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The alni of thts artlcle 1s to presentflndlngs about tlze rneanzizg of the sclzool ltbrary as a 
space for learntng as experienced by students This cotizplex alnz zmpltes a theorettcal 
fratizezuork that consists of a soclocultl~ral perspectls~e on leartzti~g and a p lze tzu~n~olog~cal  
perspectls~e of space Data were collected through observations, ~nters~iews,  and qiiestlolz- 
lzalres in ses~en schools (8- to 19-year old students) durtng one year Aniong the zlarzous 
meatzlngs of the school llbrary etizergltzgfro~n the data analys~s  are a warehouse fol 
books, a place of le~sure and refuge, a place of strrct order and quret, arzd a servlce 
area The school 1lbrat-y also appears as an opaque lnformatlon systenz Co~zclitsions are 
that the ltbrary has potential to support an  alternative dlscursts~e practlce 111 a school 
prov~ded that the predornlnant rneanlng of tlze school llbrary as a svarehousefor books 1s 
challenged by other rnean~tzgs such as a spaceforfree discoltrse and ~ntellectiial ncttsIity, as 
well as a spacejor collectls~e rather than ~?zdzs~tdunl action 

Introduction and Purpose 
Few studies have explored what meanings students construct through 
school library use, and the difficulty of identifying and describing what and 
how students learn through the school library has been observed in earlier 
research. Streatfield and Markless (1994) acknowledged the problem for 
researchers in the title of their report, Invisible Learning. Their research inter- 
est was not to map school library use, but to discern its effect on student 
learning. Their findings indicated that learning through the school library 
was influenced by a variety of interacting factors (resources, organizational 
structures, pedagogical ideas) and by actors such as teachers, administrators, 
librarians, and students, that is, the "school culture" in which the library is 
set. Williams and Wave11 (2001) found that enhanced student learning 
through the school library was particularly evident in relation to life skills 
such as taking initiative, accepting responsibility for one's task, being inde- 
pendent in the use of time, and using one's freedom to explore topics of 
personal interest. 

Our research project, Learning through the school library (LeanzLibi, aimed at 
exploring what meanings students construct through the school library and 
how these meanings are constructed. According to Scanlon, Issroff, and Mur- 
phy (1999) and to Alexandersson (2002), meaning in school contexts is con- 
structed gradually, which involves continual change while work proceeds. 
Construction of meaning is a social process and may be understood as an 
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iriteraction in which the sk~dents' thoughts and communicative actions take 
shape and where the students in various ways coordinate their actions, This 
interpretation is about iritersubjectivity, which is conr~ected to students' ac- 
tions, both their verbal communication and the operations that they perform 
when they search for information through the library. 

The LearnLib project concentrated on h o u ~  students use the library and 
other information paths and sources in order to seek and use information for 
their assignments. Our research interest was thus directed toward the library 
as a means of acquiring information for learning tasks. We view information 
seeking and use as a process that can be discerned, but cannot be isolated 
from other dimensions of an assignment such as s~bject  matter, forms of 
presentation, and other frameworks for the completion of a task such as 
described by Kiihlthau (1993). In our study, we interpret the school library as 
part of such frameworks. The focus of this article is on students' construction 
of meaning of the school library as a space for learning including its various 
artifacts such as computers, books, pictures, and so on. 

Special Characteristics of School Libraries 
According to Ely (1992, cited in Thomas, 1999), a consequence of online 
information seeking and Internet connections is that the school library is no 
longer a room, but a function. However, in our study, we see school libraries 
simultaneously as local/physical and global/virtual places and spaces for 
learning of various possible content. Earlier school library research em- 
phasizes differences between the school library room and other rooms in a 
school, especially classrooms. These differences concern, for example, the 
layout of the facilities-more free space, often soft furniture, bookshelves 
carrying a large variety of media, and a number of computer work-stations. 
Metaphors used to describe school libraries include "a business reception 
area," "a space with personality," and "a safe haven for students" (Streatfield 
& Markless, 1994, pp. 102-103). These metaphors suggest a space of safety, of 
something special, and of friendliness. Dressman (1997) underlines that the 
school library is characterized by a structure not present in any other school 
room; this structure is represented by the classification system, which offers 
a different organization of knowledge about the world than the predominant 
school organization of knowledge linked to teaching subjects and the school 
years. Moreover, the school library is a public space, open for everybody in a 
school and at the same time permitting anonymity, which in turn offers 
potential for independence (Dressman, 1997). Rafste's (2001) ethnographic 
study focused on senior high schooi students' use of their library in two 
schools, According to her findings, the school library is a "porous" room 
with the potential of shifting meanings dependent on resources and rules 
and according to the view of knowledge and learning prevalent in the school. 

