reading 
and the theory of flow, and Hedemark’s theories about reading of desire (3.2). 

The Vietnamese children describe an urge to read, and the way they feel they lose 
themselves in the story can be seen as a feeling of flow and a change of perception of 
time and place. 

The Vietnamese children describe a urge to read, and the way they feel they lose 
themselves in the story can be seen as a feeling of flow and a change of perception of 
time and place. 

The children sometimes read about a world that captivates them. They try to solve a 
mystery, and to understand this, they accept help from friends and siblings, and ask 
them about symbolism and interpretations. This way of reading can be connected to 
Appleyard's theories about a complicated world requiring the stories offering a world to 
escape to (3.1), and also, a need to read about heroes and heroines, which is a reading 
that captured these Vietnamese readers before they turned seven and continued after 
they turned twelve. 

I also see a connection to Rosenblatt’s findings that the possibility to escape appeals 
directly to the emotional needs of the reading, and that escape is highly valuable when 
reading literature (3.1). Several of the readers in this study engage and identify with the 
main characters in books and were emotionally involved and asked questions about the 
stories. The children forget to think about why they are reading. They focus on the 
experience, the main character or the adventure. In a way, they lose themselves for a 
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while. 

The second reading experience that is described by the children is the one that is 
developing, either spiritually or intellectually; a form of improvement reading. In this 
reading the Vietnamese children experience joy as well as knowledge, and learn about 
life, relationships, other people and the world they live in. They also receive different 
information on various topics, and they describe it, in some ways, like the world is 
opening up for them. 

In the light of Hedemark’s findings (3.2), the majority of the children in this study 
shows examples of Instrumental reading. The difference in my study is that the 
Vietnamese children show an enthusiasm towards learning and to achieve something 
out of reading.   

The difference in this second reading experience, from the first, is that in this 
experience, the reader’s self is in focus. In comparison, my results differ from for 
example, Furhammar’s results, as most children in Furhammar’s study showed an 
impersonal reading experience (3.2). My results rather resemble a mixture of reading of 
the impersonal variety, as the Vietnamese readers keep their reality outside the text and 
view reading as relaxation or information, and the personal, instrumental reading, where 
reading becomes a form of therapy and may occur in several different forms, primarily 
as self-reflection. 

What I discovered in the responses, is the children’s awareness of themselves, and how 
they view themselves as changeable objects. They want the author to teach them about 
values and what to believe in, fully in line with Appleyard’s theory about comparing the 
written text with the world, with the aim to find a purpose with life (3.1). But the 
difference in my study is that several of the children read because they wish to be, or be 
seen as, intelligent. Some of them also describe a longing to feel loved. Several children 
read books on various subjects and science with the same eagerness that someone reads 
about Harry Potter or about pirates, and some read in order to be successful in school. 

Besides to be smarter, the Vietnamese children read to learn how to live, behave and 
become better people, and they want to tell their parents and other people that they have 
been reading. They talk about a kind of message in the books, and it appears that this 
does not necessarily mean an individual interpretation, but that there is actually a real 
message in the book, a kind of summary from the author on what the readers should do 
to improve their lives. 

The problem with this reading, in my opinion, is that it's so performance-oriented, and 
that it shapes the kids to adjustment. This reading for improvement at first seems to 
demand thinking readers, as the one that is described by Chambers (4.4.1), but it's 
rather the opposite. As none of the children apparently question what they read, or 
question the purpose of the finished messages and pre-packaged interpretation, could 
that be reading that encourages thinking? 

Rosenblatt argues that it’s only when the reader is touched by the text and feels 
something that the reader understands the writer’s feelings and beliefs, and that the 
greatest importance for a society is to give people the chance to develop their reading 
skills in the context of reading with sensitivity, creativity and humanity (3.1). 
Rosenblatt claims that books are interpreted on the basis of person and situation. What 
happens if the books show the reader how to interpret them, and especially in the 
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context where its mission is spiritual improvement? 

The children are being told what good literature is, and that some books can cause 
harm. This attitude may shape a certain kind of citizen. Perhaps such an attitude can be 
traced in the children's viewpoints. The lack of criticism could perhaps be an effect of 
growing up in a censored society?

