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This is a presentation of our first study in the project ”Including the invisible – including pupils with NeuroDevelopmental Disabilities in Health and Physical Education”. I will use these acronyms from now on.
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Let’s start with the history of inclusive education for pupils with special educational needs (SEN).�92 countries signed a policy document in Salamanca in 1994 where they committed to work for increased inclusion of pupils with disabilities and special needs in schools and society. School Health and Physical Education should be inclusive for all pupils and there should be a possibility for all to enjoy, learn and develop their physical abilities. Bur research show that there are categories of pupils who meet barriers of inequality and discrimination within certain HPE practices and I have added another group that hasn’t received a lot of attention so far namely pupils with NDD.



Do these cognitive 
variations have any 

implications for how we 
organize and deliver 
health and physical 

education in primary 
schools?
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So let’s talk a little about what is included in NDD in our study. The most common diagnoses under the NDD-umbrella are Attention-Deficit-Hyperactive-Disorder ADHD and ADD which gives the similar lack of concentration but without the hyperactivity, in fact, pupils with ADD often seem to “lack energy and drive” and do things very slowly. The prevalence of these diagnoses is about 5%. The other main diagnose is Autism Spectrum Disorder or ASD which affects the cognitive experience of the world around these pupils. Bright lights, loud noises, strong smells and an itching sweater often affects somebody with ASD in a way that surprises us standing around them. And this is why it is very important for teachers to have knowledge about these differences and how it will affect daily life in school. There is usually at least one pupil in every class who has this cognitive difference and there are more pupils who struggle with a combination of these mentioned NDD variations.





Through hearing out the 
pupil’s perspective we might 

create new understandings of  
inclusion and exclusion, 

disability and PE (Svendby, 
2016; Fitzgerald, 2012). 
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Drawing on the previous research by Hayley Fitzgerald where the voices of pupils with disabilities come alive and shed light on their experiences of inclusive HPE. Results from her work shows that when we try to work inclusively we often forget to ask the pupils if it’s working for them and she has also showed the reluctance from stakeholders such as teachers and school leaders to change their practice. Another researcher from Leeds Beckett is Anthony Maher who states that the school subject of HPE poses specific challenges to pupils with NDD due to its dynamic and interactive nature compared to other curriculum subjects (Maher, 2017).Penny Lamb et al. (2016) states that there is a clear need for teachers to extend their inclusive planning and practice beyond the classroom itself and also modify the changing rooms and corridors to remove barriers for pupils with NDD. Obrushnikova and Dillon (2011) show that pupils with ASD struggle most with PE when they have to cooperate and compete. Arnell et al. (2018) interviewed 24 pupils diagnosed with High Functioning Autism and found out that their participation in PE is conditional – she is presenting a conditional participation model in her first published article in my references.Finally, by hearing out the pupil’s perspective we might evoke feelings and create new understandings of inclusion and exclusion, disability and PE (Svendby, 2016).�Besides previous research, this study is also based on my own experience and preconceptions about pupils with NDD diagnoses. Here is a brief résumé of my CV.
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What IS the problem in our study? Well, if inclusive education practices is the common goal according to policies then, why do previous research show that we are still struggling on the integration and segregation level?To dig into this matter a little, we decided to investigate processes of exclusion and inclusion which is also the aim for this present study.Out of ca 100 000 pupils Grade 6 there are ca 5400 who doesn’t get a Pass in HPE (Betygsstatistik Skolverket, 2016). In Sweden we have gone from Excluding pupils with disabilities to segregating them into special schools or groups until today where most schools manage to integrate all pupils in mainstream education. But when teachers complain about the complexity of inclusive education and parents complain that their child with NDD diagnosis doesn’t go to PE, then some politicians suggest we take a step back to Segregation again.
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…and the research question is: What becomes of HPE in classes where pupils with NDD are included?
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To answer this question we needed the right methods and we also needed schools that were interested in the project. We found a municipality in West Sweden who recently got funding from a public authority for working especially focused on the inclusion of pupils with NDD diagnosis. During last fall I conducted field observations and interviewed 15 pupils’ ages 10-11 in two different schools, School A and B. The headmasters and HPE teachers chose three classes where pupils with NDD diagnoses were included. No information about the pupils with diagnoses were collected beforehand so the sampling was based on events and didactical irritations during the observations which is why our data consists of voices from pupils with and without NDD.
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The theoretical framework is based on pragmatism and has a Transactional perspective. The core concepts are experience and events. The events were identified and used in the data analyzing process of the 120 pages of transcribed data. Let’s move over to the findings.
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Analysis Question I: What are the experiences of inclusive HPE education?
Research Question: What becomes of HPE in classes where pupils with NDD are included?

** Analysis Question II: In what ways do these events appear including?
Analysis Question III: In what ways do these events appear excluding?









Boy 5th grade in School B - peer
I:Because I'm thinking of - you are two classes at PE - have you always been (so many 
pupils together)?
R: Eh ... well ... we started in 5th grade now, eeeeh ... I think it was better before when 
we were just our own class because now it's more like fighting and so…a week ago it 
was… then there were two who got in a fight with T and he started getting nosebleed 
and started to throw up and spit blood and so on ... after PE... it was a lot of fighting 
then ... and some are not, very often some don’t do PE, and many swear and fight all 
the time ...

Boy 5th grade in School B – pupil with NDD 
R: No, I'm very pissed off  then…and when that happens, it's very hard to 
shut down ... until I'm thrown out and driven home or so sometimes ... but 
because they haven’t learned they've been beat up a couple of  times but they 
haven’t learned that for every time I'm getting more angry and finally they 
will have a bad bang and that is what they haven't learned that there is no 
idea to go on because I'm getting even more pissed off  then ... but now there 
hasn't been any fights lately because we have not been in the same room and 
so ... and at dance, I don't usually do dancing...





Girl 5th grade in School B – peer
R: Yes, but every time when I've been dancing with a guy, I and 
the guy have left each other so I could dance with one of my 
friends and he could dance with one of his friends then instead!
I: Ok, so the girl doesn't really have to be the "follower".. ?
R: No, I've been the "leader" ... we counted on the dance as guys 
as the "leader" and girl as the "follower" but I was the leader all 
the time almost except when I ended up with one guy who refused 
to be a follower ... then I would rather have been dancing with 
girls instead because I simply don't like to dance with guys ...

Boy 4th grade in School A – peer
R: Yeah .. (sigh) Because then everyone wanted to be first ... 
put it together the fastest ... then it became very noisy ... 
because everyone started screaming ... and screaming at 
each other to hurry up.
I: How do you think it gets when it's so noisy?
R: It gets very hard ... I'm often sad and angry then ... 
because I don't like loud noises so much  ...
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