Skantze (1989) explored how the physical environment and architecture 
appear from a student perspective in three school buildings. She found that 
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young students (ages 7-11) relate to the physical environment through their 
senses. Older stude~lts (ages 12-15) think consciously about the details and 
forms. They conceive and interpret the physical enviroim~ent in relation to 
existential questions and to themes such as being sociable, getting through 
school, being independent, taking responsibility, gaining freedom, and 
taking control over their actions and surroundings. Skantze found that, mn all 
three schools, classrooms were often associated with monotony ancl lack of 
autonomy, whereas libraries seemed to offer possibilities for discovery and 
excitement as well as peace and quiet. 

The research findings referring to the special characteristics of school 
libraries as compared with other school facilities gave rise to the question 
about what meanings are constituted through the interaction between S~LI- 
dents and the school library room in specific learning situations. 

Compiementary Theoretical Perspectives 
To understand both learning through the school library and students' con- 
stn~ction of meaning of the school library as a space, two theore.tica1 perspec- 
tives were used. First, a sociocultural perspective, as described by Saljo 
(1999), was the basis for the questions on students' learning and on their 
activities and social interaction in the library. From a sociocultural perspec- 
tive on learning, we considered students' contact with artifacts and people- 
in and through the school library-as participation in a socialization exercise 
where the school library can be understood as a "cultLrra1 tool" with a 
communicative function. The activities that take place in or through the 
school library are social and communicative. They are part of a cultural 
context and can vary from school to school, but they can also have a great 
deal in common. 

Second, a phenomenological perspective is used to understand the school 
library as space or as a room. In using the term phenomenologicnl, we refer to 
the existential tradition, and we refer to a way of knowing that seeks to 
describe the underlying, essential qualities of human experience and the 
world in which that experience happens. Many philosophers in the field of 
phenomenology, such as Edmund Hiisseri, Martin Heidegger, and Maurice 
Merleau-Poaty, have made theoretical and systematic investigations about 
the meaning of place and space in human life (van Manen, 1990). Central to 
the phenomenological approach is the assumption that people and world are 
intimately related such that each makes and reflects the other. People do not 
act on the world as subjects in relation to an object, but rather are experi- 
encing beings whose actions, behaviors, and understandir~gs always presup- 
pose and unfold in a world that is, in turn, supported by and a reflection of 
these actions, behaviors, and understandings. From a phenomenological 
perspective, place and space are never disconnected from people: they are 
related to people's position in the room and use of the room and also to 
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people's intent. Place and space are of great existential significance for 
people. 'Ihey give the person his or her identity. 

In the research of architecture, Btto Friedrich Boilnow (1963) developed a 
theoretical foundation of "the experienced room." Boilnow rieans that the 
expression "man is in the room" indicates that a man is u~rderstosd as an 
object-like an item in a container-in space. However, a man is not an item 
among other items, but a subject relating to its world in different ways. In 
phenomenology, the concept of the experienced room is often referred to, 
implying that the room is both experienced and substantial. The meaning of 
the experienced room should be realized as a room always being in relation 
to a physical subject. When a person occupies the room, it is being shaped in 
different ways. Consequently, the room embraces several dimensions. One 
dimension is linked to a person's will, intention, and aims-n roorli o jnct ions  
assigned to the active body. Another dimension is linked to how we experi- 
ence the room through our senses. We can call it a zlisiral room, a hrnritzg roaln, 
a tnstr raonz, or a,fkliilg room based on the senses we use in the experience. 
The spirit of the room adds a further dimension-an atmos;i!it>re room in 
relation to a living person. Every room or space is affected by a special 
atmosphere that penetrates every- part of it. The various tasks that are carried 
out in the actual room will exert an influence on the atmosphere. 

In the study presented here, we were looking at how both the space and 
the dominant patterns in the students' use of the library form rules for how 
learning can legitimately emerge in them (Beach, 1995; Giddens, 1984). 

Merhsdslogg/, Data Col'lection, andAna/yg/sis 
Data were collected at seven schools in four municipalities in Sweden during 
the period 2001-2002, and roughly 90 school visits were carried out. The 
schools were participating in a two-year development project to strengthen 
the pedagogical role of their school libraries. The catci~mentareas of the 
schools were mixed as regards socioeconomic conditions with no dominant 
profile connected to any one of them. The seven schools were representative 
of Swedish scl~ools in general and incladed city schools, as well as rural 
schools and schools on all educational levels from elementary to senior high 
school. 