• What do the Vietnamese children think enable their reading experience?

The Vietnamese children speak about four reading environments that enable their 
reading experience: their home, The Children's Room, their school and the bookstore. 
Important people in these reading environments are their parents and family, siblings, 
friends, the librarian and the teachers. The children mention external conditions as 
silence, being comfortable and having access to books. 

Not many children describe their home as a quiet place. Some of the children's parents 
read aloud to them when they were small, but today they might not be doing that to the 
same extent. Some of the children have access to books at home, but not all. They 
sometimes talk to their parents about books and reading, but there is usually no time for 
reading, because the children have to do their homework and their parents have to work. 
But some children read for themselves in the evenings, and some of them have their 
own bookshelves. The parents sometimes choose books and tell their children to go to 
the library, and acknowledge when their children are reading. Some of the children 
remember the support they got when they were younger, when they learned to read, and 
when their parents gave them their first book. 

The school could be a reading environment, but the school library is too small, or the 
students are not allowed to borrow books there. The teacher can be a person that both 
enables and prevents the reading experience, and tells them what to read and what not 
to read. Some of the Vietnamese children read to do well in school, and they feel 
stressed which affects their mood and time for reading. 

Several of the children go to the bookstore, because they can find more books there than 
in the library. But the bookstore is considered to be too noisy, expensive and 
uncomfortable.

The Children's Room is the place that the children think primarily enables reading. The 
children describe this reading environment as quiet, fun and exciting, and some describe 
this as a place where they can find interesting books. Some feel, however, that there is a 
lack of books they want to read. The library is a social place where many young people 
meet and study together or for themselves. Several of the informants actively read here. 
They feel relaxed and free when reading, and can share the reading experience with a 
sibling or friend. The librarian keeps books in order and search for books, but not many 
of the informants talk to her. They would rather talk to their friends about what they 
have read, and ask them for advice. The problem with the library is that it doesn't have 
the latest books, and some complain about juvenile books. Many botanize, but don't 
borrow. Inner conditions like stress, imagination, expectations and feelings of being 
tired, are things that children express can affect the reading experience.

My result in comparison with Wåhlin and Asplund Carlsson's study shows some 
similarities, but the difference with my result is that the Vietnamese children go to the 
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bookstore and stay there to read, a reading culture we don't have in Sweden. 

In Wåhlin and Asplund Carlsson's study, few children visited the library, because they 
didn't have the time (3.3). In my study, the Vietnamese children came to the library 
during the weekends when their parents often work, or when they have some free time 
to meet friends, for example in The English Club. 

What my study has in common with Wåhlin and Asplund Carlsson, is that the librarian 
plays only a small role for their reading experience. Few children asked the librarian 
about what books to read, according to Wåhlin and Asplund Carlsson, and the same 
conclusion can be drawn from my material. In the Children's Room, the librarian is a 
person who keeps things in order, rather than a literary professional. But keeping order 
can be seen as a form of basic support that promotes and enables a reading experience, 
and the librarian is an important person to many of the Vietnamese children. 

The informants in my study who had unique and personal reading experiences were 
encouraged and supported by parents or siblings who read aloud to them, read with 
them, listened as they read and talked about books with them. These findings can be 
related to what Fry discusses, about the special bond a reader can have with a book. Fry 
emphasizes that adults need to take children's encounters with books seriously, to see 
how reading can reach the subconscious (3.1). It is, according to Fry, in this encounter 
between reader and text that readers are created. Reading becomes a habit, and a need. 

From the responses in this study, I find there is a lot that depends on adults creating 
conditions for their children, and according to the children's answers, they show an 
awareness of the influence the adults have on their reading. They are also aware of the 
author behind the books. 

Rosenblatt mentions the importance of teacher support in promoting a more equal 
relationship between the reader and the text (3.1). The text is as central as the reader, 
and they move back and forth together, according to Rosenblatt. Maybe this can be 
something that the librarian and parents could be more aware of? In my own opinion, 
that way of reading could be key when it comes to enabling children's reading 
experiences.