Data were collected from 260 students from 11 grades (8-year-slds to 
19-year-olds). In the schools observed, students were grouped by age (7- 
year-oids in grade 1, 8-year-olds in grade 2, etc.). Data collectior~ also in- 
cluded 18 teachers, seven principals, and nine library staff. The greater part 
of the data collection consisted of field notes derived from 72 observation 
sessions, including interviews and conversations with sh~denl-S, teachers, 
principals, and library staff. Because the overall aim of the research project 
was to explore what meanings students construct through the school library, 
we focused on the students' perspective by using ethnographical methods. 
Conversations with teachers, librarians, and principals were used for contex- 



h a 1  underst?~-iding of s i~~~den t s '  learning sik~a.tliir:s. All lieid ricks were 
genzeraied frcs~rc concrete learning sifxalioraa reIzted to tasks carrie-l; :~-i;t by 
studea-its. The researchers fclloti~ed s ~ ~ E T ? ~ s '  learning processes, from mtro- 
d~..iction through. conclusion, daring students' iatsrk v!,ith assig;~p;-nent~ iequir- 

. . ., 
ing independent information seeklrig artd use irL thz ilorarj as v,ivli ss via 
r;ther channels. 'Il'zus it is irrLportai?t to note that oiar sb-~dy did Y I O ~  include a l l  
school library use, but was restri>:ted tc; sciiaol library use relaesd -ro study 
assipments  requiring independent i_niorrnc,tion seeking and use by the s.b~- 
dents. Other kinds of school library use silch 3s re?.dirLg for p1easure .were 
observed for this s i ~ ~ d y ,  

%Ve also administered a qz.~es"riorx~air~ to all 260 s~adenis  a:-ld rereiveci 245 
responses. Q~aestior~s were s i r d a r  to those used in the interviews ~ P i h  the 
students. The questiouis co~?.cerned ~~,~I-,at ~bl~dents  i 'k~ught aisu~rt the Ts,?rpose 
of their task; ~ 7 h a t  they wished to iind out througi-: inforrnarlol-L seeking, how 
they went a b w i  finding :heir sotrrces; if m d  X C ~ ~ V  they meil the :schocil 
librarv; how they used their s=luaces in order to L Erepare - prese~.tatir;r;s; E.OW 
they interacted with fellow sti:idents, teacher, a-d Iibraraan during keir  
work; and finlilly, l,,vhat they kearl*Kc-d tli-ough the task. 

For this articie, ar?aii;sis ai" th; empirical material is directed k.swal-d. 
, * identifyiz'zg the ~memirzgs of the c h m i  library as a spzce tor iea~-n-r'i:;:g s; 

. . 7 .  experienced by the shsdrnts, 70 aci?lie~e f:-fis, ail the field :i<]tes were clos.zI~. 
scr~atmlized to identify material relating CL? st~!denls' ex~erience.i ~ ? f  ti :e ~ k o o i  
library room. The d;?ta used derive either from the researchers' obsera;stions 

.- . of spLide;zts' behaviol in the lfirary or frol-rL how strrdertts falnztl ai3ont holj3- 
theu; used the library either in direct col-:r~ersa*iion with the r'searcher or 
&.- inlougl-, - comn?urricatioii with feliov, students, thSr taxher, <ii the ilbrs-ian. 

- .  
Data from the ~uestion;~aires r e g a r d q  qiies:isns an  shderrts' use or' the 

' 

school library were also ~nsed in the analysis. Among !-he 11 g r d e s  obseriied 
in our study, four never visited the library fur purposes seiated to the assig-i- 
ments under observatior:. This means thar s"177~dents in Y'ears 2 and 3 (yr!:rr~ger 
than age 9) and students ;n special educatior? ciasses are not iilciuded i r i  the 
fin&]-igs presented in this article. 

E;;3;jr 
I , l  ,b ngs 

The sci~ool library as a space Is a iocai  are:^^, a sphere supporting the d-evei- 
opment of stmdent k~cswleclge, wtzich :S reflected in the legislative ri.lles of 
school. The creation and experier~ee of the school ?-bray is emilodied by the 
character of the physical rosrr~ an& by the tise oi the room aicordl~;% to the 
ability of the differel?: sitors, their clesires, ii-:oughts, and e la~agrnent .  Mli~en, 

. . 0 for example, sixdents enter the school 1ib;ary to p~r t r apa t e  in ~~1~4s: the 
. . library offers in a concrete way an4 irz an iibj7;re~ii-,lr sense, ti.,er; a!so take p r t  irz 

t l ~ e  library offers frcn; the p~":fi of view of their experience of ;l.ze rcom 
and what it csi-i.rains and presents in a sr~bjec!iii;? tvay. In one sense, the 

bi;(,:, through a students are present all at the same time in the ?ibrc:rv rr 
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. . , .  
\7 ;74f-1&~1 of concrete experiences, each stl-ident is developir~g 2n rna:v~e-,~:~ai 
re a'.' , . 

1 uor? to the room; s sort of re39m ~ ~ n s c i o i ~ s ~ ~ e s s  or ro';m re!aticr;sb.~p. 
ti-,e seven school libraries, viio cbse:ci/ed emoathy- ;.rrd er~gagement, 

professionalism a ~ . d  information seeking, ~omrnt~r;ic~iiol7..ii~ ar.d ir;"e.ctioi~. 
Ho.~~.esrrr, we also found meahznical and passive action ar?a a grza: lack of 
collective cooperation between the various actors, Tile organirz.rion of the 
sckLooi library lrmited social life witlain it. In our si;irdy, it becan:? obviorns 
that the circidation desk formed a kiorder between the stucienks' s p ~ e  and 
the space kbei+ging to the librarian. This space also excluded the teachers. 
Instead, the teachers shared the rest of the library space ivitl-l the sb~dei~ts .  
--6 ine arrangement of the bookshelves screened the floor space in se~era l  ~,vays, 
artd the passages between the sl~elves created smali rooms within ;he larger 
room, The reading corner--and the "footpath" to it-also creafec7i 2 room 
within the room. The si-eidents Learned early on to agree or: I.icw to make use 
of the flcor space at their disposal, and conflicis seldom arose abo;k the use 
of the space, 

Various meanings of the school library emerged from our data. These 
may be seen as various dimensions of the meaning of the school Ljbrary as a 
w7bLole. 

bllarehouse for Books and Facts 
The most obvious meaning of the Library was as a warehouse for books, that 
is, the meaning of the library is to provide ph.i;sical rnatenal for project $v~iiorl<, 
mainly hooks. Higher-grade students-.-.Years 5 to 1.2 (11-18-yeay-olds)-visi: 
the library themselves to search, retrieve, m d  check oiut books. 7 % ~  implies 
that for students at the secondary leveli the library as a physical space is 
obi/ious. For "researcl?" assipmertts in :Ire lower grades, ')'ears 3 to 4 (8-10- 
year-olds) or in special education classes, the teachers would often cl-heck out 
the media, mainly books, which were then used in the ciassroom. This means 
that the scl.~osl library as a physical space related to learning tasks niay be less 
evident for younger shrdents. It is replaced by ph~rsical books provided by 
the teacher io be used for learning in the ciassroorn. 

One meaning of the library as e pbLysical space is that of a s.g?.%p!ace. 
Especially $1 one school where two classes (15-pear-olds) ~,irorked on a n  
assignment for four months, most students spent most of their working time 
in the library ill~d stated in the questionnaire that the library contributed 
much to their learning for (his (ask. 

The aim of searching for or borrowing a boo!< or browsing arty print 
source was often the motive for shadents to visit the library. A student who 
had been searching the Web in the ciassroom said, "Maybe we s110uld have a 
book too. Let's go to the library" (Peter, 18 years). A girl in Year 6 who used 
two books and some printouts from the Web explained, "This time we had to 
visit the library. Normally 1 would search the Net" (Errma, 15 years). This 
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they had noticed in time. 
!;rlrrilie:il~r: Noticed ivhat? 
,4!?!zi.: If they had seen the iceberg earlier. (Ann-, I 5  :7s.:i~i 

i starked by searching is11 the N e t  1 found li;~~ds, Icok . . \po!nl;s to ss;;ie 50 pi l~es  
rsf 1-rintwiits), r -  then I asked ::fie librarian. i think :i^ii7: is ail I ight, I h~ver i ' t  ~ e a d  it 
vet, I am goiiip> to ruoln~ . . . Ai:)r~;i.i-, I have er:sugi-i fc-cts Y-ILV~ . . !'IT: g ~ i ~ g  t; i m k  
through the books a bit first (Glof, 15 years) 
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r.eacly answers mey be  detrim.eni:al 19 a  it.^^^^ ci learning 3s  deep^; un::!:?t~- 
3 .  

sta~ralng of sovne cc~rrteni. Li-mberg (1993) iocnd t 1 - a ~ ;  ~~e:;ior 0 sri-ioi,! 
stcder,bs' of L;lforrcLaricn seeklr:P ;S idi-fi;-ldlng inti;r2.:i2hj- 

i? L, 

~ j ~ i t h  a p o ~ r  learning oittcoma Q T ~  ti-!e s~Ll;.je~t ~~1ati:fr. T ] I ~  ~oL-~cII~s~(P":? : ! J ~ s  :i\.~f 
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for a c.nmglex learning assigniment, bn ari  earlier ari-lrit or-: oi:icom2~ ircm 
Len?nri% project (AIexaadersson & LilrrE>ergj 2302), i-Let-3 :$72'; t!-l!2 ~-3~s:e~- 
standing of inforrnatimt. seeking as fact--finding, was cmni5rtF?d trl: : ~ > f c ~ m ~ -  
tion use as "transport and transformation of text,' and t??.iit this tiew was 
rarely challenged by teachers or Ilbrarialas. A flr,;:i-.-tical explcmai-i~~r 6 ~ f  t t l s  
is that according to the schoo1.s disct~rsive practice; iearrll-rg takes i;.lnce 
tktrougkt copying a ~ d  imerrioriring text. 