7.1 THE USE OF METHOD AND THEORY

In this thesis I used semi-structured interviews as a method, and in my opinion that was 
the best choice of method for this study. It offered flexibility to the study, and it worked 
in the context I was in. It contributed to the spontaneous feeling in my meetings, 
without making them lose direction. It was interesting to discover how the children 
responded differently or similarly to some of the questions, but also interesting to see 
how every meeting was shaped by its own character, based on the person and the 
situation. 

I and the informants both spoke our second language, and that of course meant some 
language difficulties. None of the informants in the final selection were under ten years 
old, but I did interview many children who were around eight years old. I did not use 
this material, because their answers weren’t as informative as I think they could have 
been, if we had spoken Vietnamese with each other, or if we had had the help of an  
interpreter. The Vietnamese children sometimes had difficulties understanding me, and 
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their answers were rather short. I think I could have had more personal and emotional 
answers from them. But even though I couldn’t use the material, I always learned 
something and gained inspiration from those meetings. And the fact that I was spending 
so much time in the library, probably helped me communicate with my informants.

Regarding the theoretical framework and the analytical tools, I found it a bit difficult to 
read Chambers’s text, because it had no real structure. What did work as an analytical 
tool were the descriptions of the social reading environment, and in the responses from 
the children I found were various expressions for Chambers concepts and categories, 
especially the importance of adult support.

I found myself critical of Chambers’s opinion on readers. I prefer a more allowing 
attitude towards the type Chambers describes as pleasure readers. I don’t think you 
should underestimate the joy of reading just for readings sake, and consuming a lot of 
books doesn’t have to exclude the process of thinking. If a young reader doesn’t find 
joy in reading, then its even harder to motivate yourself to become a reader.

In my study it was difficult to know who was a thinking reader and who was not, and 
the concepts merged into each other. I find it complex to divide children into categories, 
and I think Chambers’s theories can be problematic in this context, even if I could 
identify different types of reading experiences. And my analysis in the end, is just my 
own interpretation, shaped by my own culture and personality. 

7.2 FUTURE RESEARCH

The library become like a second home for many of the children in this study, and the 
librarian is like a parent to them. The common denominator is that there is support 
there, but no culture of discussion around books. The librarian is someone to tell secrets 
to, who can search on the computer and show the children where the books are. 
Suggestions for future research could be to make a study about the role of the librarian, 
and conducting observations about the organized book talks.  

In conclusion
 
Obtaining a deeper understanding about these Vietnamese children’s reading and 
identifying various types of reading experiences and what enables them, I think is 
knowledge that can be useful in seeing the potential of the library, and the importance 
of the library as a social reading environment. These children enjoy the Children’s 
Room, not only as a place to spend time, but as a place that enables unique 
relationships, both with other people and with reading.
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APPENDIX

INTERVIEW QUESTIONS TO THE CHILDREN

About books and reading

Do you remember when you started to read? If you did, how did that happen? 
How did it feel to start reading?
Do you like to read? Why/Why not? 
How do you find the books that you want to find? 
Is it easy or difficult to find books?

How often do you read at home?
Does your parents read to you? 
Do you read together with your parents? 
Do you talk about books at home?
Do read you alone or with friends? 

What is the best thing about reading?
Do you ever feel bored while reading? 
Why do you read? 
How do you feel when you read? Why do you feel that way?
Tell me about your favorite book...
Can you find your favorite book here in the library?
Are there books you don't like?

Is it important for children to read? 
What would happen the books disappear?

About the library and the librarian

Do you remember how it felt to visit the library the first time? 
Describe how it feels to be at the library now...
Why do you come to the library? 
What do you do when you are at the library?
When you come to the library, do you borrow books? Why/why not?
Your favorite thing about the library?
Do you miss anything here? 
Do you ever feel bored at the library? If, when and why?
Why do you think that children come here?
Is it important for children to come to the library? 
What would happen if the library disappear?
What do you think the librarian work with?
Do you sometimes ask or speak to the librarian about books? What do you ask her?
Do the librarian give you advice on what to read? How does that feel?-
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