Opaque %nforma t i m  System 
It is evident from oui. field notes that rnost sixden:s had bli~raed cr;rde~sta~-~d. 
h g s  of the informatiola systems of the library! bstl-L as regards s:,lr;tzms for 
shelving and systems for cataloguing or ciassificatioi~. Wl-!erl ihe researcizer 
asked students how they would go about finding a specific item, thsy were 
rarely able to give an adequate explanation. P t e  field ~.ox'es sf'a3;id that rr-ore 
often than not students asked the librarian o r  help il-1 finding a hob: or an 



article. In spite of this, t'l-ie yt~estio~maires indicsted that most st-i~der~ts found 
It easy to retrieve material in the library. '&is may imply thz~i- srre rnenlng of 
the library would be that of an opaque or incomprehensible information 
system where you need assistance in-L accessing a document. h alkmatire 
understanding would be that d ~ e  library is a place ~wl~.ere it ir easy ko find 
inforxiation. This latter view Inay lead to frustratio~~ or disagspointrneaat i f  or 
when searchers fail to retrieve relevant bLform~ation. 

Studentsf limited understarzding of library systems also applies to Weh- 
based information systems. Even if teachers and librarians recommended the 
use of Web ca-talogues organized by various iz-iformation professionals, hard- 
ly any skident would use electronic Libraries stsch as the Link Library. The 
LLqk Library is part of tile Swedish School Net set up by tb,e Swedish Itlation:-. 
al Agency for Education; it is targeted for schcsiil children 10-15 year:: old and 
includes over 3,700 quality-asstrrecl ed~rcational links [E.,t$:/ jw~~w.sko1-  
vesPcet.~e/sko%net/engli~h/in1~1ex.h~1I]. Most sb~dents did net know the dif- 
ference between a Web catalogue organized by subject area (e.g., Yahoo) and 
a search engine, They seemed to prefer to use search engines such as Altavis- 
ta or Google a r~d  often used them primitively, wtthont appearing "co know 
abo1.1t basic tools s r  oaerators for narrowing, specifying: or broadenieig their 
searches. 

Sometimes, with the advice of a !ibra.ria~p: a st~adel-~t ~~.iould be more 
successful searcl-iing a database. The quote below illustrates fins sir,ch ex- 
ample of a girl who was working on the events of Septerrtber 15 (under tkLe 
rnaiez project theme of "Terrorism"): 

Bir-. Laden was not aii index word. it is difiic~ilt to search, maybe this is because 
it is not really facts . . . as it seems . . . frorn newspapers and sirniiar sources.  nor)^ 

i Errie~j\r the date a1.d used that for my cj-uery, The ;,\,hole file is id! of articles or; 
our topic. (Aniia, l8 years) 

Students' understandings of information seeking on the Web was generally 
focused on finding any source on tile topic of their assignment. They rarely 
seemed t~ consider issues of relevance criteria or the credibility of so:rrces. 

Leisure-Refuge 
Other meanings emerging from our data are those of the school library as a 
piace of leisure and a place of refuge. There are connecticsr~s between these 
two views: because skadents v~1-10 wanted to get away ifom r!ne classroom 
ciurhg iessorls would use the library as a refuge. The need tc search for a 
book 01-1 a project topic wo~rld Legitimize an escape frorn the classroomL and 
give shdents their desired free space, scmetin?es allowing them to use the 
spare for garnes, chatting, or other relaxation. It appears that 411 many cases 
students' intentions in using the library during class periods were to achieve 
freedom horn the classroom. 

Thar :lotion of the library as a refuge may also iacl:.ide the librar;~ as a place 
for quiet, concentrated readh-ig. There are exxmles in our imaterial of s t~l -  
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dents crf various ages who used library visits for finding and rehdir\g s 'book 
of their personal ck~oice. Similarly, our material indicates that stud.er.ts will- 
ingly used soft furniture nQt only during leisure time, but aYsov~liiEe workxg 
.with study assig~jllrnents. 

Strict Order and Quiet 
f i e  library as a piace of strict rules and order emerges ir. our rnatcrial. In 
some schools, stindenfs needed a pass or a special permission for visiting cr 
working in the library. Other examples of strict order concern rules for 
checking out books or permission to use the photocopier. If the computer for 
the circulation system was down, students accepted waiting or came back 
later for their books, Students seemed to be tolerant arid developed an 
understanding of ihe library as a place of rigid rules ar~d strict order. me 
commu~icative interaction between adtrlts and students in the library often 
er~co-tiraged this interpretation. More ofteri than not, librarialis were ob- 
served arranging books on the siielves, hushing for quiet, and insisting ora 
the application of rules for ck~eckout or photocopying. The structural order of 
the classification system characterizir~g the iibrary emphasized the meaning 
of a special order in the library room. While instructir~g sirtdents on informa- 
tion seeking, it seemed quite common for librarians to suggest that students 
follow a certain order according to types of documents to be consultedi that 
is, (a) encyclopedias, (b) books, (c) periodicals, (d) databases, and so un 
(compare "a pathfinder approach," K-bihlthau, 71993, p. 11). It is worth obserr- 
irig that the specific structural order of the library is not only restrictive, but 
-may also offer potential freedom, because it is an alternative to the predorni.- 
nant school order of hrmwledge about the world (compare Dressman, 1997). 

Place for Computer Use-The q/jr!~asB R o o ~ ~  
As regards the school library as a place for computer use) our data give a 
somewhat mixed picture, There were obvious variations between schools 
depending on the nuntber and distribntiort of col~lprlters between various 
Locations in the schools. i[r! school libraries with many computers, students 
used them for Lriforrnation seeki-ti?g on the Wzb. In schools vqkeie colnputers 
are placed in classroams or other areas outside the library, the school library 
was used mainly for print material. One questionnaire from a school with 
many library comp~rters revealed that 70% of the students viewed the com- 
puters in the library as very important for their irLformation seeking. Never- 
theless, few st~rdents referred i o  computer use as the prime motive for 
visiting the library. The students -would use cornptzters for information seek- 
ing regardless of where they fotrrid thenr--hi the library, in the classroom, in 
the computer lab, or at home. 

Thus it appears that the school library implies a physicai space rather 
tkaan a virtual space for these students. Although they emphasized their 
preferences for Web-based information seeking and col-tducted many sear- 
ch 



Discussion and ConcZu.iions 
r .. 7LhLe preseni-atio~ i .=r ine various rnednicigs of the school !ibra;y ;es~ltir-:g from 

the iear:zLib project is different from the general rhetoric on tihe role oi school 
libraries in research.-based learning. Accordkg to the rhetorical discourse, 
scl~ool libraries are virtual, global spaces as digital infornation collections. 
OUI fini?irLgs indicate thzt meanings of school libraries experienced by stu- 
dents concern the physical rat??,er than the virtual space ar.d physical objects 
such as books sather than ar:y ofher artifact. R e  meanings of school libraries 
experienced by students also imply ir-idilridual rather than collectii/e i..ctiori 
and iu~derstm~ding. .An aytprcpriiate question arising froin our data conceins 
the reasons for this gap between rhetoric and practice. in this section, iare use 
the theoretical framework of cur study to shed ligl-it on some possible 
r~asozts. Our data also provide examples that are more consister:% with tk.e 
~~.hei.n>-ic C R  ;L COOW-  ; 1 7 t l > n r t 2 7 7 +  +c\ G-~1~:jfl;-7P Sll,-l.l p y a m n I P G  t13 GII-dPr :n find 
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cu";~ow and whv h e y  differ from the ge~zeral observations. S1.1.ci1 scn~tiny 
i*,iifi be the object of the final analysis c;: data, but nnay also be an 
impo?-tantissv-~e for firttlre re sear cl^. 

As xi_" it, otir fhdirLgs give rise to some concern, The dorninsnt 
mesriing of ihe school librarii as a ~rateb~ouse for bo~ks ,  cLc>se?y linkeci to the 
 atio ion of the library as a dapoi' of right answers to be retrieved, seems too 
z?ai-rilw dl-1~1 may harnper creative learning irn and through the library, h/ra~u-s- 
over, the experience of the library as ar, opaque inforrnatior system is likely 
to create obstacles for student learning. We see a r:eed for sh~dents to develop 
a broader repertoire of a-~eanings of tile sci-tool library, with stronger 1irtl<s to 
Iniellechza3 interaction in the p-~rsuit of understanding the world. f i e  school 
Eh-ary as refuge may help students survive in schoois, belt may not be 
sdapted to srrpportorganized research-based learning. Oirr findings clearly 
inciiicate that 5 0  in~spire alternative meanings of the school librarv, teachers 
s;;d librarians are the key actors and need to interact d~fferentiy avii-h siu- 
dents. 

Wken the skudents are acting in the lilrrary----reading, barrowing books, 
or searci~i~rg for irzforrnation-they are exp~rierzcing a certain ntrrioq~lrern in 
ikie room (qtlietmess, peace, friendliness). Dancing, howling for joy, or ag- 
gressive outbursts are not tastiaily to be expected Through the z:isua! r;i;i?97, 
the student experiences picbures, texts, and symbols; and through the htcring 
roam, the characteristic quietness of a library. Ft~rt l ie~,  it should be added 
here that the intent of a scl~ool library is to act as a sociizl rcolrl or space for the 
actors existing in :he room, with the limitation that it is not a room for social 
life with ~~nrestricted movement and soimd, For example, bo~roiuing books iiz 

a iitirnry forms a certain relation between the staff i i ~  the room. and betvreen 
the borrower and what is offered (to borrow or to read books). The experi- 
enced atrriospl-iere is connected to 11ow to deal with the act11a2 task. Corn- 
rnitted and competent shtdents, together with a committed and cornpeter3.t 
librarian, bring a certain atmospl~ere to the room. 

Com.muraicative Interactisra in fhe Library 
- - 

 he soci~culb~~rai  perspective implies a view of the school library 2s a cul- 
tural tool wit11 a communicative hmctiorz. The various meanings presented 
above are thus communicated to the sbuder-its through their interaction writ11 
the library arnd with the peop?e and artifacts in the school Library. It is evident 
in our material that the adults-teachers and 1ibraria:ils-have a strong in- 
fluence an students' construction oC meaning of the library. But the picture 
has to be cornpieted wit11 the scl~ool library as a space. For example, the 
arcl~itecture and the interior design of the library provide teachers and 
librarians with :he possibility of creating and exploiting spaces as a resource 
for partictrlar kinds of library interaction. 

It is obvious that the teachers, the librarians, and the space encourage the 
s t~~den t s '  understanding o f  the library as a warel~oi..sse far book.  In several 



scl..ools, the librariar. bvouSd strocgly emphasize books as infsr~nation 
sources and neglect oniine infer~nation seeking, even tl~ougi? there were 
plenty of computers in the 1ibra;y. If the librarian insists on books or if 
teachers 1fiaar.j~ use the library to check out books to bring to the classrr~om, 
it is likely that skdents will t1-kink of the library as a place for b:,sks and will 
not form an ul-tderstanding of the library as a piac,e for onliine i~forrnation 
seeking or for 1hteliect~ml interaction. 

Sh~dents' view of the library as a quiet place or as a place 01 strict rules 
and order may be based on both teachers md librarians insisting 013. such 
rules. Sbdents seemed to accept and shape their understandings ascording- 
ly. This means that, based on our data, teachers and librarians establisl3,ed a 
formula for the library. When, as in Rafsi-e's (2001) two cases, the library was 
used mainly for leisure-related activities, students were able to establish the 
norm and set the limits for library use in the school. %is was possible 
because "rashers did not interfere and did not actively direct the stu;dents to 
use the school library for learning a s s i g ~ m e ~ ~ t s .  

Our data provide few traces of adults explicitly or implicitly encouraging 
an understanding of the library as a place for learning or far inteileckzal 
activity. However, we l3,ave examples of students actively engaged in their 
assignments and seriously rrsing available tools in the library to explore a 
topic. These examples are characterised by irtdividual students' gen~rine 
ct~riosiiy to investigate a problem generated from a personal interest, for 
example, "Why am B so tall?" (boy, 15 years). Students' various approaches 
to the task are influenced by their personal Lqterest or involvement with the 
topic or problem (the content) of the assignment that will in tun? infllxlence 
what meaning students construct of ?he library room. 

The asbray as  a Cultural Tool in the School's Discursive ,Practice 
Although our obsersrations foc~ised oil formal learning situations, we iden- 
tified a meaning of the scl~ooi library as a refuge and as a space for leisure 
and pleasure for students. The library seems to have ambiguous ~neanings 
implying a dichotomy between work and leisure or between control and 
freedom. Dressman (1997) characterizes cEassrlsorns as "spaces devoted to 
literacy as work," and libraries as "spaces devoted to literacy as the purstrit 
of personal desire" (p. 161). However, he does not claim an amtagonistic 
relatiol~ship bekween the two. We would argue that this implies a potential 
for the school library !o challenge the school's discursive practice of learning 
as finding and reproducing the right a2svb;er~ In. our sh~d'y-, and in Rafste's 
study (2001), ~t seems that this potential is scarcely utilised. 

The rase of space in the school library is a central pillar in the creation of a 
memingful discourse on education. Spatial practices help constitute subjec- 
tively objectified meanings a.nd consolidate social and power relations, For 
example, if the settings in the school library are designed for certain pur- 
poses, the school library will be experienced in accordance with the settings; 
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the students will handle content iz: a certain way due to ~ O V * :  t!-~e~i exnerler~ce 
. . . A . - 

the space where khe content is presented. The ~rganlratlon c?f the s c h o ~ i  
libraries in this study evidently conTve;;s tc s?L~drnts that scl-iooi ilb-arv 112 

vites individual rather illas, collective work. There were posib~iities !Q:- 

joined discussiorzs ai3~4 cooperation inr libraries, but t h q  seidox-I ociurreci 
during our data collection. This type of indi~:lduaiism on the si?-ide:-it's ~ 2 r t  ti" 

co~x~ected to individualism from the perspective of the librarian, ~Zmiult- 
ation between librarian and students wio:nld be k<asecl on i~~di:~iciual im;t,erac- 
- ~i,n r ,  between them. Tddi-iat seem to be at vvork here are attempts to exert u:E?at 
Be-mstehr (19901 defines as syrnbohc control over the nab- re of teaching and 
I iedming. - n i a t  is, on the basis of intent and tinre-space particularities, certain 
groups and indit;iduals wilJ dominate other groups er indiaridiiais tl-trough a 
significant discursive code, because oi their specialization in it. An intriguing 
question, maybe worth further research, is whether individuai consultation 
with sR~dents is a manifestation of librarians' use of s;;rnbolic c~ntrr , i  in. 
order to preserve their professior~al territory as inforn~z,kion experts. 

impiica tions for Practice 
Ete  potential meaning of the school library as a space for st~idents So expiore 
topics in order to develop concepk~al howledge about the world calls for 
alternative approaches . . to the school library tSsar1 those found in our s h ~ d j ~ .  In 
order to utilize the library's potential for challenging the school's ciiscursivi= 
practice, the view of Learning as reprodsrction and of information seeking as 
finding the right answer must be serioilsiy questiolred and profoii;srily 
reconsiderecl by teachers and librarians. To implement learning processes 
based on stc~dents' systematic research is a risky endeavor that teachers and 
librarians need to undertake together. This is a rnatler cf Srealclng centcries 
of schooi tradition: and thus a demandirlg task. 

This further means that also the iibrary's discursive practice needs to be 
challenged, questioning the historic library tradition of freedoro. of choice 
and suggesting a stronger focus on organized student learning. The sb~d-ents 
need to encounter organized learning contexts through their interaction ;vith 
various artifacts, as .well as W-ith teachers and Librarians in the libuaz y. Zoiise- 
qi~ently, librarians would have to direct their iriterest and activities more ts 
student learning and less to librery resources, as u~eli as to increased cclPec- 
tive action as opposed to the prevalent pattern of individual comm~~ica t ive  
interaction in the library. Clearly, such redirection of interests sl~ould have 
consequences for the library as a space, and Librarians might ask themselves 
how the la j ro~t  of the iibrary needs to be changed to s ~ , I ~ ~ c I "  S S U C ~  redirec- 
tion. 

From our stc~dy, we may conclude that an education arena such as the school 
library offers spatial and material resources to be used in the constikrtion of 
rnessaees when fnrc in~ valup.; ancl virws nC walii-1-7 01-1 i e a r n ~ r ~  S i 7 i d ~ n f ~ '  



experierrces cf how schciol libraries are struck~red have si,q~ificant effects on 
ih.:hat car, reasonably go on there: for example, what sort of learning activity 
:vi?l acb~ally take place ad w;hat wiil be tl-ie result of fhis acti;iity. School 
Libraries could be designed to er;hance the learning process by nurnzring 

. d .  

mnd,  5ody, arLd spirit. They c ~ ~ i i d  embody c~~rrictilar themes, and they 
cotlid be appointed so as to encoTiirage periphsral iearning. This indicates the 
importance of reflecting on tile school library as a space for leaning. From 
the data, ive found that there were differences in how sb-:dents interacted 
socially in the library while lnteractirg with the artifacts in the library (bexts 
and picb~res through doct:.merLts, articles, books, ICT, etc.). Similar differen- 
ces occ~lirred among the teachers when they used the library for teaching as 
well as among the librarians working regularly in the school library. The 
studsl-its, the teackters, 2nd the librarians createcl ancl used spatial resources 
in? the enactment of their understandings of good school libr2ry practices. 
Their randerstandings were linked to legitimizing hovv tlre school library 
cwld  be interpreted as a physical space fur learning. 

The varying r.eanings of the school library create a notion of a complex 
space with various dimensions, as described above. We conclerde that the 
poter~tiai of the library to contribute to an alterlrative discursive practice in a 
scl~ool seems to be com~ected to the possibility of combining dimensions of 
pleasure and freedom with leaniing as work. The predominant rneani~lg of 
the school library as a ~warelaouse for books needs to be challenged to give 
more room to other meanings such as a space for free discourse and intellec- 
b a l  and creative activity. The dual meanings of freedom and organized 
kno~~lledge, as well as individual a ~ l d  coiiective action in the school library, 
need to be strengtherad for contributing to enhanced studerlt learning. 
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